: DOCUMENT RESUME

ED 125 736 . | ES 008 253
TITLE Day Care Evaluation Hanual. .
INSTITUTION Council for Community Services in Metropolitan

Chicago, Ill.
SPONS AGENCY Office of Child Development (DHEW), Washington,

_ D.C.
PUB DATE - Dec T4
GRANT - “~ ' 0CD-CB-321
NOTE 353p.

AVAILABLE FROM Council for Community Services in Hetropolitan
Chicago, 64 East Jackson Blvd., Chicago, Illinois:!
60604 (Paper, Publication No. 7502, $10.00).

EDES ERICE MF-$0.83 HC-$19.41 Plus Postage.
DESCRIPTORS Check Lists; Child Care Centers; Classroon
. , Observation Technigques; *Data Collection; *Data
Sheets; *Day Care Programs; *Early Childhood
Education; Family Day Care; Manuals; *Measurement
Instruments; Objectives; *Program Evaluation;
em Questionnaires; Rating Scales —
IDENTIFIZRS Illincis (Chicago)
- ABSTRACT
This manual presents instruments for evaluating the
program and facilities of day care centers and family day care hones
serving nonhandicapped children aged 3-5. Chapter 1 discusses child
care evaluation in general and outlines the rationale underlying this ' *
‘evaluation system (including the principle that day care evaluation
should assess program input rather than output). Subseguent chapters
include descriptions of: (1) development, field testing, and revision
of both the evaluation forms and the supportive information provided
in the manual; and (2). adminidtering evaluation and scoxing forms,
and summarizing data. An appendix, comprising four fifths of the
document, contains all 27 forms used irn the evaluation system. These
include: (1) identification forms, which summarize information on the
facility and clients; (2) objectives forms, which help center and
supervising agency staff to establish the standards for evaluation;
(3) a fotm that summarizes the organization and procedures used at )
the center and identifies the location of supporting documents (which
could prove that the services are actually provided as described);
A (4) staff questionnaires, which provide partial verification of
information in the organization and procedures form and,also measure
. staff knowledge and staff morale; (5) checklists of equipment, and
physical facilities and their utilization; and (6) forms for observer
‘ratings of group experienceés, individual caretakers and routine
‘activities. (CHW)

N

\

Documents acquired by ERIC include many informal v published materials not available from other sources. ERIC makes every"
effort to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and affects the
(G of the microfiche and hardcopy reproductions ERIC makes available via the ERIC Document Reproduction Seyvice (EDRS).
E MCis not responsible for the quality of the original document. Reproductions supplied by EDRS are the best that canpe made from |
e final. s .

P S S R A R ¥




. s s Db Pus I A b et N
- ‘ 7 (O Y L T
) NATN. R -
(38 N

L . .

! :
| } | ’

9

Pl 8

.
N . 1
[
’ N\
' N
R -
. . .
» « « .
1 .
f Ls .
B v .

MANUAL

-
»

258

w |
S |
. Q : |
P 3 |
"% ' 1: . :

- .

ountil for lommu
RIC ' » 00002

-~

n n
I' |

nity Ser




O

ROBERT A. ADAMS
Associate Executive

Director

METROPOLITAN CHICAGO

!

- CHARLES R.HALL
President

JOHN H. BALLARD
Executive Director

COUNCIL FOR COMMUNITY SERVICES IN

JEAN E. BEDGER

Research Director

3

el

e




e

e

-

.Day Care Evaluation Manual . i

This Manual hzs been prepared
under Grant OCD-CB-321 from
the United States Department of
Health, Education and Welfare,
Office of Child Development.\_

Project Staff 2

Jean E. Bedger, Research Director
) » Judith N. Buben, Project Director
Margaret Hughes, Research Assistant
Delia Zemont, Research Analyst
Mary McLean, Editor
J Thelma Jones, Secretary

¢ . Price: $10 00

-

| o PERMISSION 10 P¥PRODUCE THib COPY-
" RIGHTED MATEAIAL MAS BELY GRANTED, BY
December 1974 3

N &:}
. 10 ERIC AND ORGANIZATIONY OPERATING
UNDER AGREEVENTS WITH THE NATIONAL IN-

SUTUTE OF EQUCATION FURTHER REPRO
DUCTION OLISIDE THE ERIC SYSTEM RE
QUIRES PERMISSION OF THE COPYRIGHT
OWNER

3 " Publication No. 7502

A
’

COUNCIL FOR COMMUNITY SERVICES IN METROPOLITAN CHICAGO
{Formerly the Welfare Council of Mewopolitan Chicago)
64 East Jackson Boulevard
/ *  Chicago, Illinois 60604

~ o AR




- S . Contents

Ilustrations v N ‘ )
Foreword vii

Introduction ix

CHHAPTER 1 RATIONALE FOR EVALUATION OF DAY CARESERVICES . ..., .. 1
Input Design >
Evaluation of a Broad Range of Day Caie Providers
Coverage of All Service Areas
Specificity and Rigor

Feedback and Conservation of Informatlon Flexibility
\

~

_ CHAPTER 2 MANUAL DEVELOPMENT, FIELD TESTS, AND REVISIONS . 9
Y Preliminary Manual ‘ !
First Field Test
Second Field Test
Data Analysis and Revisions

CHAPTER 3 FUNCTIONS AND DEVELOPMENT OF THEFORMS . ... ... e 15
Identification Forms
Objectives Forms
General Operations Information Forms N
Staff Questionnaire Forms
. . Physical Facilities Forms .
Program in Action Forms
Source Materials

CHAPTER 4 APPLICATIONOF THESYSTEM . ... 31
Coinplete and Abbreviated Evaluuti,on‘s
Training the Obsefvers

-~

CHAPTER 5 SCORING, SUMMARIZING, AND INTERPRETING .......... vee.. 39
Levels of Evidence '
Final Choices for Evaluator '
Choice of Objectives to be Evaluated
Guidcs and Restrictions for Manipulating Data—
Scoring for Individual Facility
Using Evaluative Data




- Hlustrations

CHARTS
[ Forms for Evaluating Day Care Centers and Day Carc Homes ............ 16
1l Evaluative Functions and Administrationof Forms ............ ... 35
111 Levels of Evidence for Administrative Objectives by Forms .............. 47
FORMS
K Identification
2 Administrative and Supporting Services Objectlves
3 Program ObJCLthCS
4 Administrative and Supporting Services Cbjectives
5 Program Objectives
6 Admunistrative and Supporting Services Information (In-House Operating Manual)
7 Staff Questionnaire '
8 Physical Situations to be Obsérved
9 Organization and Use of Indoor Space
10 Locale
11 Indoor Equipment, Supplies, and Activities Check List
12 Organization and Use of Outdoor Space
13 Organization and Use of Gymnasium or Gross-Motor Activity Area
14 *Qutdoor Equipment, Supplies, and Activities Check ‘List
15 Observation of Group Experiences )
2% 16 - Observation of Individual Caretakers
© 17 Observation of Routine Activities
18 Identification : ¢ I..
19, Administrative and Supporting Serv1ces Objectlves ‘
20 Activity Inventory | : !
21 - Licensing Questioniiaire
22 Administrative and Supporting Services Information
23 Statf Questionnaiic
24 Physical Situations to be Observed
.25 ° Usec of tndoor Space
26 Locale N - - (
21 Observation of Routine Activitics

< »

GGG




Foreword

!

This Day Care Evaluation Manual has been developed by the Council’s research depart-
ment over a period of two-and-a-half years through a project in which evaluaiion concepts
and instruments were systematically tested and re-tested. The instruments described in
this repori meet the need for self-evaluation tools. They can be applied by day care center
staff, parent organizations, iicensing personnel, researchers, and consultants.

In addition to offering 4 basis for evaluating program, the manual provides agencies
with a means of re-examining program philosophy, objectives, and administration in a
comprehensive and systematic manner. Although developed specifically for day care evalua-
tion, many of these instruments could be applied, with a2 minimum of modification, in
other service fields.

The Council is indebted to the 24 centers and homes that participated in the first
pilot test of the instruments, and to the 10 agencies which applied the tools themselves in
the second test. Several of these agencies found the manual to be useful as a guide to staff
training in addition to its value in evaluating program.

. Special recognition is due Ms. Helen Howerton, Project Officer, Office of Child Devel-
opment, U.S. Department of Health, Education and ‘Welfare, for her leadership and guidance
throughout this project. :

\

1 - John H. Ballard
, Executive Director
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Introduction ~

The Council tor Community Services in Metropolitan Chicago submitted a proposalin  +
May 1972 to the Office of Child Dcvclopnfcnt, U.S. Department of Health, Education, and
Welfare to develop measures to evaluate the quality and style of ceryices in a cross section of ~
day care facilitics. A grant award was approved July 1, 1972, This Day Care Evaluation
Manual is-the result of two years of work on the objectives identified in the proposal.

The major objectives to be accomplished wéerJ -

I. Todevelop and pilot-test measures to assess the quality of day care from emotional,
cognitive, and social points of vigw in a broad range of day care facilities:

2. Toorganize these measures into a system of instruments to be used by license-
. e e i
grantors, supervising agencies, funding sources, center personnel, and day care
researchers; and

To assure that the evaluation systemn devised would be self-cxplanatory and include

oo

! sufficient direetion and guidanee for administration by suitable personnel, using

only the materials provided by this system.

s

During the first project year, the staff developed the preliminary instruments and pilot-
tested them, using intervicwers and observers whom they trained for these purposes. The

_irst pilot-test ncluded fifteen day caré centers and nine day care homes. Experience with

the pifot test provided plentiful material for the development of the evaluation system.

In the second year of the project, the instruments were revised and reorganized and a
second pilot test was conducted. Seven day care programs in the Chicago area plus three -
additional ones in other states were evaluated. Six experts in carly childhood education
offered critical reviews of preliminary versions of the Manual. The respondents and ob-
servers who carried out the second ficld test were not trained by project staff, but the evalua-
tion mstruments were discussed in feedback sessions and revised accordingly. The organiza-
tional form of the instruments also served as a comprehensive evaluation device, appropriate
for evaluations administered cither by the day care facility itself or by an outside body.

[ he feedback from the second field test was incorporated into the final revision, which is

\
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published as this Day Care Evaluation Manual.

Chapter | of the Munual dlscusses child care evaluation in general, the conceptual foun-
dation of the evaluation system, and the rationale employed in-incorporating the concepts
mto this Manual. Chapter 2 describes how the Manual was developed, its two field tests, and
the revisions that resulted from these efforts. Cl\aptef/?} describes the primary function of
each group of forms in the evaluation system and the manner in wluch the forms were
developed. Chapter 4 describes the administration of the Lvaluatlon process as 4 total organ-
1zation and suggests methods of selecting portions of the process for the particular needs
of the user. Chapter 5 discusses the selection and training of observers. Chapter 6 provides,
the methodology for scoring the evaluation forms. All forms included in the Manual and
directions for t} 1e1r completion appear in-the Appendix. -

One pomt on the terminology used in this Manual should be kept in mind by the user.
Sinee eenter staff 4nd day care mothers and families are evaluatet] within the same framework
and one form is used for both types of facilities wherever possible, a term was needed to

] apply to any person charged with the care of the children. The term caretaker was adopted

"\‘N N

for that purpose. It does not imply custodial care — as it might in some other contexts
It is merely a common title for all who take care of the chlldren whether they are directors,
Iwuhera day care mothers, aldes teen-age helpers, volunteer graudmothers or consultants.

3
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Ths ,ll(muul responds to "the need to evaluate day care centers and day care homLSJn
reahistic way. Day care has become the focus of inuch controversy. Yel despite the varying
reactions of funding bodies to demarids for day care and despite conflicting oplmons re-
garding its potential benefits, vare for children outside their own homes,in"day care centers
and day care honies 1s expected to increase as the number of employed mothers of young
children increases. ! e .

The responsibility undertaken in providing care fo&*(ung children for extended periods
ol time 1s a great one. Regardless off good mtentnons, fine training, and expensnve cquipment,
any facility provuding this care should leeomc a means to step back, take stock, and con-
sider the quality of the care it is providirg. : /7/

As in most other spheres of life, day care providers do their work in ways that have be-
come habits for them. Mach of their behavior is dictated by their own personal, cstablished
repertoires of responses o children. They seldom are able to think througLLt’he suitability of
their responses for the particutar circumstances and children involved.. - )

In part, this problem is a« consequence of the rapid and demanding nature of interaction
with « group of ¢uldren. 1t is often the eftect of a type of professionalism, or nondiscriminant
appleation of stock reactions to model sltlldtlons It also reflects the fact that much of what
i thie essence of the interaction between adults and ehlldren -was learned by the day care
worhers during theig own childhoods. Such early, basne‘lessons on the role of adults in the
lives of children, whether beneficial or harmful. are difficult to unlearn,

To fullill the obligation implicit in caring for children, caretakers must be willing to
adopt a sclf-conscious, evaluative attitude. For the sake of the tender lives involved and
for the sake of personal growth and professional development they must be willing ta put
astde voneerns with threats to self-esteem, and honestly cvaluate their own behavior.

The commonly voiced attitude toward evaluation that <1 do not have time for this
paper work and plannmg, instead [ could be using my time in activities that provide services
10 cluldren’™ may conceal a logical gap. Without genuine evzlluatien. there is o assurance

"
v

1 Mary D, keyserhog, Working Mothers and the Need for Chld Care Services, LS. Depactment of Labor, Women's
Bureau, June 1968, L .
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. /mly means available for reviewingAictions and for making improvements in practice.
1 4
// -

1ese activities are of real value or are even harm\less. _Objccﬁveﬁaluation is the
"The gaps in day care cvaluation were identified by éxamining day care systems,

typical day care contracts, day care operating manuals, day care traininglprograms, and day

care evaluation techniques. Six gencral o/nier(tations that an evalaation’ system should have

cmerged from this comprehensive caaniination of the day care cvaluation Situation. They

were clarificd and became more pretise as they were used to guide the)dqyclopmcnt of

¥
this Manual. These origntdtions are as follows: . .
I.  To addfess prograin input rather than program outputeor impa,ét ‘ ,

1L “To provide for evaluation of a broad range of day care providers, from small day

7 care homes to large centers, apd as a corollary to deal with real, existing, non-
-~ - " g . N
s exemplary facilities .. ol
[II. To provide for evaluatioi of all areas ol day care service P w7

To aim for high degrees of specificity and rigorousness in the evaluation criteria

V. To maximize feedback and conservation of information

V1. To by fleaible and yet maintain cohesiveness under the various circumstances of
the Manual’s use . o

L

I. input Design

v

The rationdle tor the first orientation  to addressprogram input rather than progras
output or impact - is based on a reaction to recent trends jn evaluation work. It h g fe-
wently been quite fashionable to evaluate a program by meaguring its impact o its recipients.
Tins approach requires measuring and comparing particqjar chémctcryss of children before
and after exposure to parucualar programs (or measuring after th}c/xposurc' and drawing com-
parisons with standardized age nerms) and then attributing thechanges observed to the
nature or‘quality of the programs. ) A

While the typical impact study will probabl/y,i dicate which of a group ofSprograms is
most suceesstul, it will not give any indicagonﬁs tc what aspects of the program account for
this suceess, The ty pical impact study. possesses some of the clegance and attractiveness of
A quasi-experimental rescarch dcsign‘: but it neglects to require that the programs be care-.
fully measured and described.” The experimental designs on which the impact studies are »
based do require careful description of the experimental treatments applied. A significant
degree of the power of experimental research derives from this requirement.

The fact thatqcurriculum guides or operating manuals exist for various programs does
not weaken this point. They are not descriptions of the treatments applied to children, In

__pmtticc, such guides are often tucked away in places that are inaccessible to staff, even
when highly accessible, their effect on thie staff is far from guaranteed. These manuals
scldom actually describe or strongly influence the on-line behavior of the caretaker. Al-
though the current trend in evaluation to disregard the study of program input is under-

e
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standable  in light of the old-fashioned monitoring systems to which this trend is a re-
action  the important step of studying what types of care benefit children the most is
- neglected in the process. . .
This Manual developes a @iethod that should be an improvement over the less meaning
N ~ ful versions of anput evaluation.since 1t measures the presence of program features that are
" believed to benefit children. g - o
Authoritative statements ind’much rescarch are available that imply,the benefits of
particular child care practices. Teachers are trained and ultimately tested on their under-
standing of these practices, Curricula and entire programs are based on interpretations of
theoretical systems that include these practices. .Yet evaluations of the actual practices
are conspicuously rare. This \Iumuzl allows the evaluator to measure the appllcatlon of
- these practices. 2
By provuding a means to mua;un. or more accurately describe the day care environ-
ment. the Manwl also provides to impact rescarchers a way of precisely measuring treat- .
ment vanables and thus a method of moke closely approximating the experimental model.

/ "1l Evaluation of a Broad Range of Day Care Providers

— At present, far Fewerehildren are ulrollul in day caie centers than in day care homes.
Both types of care are probably required to meet a varicty of needs. It is likely that many
parents, regardless of available resources, will \ontmm. to choose carc.outside of orgumzed
program systems for a variety of reasons, such as wishing to mamtam control over their own
day care situation, the location of the facility, and an aversion to governmental or highly
organized progmma.z Authoritics agree that only a small percentage of children in day care
are m situations that could be described as exemplary. It is highly unlikely that adequate
resourees will be available in the near future to.institute aiid support the number of high-
powered programs that would be sequired to meet present or projected day care needs at an .
— wleal or exemplary level of servie. Economics, logistic feasibility, and user behavior strongly
suggest that future day care llu:vi@ica will resemble those now available, and that the most
« direct and efficient way to improve child care is to aid in evaluating and improving the
¢ typas ol services now being of fered. -
The broad orientation used in this Mantal makes it applicable to aimost any day care
v facility . \The Manual may be uJ.ul as a resource guide by various types of facilities. The
Munual ncludes o compendium of possible services and orientations toward care interpreted
mto everyday beldvior., it suggests many possible approaches to conducting various aspects
£ ol the duy Ldre opumtlon. The evaluation mstrmmnts were developed mdudnvely and are
«.ompn.hgnsw By \mng this Manual, day care personnel are likely to dxscover practices
they would like to try out in their own program.
. The broad range of facilities addressed by the Manual brings a number of indirect po-
tential benehits 1o its users. Bevause the evaluation forms are comparable, cross=comparisons

\\:ullnbhuuw | carnung L‘Lrpus.mun and Woatal Rosearchy, o, Day Care Surves, 1970, Summary Rq)ort and Basic Analysis,
report nrepated for Oftiwe ot Lwnumu Opponunny b S. Department ofllcallh Education, and Welfare, 1971,

.
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can be made between facilities and between types of facilities - a type of research that should
lead to improvements in the services being given by sources both within and external to actuat
day care organizations. °

Another benefit is the ability to precisely compaie facilities known to vary in quality
or success in order to suggest likely sources of differences in quality.

Still another benefit is the ability to isolate the types of facilities that are likely to pro-
vide particular types of service. (For example, size of center tends to affect the components of -
the programs.) Particular children may need particular types of care, and the types of facil-
1ties likely to give these types of care can be identified.by analysis of data from evaluations of
a range of facilities. . LR

Typical licensing procedures are very specific in their requirements for physical facilities.
Yet their requirements for the emotional and cognitive atmosphere provided are stated only
in general terms. The judgments required of licensing personnel are therefore rather general
and subjective in these areas. ) .

If a specific system of evaluation, such as the one offered heke, were integrated into
licensing procedurcs, licensing decisions would be more comparableyand the licensing per-
sonnel would have at their command a ready device for formulating and refining their judg-
ments and for making more specific suggestions to the facilities they supervise. '

This possibility of making the emotional and cognitive aspects of lidensing more ob-
jective should not be viewed as a sophisticated and objective means of denying a license to
an apphcant. It is acknowledged that licensing procedures are meant to ensure minimum ac-
ceptable quality. What the Manual does is to examine day care quality where it exists, and by
providing a finely graded system of judging th. developmental potential of the environment,

to provide a manageable, objéctive means of evaluation. The individual facility may thus be
improved through its relationship with its licensing supervisor and by rtilizing findings made
possible by its membership in a group.of identically evaluated facilities.
. There are further benefits to having many facilities evaluated by the same system. The

following are a few examples:

The availability of objective, comparable, evaluative data on numerous day care
providers would praduce a base line for the study of the effectiveness of caretaker
training programs. The analysis of data on facilities that receive consistently high
ratings could guide staff recruitment activities and contribute to the revision of
recruitment’standards that were originally established without supporting evidence.

—~  Levels of accreditation, based on evaluation, could be awarded in addition toa
. N . & - . . .
license. Accreditation could serve as an incentive to day care providers. Given
proper publicity, it might create a demand on the part of day care users for high
accreditation, which wauld indirectly motivate day care providers to improve their

1

service.

~  The broad scope of this Manual and the universality of the licensing requirement
make it possible to compare facilities that are very different. There is an impor-
tant need for this type of comparison. Although certain children fare better in
the intimate and personal atmosphere of a day care home than in a day care center,
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for cxample, many parents seck center care without previously considering the day
care home alternative. This behavior is probably an effect of the well-publicized
importance of carly learning and its association with orgamzcd preschool programs,
Many parents.are obviously seeking a head start for thelr chlldren but they may
not have the information they need to make the right decision. Usc of portions

of the Manual in conjunction with licensing procedures would allow comparison

of the quality of service available from very different types of facilities. It would
also give a jllStlﬁdblc basis for developing and augmenting types of facilities that
cither excel in quality of service or provide unusual service of a desirable nature,

If it were found, for example, that day care homes excel in providing an im-
portant facet of child care, or that certain types of day care homes provide equiv-
alent program services plus added conveniences for parents, orgamzatlons to augment
day care home services are likely to emeige. Such organizations could coordinate
and provide consulting services, staff pools for take-over in emergencies, referral
and matching services, financial and advisory help in meeting standards, and staff
training. The Neighborhood Family Day Care Parent Program in Washington, D.C,,
and the Day Care Neighborhood Service in Portland, Oregon, are examples of
comprehensive augmenting programs of this nature.

Rescarch on numerous topics more general than the quality of day care would be
possible with the collection of completed evaluations. The data gencrated by the
forms mn this Manual include the many variables cofnmonly associated with basic
psychological and sociological research.

111, Coverage of All Service Areas

The deawsion to provide for the evaluation of all service areas grew out of knowledge of the
number and types of provisions usually included in day care contracts. If evaluation means
compliance with contractual provisions, then there should be a way to measure progress
toward meetimg these requirements. There are two less obvious advantages to evaluating all
service arcas. First, considering the nature and large number of provisions contained in day
care contracts, it is important to have a means of isolating the types of objectives that usually
are not fulfilled in practice so that a plan of action can be contemplated as a remedy. Unful-
filled objectives that are judged peripheral to child care might be dropped in favor of con-
centrating on those that are more central. The more important, unfulfilled objectives could
be given new support, or new delivery systems could be instituted to make them more attain-
able. And sccond. to most eftectively use aninput evaluation as the descnptlon of the ex-
penmental treatment in an impact study, all services should be examined and made available
for analysis. The impact of a program might be the result of a service whose importance )
would not come to light unless all service factors are examined.

Day care services were classified according to function; this classﬁcatnon was used as a
guide to ensure that all services were covered in the evaluation.

¢




A. Administration

1. Budgeting, fiscal management, and cost analysis
2. Personnel practices
a) Recruitment -
b)) Allocation
¢) LEvaluation
~d)  Advancement
¢) Grievance resolution
3.  Regulatory compliance
4. Operation of center policy committee
5. Maintaining records and clerical functions

:
Il

B. Supporting Services -

Client recruitment .

Screening for client problems

Referral and fcliow-up for client problems

Procurement of community resource donations

Referral and follow-up for family needs identified

6. In-service training program and staff development <
7.  Parent contacts '

VoW -

C. Direct Program
1. Curriculum input .
2. Socioemotional input
3. Scheduling of activities
4. Nutritious and attractive food service

D. Organizational Structure

1V. Specificity and Rigor

Logic requires that quantitative comparisons can be drawn only between like entitics. If
day care facilities are to be compared with one another or with established standards, the
particular aspects of the facilities must be described in specific, comparable categories.

The ngorous nature of this evaluation pro,ck:ss is a response to the looseness and non-
productiveness observed in many day care evaluations. Many precise requirements are in-
Juded in large-scale day care contracts or operating manuals. Typical evaluation teams are
cquipped with lists of Ob_lu.tlvcs and indicators of accomplishment. These lists of indicators
are by no means complete, nore nearly resembling examples and leaving a great deal to the
mgenuity and diligence of the evaluators. The actual form of the evidence showing accom-
pllshmsnt of objectives and its location is left in large part to on-site discovery and the good
will of facility staff. An evaluation of this type requires a large team of evaluators to spend a
great deal of time and yields findings that are uneven in their coverage and validity. The
. unevenness results from individual differences between the cvaluators, the attitudes of center
staff, and variations in evaluation.time spent on the site.
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In contrast, the procedure recommended by this Manuul requires a large investment of
time by the staff of the evaluated facility. It standardizes the portions of evaluation time
spent in making observations and defining what is to be observed. )

In a ty pical evaluation, false impressions may be fostered or the day care staff may
surde the evaluators to impressions favoring their operation bey ond what it deserves. At the
saime time, many contracts have requirements that are impossible for some facilities to meet.
The day vare provider may well fedl that it he appears to be meeting his contract requirements,
hus contract 1s more likely to be renewed and the time during which he can offer the important
serviwes that he actually does provide will be exteaded. This motivation does not necessarily
reilect a dishonest mtent, and in the short term, the reasoning implied in it is probably sound.
Programs ure more likely to be continued or refunded if they appear to be performing the
services required of them. .

Nevertheless, resources are likely to be wasted in the process of trying to give the appear-
ance of contract compliance if gestures of service are provided in lieu of real service. 1t is
not unusual to tind a nonfunctional service being counted toward fulfilling § requirement
tfor example, continued referral of children to an agency that has been found incapable of
performing the required services). Nor is it unusual to discover that records have been used
to reflect an eaaggerated image of the services provided (for example, it the contract requires
many volunteers,.the names of people only tenuously linked to the facility are listed).

The wonst effect of these possibilitics is the tendency to perpetuate the situation and its
assoctated mefficiencies and. undue pressures on personnel. New contracts are often modeled
after existing ones that appear to be effective and workable. The casier it is to give the
appearance that mmpractical objectives have been accomplished, the more likely it is that
these obgectives will be required of subsequent programs, which will then become embroiled in
the same types of problems.

It would be more constructive to renegotiate standards or improve the resources avail-
able to the day care providers according to rigorous evalvation findings. The rigor of this
Muanual is intended to assure a fair evaluation of facilitics and to provide firm bases for de-
ternumng the pructlcahty of what is required of them. The Marual therefore is designed so
that any prograim facet not directly observed by the evaluator can be validated by using
information pn.wously provided by day care staff. The information required for validation is
provided n o form spedific «.nouz,h to allow an outside agent to use it with a minimum of
personal inquiry.

V. [Feedback and Conservation of Information

Information is usctul only to the extent that it is preserved in legible form and available
to those who can benefit from it. A number of devices have been built into the procedures
of this Manual to maximize its usefulness. . .

3

Once the forms contained in this Manual are completed in the evaluation process,
they will then contain information that is comprehensible without transcription or
mterpretation, They are likely to be used for reference or other purposes by the
users of the Manual who have no special machine-scoring equipment, and no in-

- *
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clination to use key chatts or memorize special symbols.

~ Evaluation forms are designed to allow modification or updating for subscquent
evaluations.

—~  The usefulness of some of the forms to tie center operations staff can be considered
compensation for their work in completing the forms required to lay the ground-
work for evaluation. 1f accurately completed, the Administrative and Supporting
Services Information form, for example, could serve as a comprehensive in-house
operating manual for staff. It would clarify lines of respopsibility, give the location
and organization of all kinds of records, record the names of consultants and re-
sources drawn on in the past, and provide other practical information.

The whole evaluation process includes instruments for several types of feedback.
The Program Objectives form, in which center personnel give their opinions on the
reasons wly some objectives are inappropriate or impractical, contains a device for
feedback to policy-makers. This device provides predesignated channels for fecd-
back from onssite staff to policy makers without casting the fzedback into the form
of an excuse. In addition, the Staff Questionnaire offers feedback that might pin-
point sougges of staff morale problems.
¥

VI. Flexibility ~ .

Tius Manual is dcsngncd to be flexible enough to meet »oth the varied needs and orlenta-
tions of its users and the requirements of good rescarch. Flexibility is built into its use in
six different ways, and its use is to be systematically varied according to the orientation and
needs of the particular user. !

The Manual is flexible according to: (1) the type of facnllty (center or home); (2) the
extensiveness of the evaluation required or undertaken (the breadth of service areas to be
evaluated), (3) the intensity of the evaluation (the extent of efforts to validate the data pro-
duced by the evaluation), (4) the nature of the agency originating the evaluation (for example,
whether a center director is evaluating his own operation or whether a funding agency is
evaluating the center to determine its eligibility for extension of funds); (5) the objectives or
goals held up as standards in the evaluation; (6) the organizational status of the facility.

Examples of this flexibility are found in the following possibilitics. A preschool
teacher may evaluate her own classroom and staff by using a portion of the evaluation .
Manual. A small center may be cvaluated by its director as a means of organizing his ap-
proach to service improvement, or as preparation in applying for governmental grants. The
admunistrator of a large network of day care centers may-require periodic evaluation of all
the member facilitics. A funding or governing body may require evaluation for accredita-
tion or support. And a licensing official may regularly integrate portions of the Manual into
the licensing procedures.

-




, CHAPTER 2

“
Manual Development, Field Tests, "and Revisions

Thus Manual was developed by an extensive inductive process followed by scveral re-
vistons. Three documents were produced. the preliminary manual, the first revision, and the
final revision, which is the present Day Care Evaluation Manual.

-

Preliminary Manual ‘ BRI

The preliminary manual was developed after reviewing many thousands of items from
child development, day care, and Head Start materials, and by then selecting appropriate
iters for incorporation in it.

Some of the instruments of measurement chosen to evaluawe day care were adapted from
other sources. All were put into a form that would be easy to apply in the field and easy for
the participants to complete. To the extent possible, respondents were required to check
appropnatu spaces rather than compose sentences, paragraphs, or lists. The forms re‘qembled
multjple-choice lists of possible responses. Thisformat provided convenience to the re-
spondent and helped to ensure a high level of comparability between responses from dif-
ferent sources. - .

The items chosen for mulusron m the instruments covered topics of general interest and
not those peculiar to particular research points of view. At the same time, the items dealt
with small, precisc units. Above all, they had to-fit into the design of the developing evalua-
tion system.

Two major cate;:,orles were used. One category covered practices considered to have a
beneficial effect on children, the other focused on methods of measurmg environmental and
behavioral influences. Materials in the first category were based on authoritative sources of
child care practices and recent rescarch on child development, day care, and Head Start.
Materials in the second category were identified by surveying the entire Educational Re-
sources Information Center abstracts for the six most recent years. The bibliography lists
these sources. .

Each set of materials was subjected to three elimination reviews, More information was
sought about cach abstract that survived these feviews. Ultimately, information on cach
measurement was sorted into three systems: by topic of child development or child care

-
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to whicli 1t was 1clevant, by measurement styles (check lists, observation techniques, etc.);

and by the instrument from which it was originally adupted.3 .
The preliminary manual was developed by adapting selections of these various raterials

and by designimg oniginal items where they were needed.®  An abundant number of approaches

to assessing cach facet of day vare was included to increase the likelihood of adequate cover-

age after the climinations based on ficld test findings. .

LY
’

First Field Test

The preliminary manual was pilot-tcstc-d in 1ts entirety, with the exception of one form
that was likely to cause dissension among facility stalf.> The pilot test was conducted over
a three-and-one-half month period. Tifteen day cire centers and nine day care homes partic-
ipated. ) }

The ongimal plan for the field test required facilities in the following cagegories: pro-
prictary d. , care centers, day care centers receiving grants-in-aid, day care homes supervised
only by licensing personnel, and day care homes supervised by social agencies. Originally,
all day vare homes participating in tue test were ta have at least two normal children between
the ages of three and five in regular attendance. This criterion was abndoned when it was found
that the day care home clientete and their attendance patterns were a great deal more irregular
than had been anticipated. Had these requirements been retained, the subsamples of day care
lromes vould not have been found, despite the cooperation of local lic2nsing personnel. Many
homes vared for children younger than twa years, and many cared for children who attended
irregularly. .

The observer or interviewers were selected on the basis of their ex perience in child devel-
opment and day vare. They were trained intensively for three full days. Subsequent training and
supervision ol the observer stafT were given in conjunction with weekly half-to-full-day feedback
sesstolts during which the ficld test cvents of the week were discussed in detail and adjustments
were made i the test instruments, Reliability was built into the process by stipulating that all
freld tests were to be conducted by a*team of two and that their judgments were not to be
discussed until they met in the feedback sessions. ) .

" The observers were asked to note and report relevant examples and anecdotes, all of
which helped to reveal to the supervising stalf whether they understood the kinds of
judgments ihey were to make in completing the forms. This feedback also helped to test
the canty and usefulness of the Torms. All feedback and supervisory discussions were com-
nutted to detailed notes, which ultimately, along with analyses of the completed forms, served
das o guide m revising the manual. General training procedures and related problems in field
application of the evaluation instrmyncnts are discussed in Chapter 4.

o

R N . .
Many mussurcment systems are denved from previous ones or were constructed to make up Tor their weaknesses, in
which vase commentanies on the ongmal measures generally accompany the derived ones. The mcasures related to or

’ commenting on one another were sorted together, i

“Ihc\mwuwun ut the torms 10 Chapter 3 mdiates which matenals were used dircetly in the vonstruction of particular forms.

g . .
This form was the Stalt Quustionnaire. In an avtual evatuation, resultant disssnsion vodld be resvlved and used as motiva
tion to correet sources of low morale,

™
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To test the prelinunary manual as a system of procedures (and not just asa collection
of forms), the ficld test was conducted as though it were a genuine evaluation of the subject
facilities. The forms used as background and for scheduling the remainder of the ‘evaluation
instruments were mailed to the facilities. One original form asked for schedules of the chil-
dren's day. In centers, the form also determined which particular group of chlldren werc
to be observed. ;

The best test of the preliminary manual required the coopumtlon of the staff of the
facility. Their serious efforts and thoughtful comments were needed.” In fairness, and also
to prompt their feedback, it was also ciucial for them to realize that the ficld test was an’
evaluation of the manual, not of them. This point was stressed i in all contacts with the
facility staff.

At centers, visits were arranged in keeping with the wishes of the center directors, and
efforts were made to case the tension associated with being evaluated. Nevertheless, a
majority of key personnel in the centers visited appeared to be intentionally putting their
best foot forward. Although some discomfort was probably experienced by center personnel,
which was unfortunate, this resemblance of a field test to a genuine evaluation adds to the
veracity of the pilot test of the manual. One circumstance did tend to minimize discomfort*
the facility staff invariably seemed to assume that the observers were watching the children
instead of them, which usually was not the case.

While day care mothers displayed somewhat less discomfort in being observed, sérious
scheduling difficulties arose out of the irregularity with which parents brought their children
to the day care homes, the variability in duration of daily attendance, and the likelihood
that the activitics in the honie followed only a sketchy schedule.

The revised procedure for scheduling visits and administering the instruments in n the
pilot test was as follows: Two weeks after the background forms were mailed, telephone
contact wus made with the facilities. 1f the: forms had already been returned, clarifying
questious were asked concerning the answers. If the background forms had not been re-
turned, they were completed over the phone as far as possible. Gne purpose of these phone
contacts was to “break thei ice” and assure the potential sample members that behind the
impersonal letters they had received were sympathetic human beings who were grateful for
their cooperation. These conversations attempted to establish a “research alliance” be-
tween the staff and the personnel to be observed and to emphasize their mutual concern for
improving the care given to children.

This personal type of contact at the outset was considered very important” in getting
the ficld test in full operafion. Once the first visit was scheduled, the relationship developed
on the site between the observer and the caretaker staff served as the basis for determining
the time of subsequent visits. The observers'were instructed on how to establish good work-
ing rapport with the day care staff and were encouraged to use their best judgment of I
situations;as they developed in order to retain the facility as a part of the sample.

The interviewers were instructed on the number of times each form was to be used and |
the setting and duration of time required for completion of each. Two full days at each
facility were required as a barec minimum. . ;

*
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Onee the field test was in full swing, the interviewers pointed out that the day care day
is & long one | by defimtion, longer than an average working day. Team members were allowed - .
to rehieve cach other on full-day site visits in the following way. One would be there as the
. children arrived and ended her day at 4:00 P.M. The other arrived around 9:00 A.M. and
‘then stayed on into the later hours, ' . .
With only a few c:{ccptions the interviewers arranged their own appointiments to
gather mformation required by the forms. When forins were administered by the coordi-
natmg project stafl, the ntefviewers or observers familiar with the facilitics were consulted on
the preferences and capacities of the facility staff to be contacted. “Several members of the
project staff observed and helped facility staff to complete’ the fonns that were designed
for conipletion without outside aid. Why this assistance was needed whether for reasons
. of language usagé or format style  was noted and included in the materials ased for
revision. . .
The prelminary manual was then entirely l‘&.VlS&.d and the second test manual was
*field-tested under different circumstances,

Second Field Test

The second ficld test was conducted to test the revised manual and its organization and
to test its feasibility as a self-administered procedure. The participants received no sub-
- stannal training on how to use the forms other ‘than the instructions provided within the ’
manual. Because the carlier ficld test had exhausted the local supply of licensed day care '
homes willing to participate, the revision was not pilot-tested in the day care home
:sltlldthlL
Day vare centers participating in the second (icld test were located rom several sources.
['he Hhinors Department of Children and Family Sources (IDCFS) Day Care Unit offered to
lowate loval venters and assign three interns (child development students) to conduct portions ]
, ot the pilot test of the revised,manual.  All five forms requiring observation were administered
at cach of four local venters, by teams of two students. Arrangements for conducting the
pilot test and the manner of obtaining and recording feedback were similar to those used in
the first field test, with the exception that the observers received no assistance or training
trom thc project staff until after they had studied the manual thoroughly on their own.
Then the only directions given were on which torms to administer and the time span and
situation required for their completion. ;
During the course of the project, many lettérs of i inquiry were received from day carg
centers, planners, researchers, and carly-childhood specialists throughout the United States
and Canada, Those who were considering the evaluation of centers were invited to conduct a
pilot test of the revised manual. Three centers located in two Soutlyern states participated in
the second pilot test. Several others reviewed the manual and submitted their critical
comments. Five additional local centers took part in the second pilot test. They were re-
cruted on the beais of their previous contacts with the project or with the Council for Com-
. mumh\Sx.rvn.x.s‘ .
The portion of the sceond pilot test administered by students assigned by the lllmons
Department ‘of Cluldren and Family Suwnccs was conducted similarly to the first field test

N )
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«(mmus the intensive training, of vourse). The project staff was much more detached from

the other observers in the second pilot test. While the participants were assigned evaluation
forms, cach was also allowed to choose additional forms in accordance with his interests
and needs. Participants selected their own interviewers and their own methods of training
and securing preliminary feedback, being. gundcd only by draft materials being prepared for
the manual. Feedback to the project (except in the case of the interns) was achieved by the
completed forms and by telephone discussions with the individuals who supervised the
observers. - '

Twelve venters took part in tlm sccond pllot test. All forms and procedures in the
rcvmd manual were field- tested.” All twelve eenters tested the forms considered most
lmporugnt and the ones that had undergone major revision. The other forms had be‘en dis-
tributed proportionately and according to interest among the participants.

The second pilot test included a broad range of day care center facilitics. They varied

m stze and sponsorship or affiliation (religious, university, state grants-in-aid). The observers

were advanced undergraduate studepts with majors in child development and experience in
day care, beginning students in the social science field with limited day carc experience,
practicing psychologists, carly-childhood specialists with considerable prior experience
in observing day care programs, and dire :tors of centers.

In addition to the actual pilot test and the collection of critical comments from those

who had at one time or another anticipated taking part, the revised manual was also submitted

to the review of selected local authorities on day care, child development, and measurement
Throughout the whole process, all types of feedback data from both field tests were

organized by form, by item, and by organizational procedure.
1 .

~—

Data Analysis and Revisicns

The real findings of a pllot test of this type concern the clanty and dependability of
the forms and the design for their application.

All responses and organized feedback data were inspected and tabulated to reveal the
following characteristics for each item and form: . )
. Clarity of language and format

~

Completeness of responses and causes of-incomplete responses

8]

3. Ability to differentiate between individual facilities

‘4, The need to collapse categories or responses A

5. The need to expand or create subcategories

6. Valnerability to encouraging response-sets on the part of the respondents

7. Location of items requiring better definitions and examples

s .
60ne exception was a local facility whose director wished to be debriefed in person s as to provide a learning experience
for her own trainces.

7lncluding the Staff Questionnairc which had been held back in the first field test.

[
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The forms completed by observers were also analy zed to see if they were reliable cnough
that ratings taken by different observers agreed. The three forms dealing with obscrvation of
program in action were also analyzed to deterthine whether the phenomena observed were
consistent enough from time to time to warrant their being included in an evaluation

As the feedback sessions got underway it became clear that sinall revisions, deletions,
and additions to the forms would be required throughout the ficld tests. Once it was dis-
covered, for example, that a particular observafion could not be made under the prescnbud
conditions, it would have been foolish to continue using the original instruction. Further-
more, the possibility of testing the ability to measure particular topics under conditions in
which they could have been observed would be diminished. .

The continual redefining of guides to the observers’ judgments was more important
thar having two pools of strictly comparable data. Had the sources of misunderstanding
been merely noted and held for the major revisions, a clear-cut definition of the essence of
each judgment could never have been reached. Some items 1equired many revisions,
which could not have been achieved in a simple two-step plan. The dates on which the
varloUs INterm revisions were instituted were contained in summarizing tabulations used
for the analyses of the two complete revisions. The minor revisions therefore did not inter-
fere with the refinement procedures and; in tact, aided them, since the forms were improved
after cach feedback session. .

In the first ficld test, dgreement between raters increased as the supervisory and feed-
back sessions progressed. Even in the carly stages, there were blocks of items upon which
both raters i a team agreed almost perfectly even though observers from different uni-
versities were oftep intentionally teamed together. When very good agreement was found,
the pomts in the judgment scales were increased in number and the use of extreme decisions
to test the limits of reliability was encouraged. )

Lach aspect of the manual was discussed at the fecdback sessions. All disagreements
were discussed i detanl until they were resolved and the direction necessary for improvement
wds mamfested. The discussions and the eachange of anecdotes occasionally revealed that
an ttem or provedure had been misunderstood, while the relevant form had been scored in
such o way that this discovery would not have been made without the debriefing.  All mem-
bers of the coordinating and project staff felt that the manual was substantlally improved
thirough 1ts many minor and two major revisions. The final revision was judged by the staff
to be satisfuctory to outstanding in rulmbnlxty scaling, comprehensivencss, validity, emphasns
and ease of application.

The development of the Mannal through revision of the mdmdual forns is discussed
in Chapter 3.




CHAPTER 3

\

»

Functions and Development of the Forms

) .
Lach form in the Manual serves a specific function in the organization of the evaluation
. ; .system. Most forms also could serve other research and operational purposes. The forms
have been divnlcd into major sections in the Marual according to their major functions and
topics.

This vhapter dlswsses the forms in Ordcr to highlight their major functions. Italso
summarizes the development of the forms and describes examples of their more specn.llzcd
uses. The summary of how the forms were developed and the list of references to the source
materials gives the potential evaluator a sense of the logical framework on which this evalua-
tion system is based. . ‘

This discussion will aso aid researchers who are contemnplating the measurement of
similar phenomena or are facing constraints similar to those imposed ot this project. The
dentfication of source materials and the rationale for some decisions should reduce some of
their preliminary work.

All forms used in the Manual are listed in Chart L

- : >
. Identification Forms

Forms | and 18 x.ollu.t gumral ldcntlfymg information on the facility and the clients.
When the Manizal yas being developed, they wc.rc also,used to determine if the facilities to
to be observed were qualified awordmg to their clients’ age groups, numbers, and freedom
from handicaps, as stipulated by the pl‘OjC(.t The preliminary version of the ‘forms also
required a schedule of activities and other information to help in sphedulmg the facility’s
participation in the pilot test. They were designed to arrive at average figures on capacity,
enrollment, and attendance, and to designate which of the groups in a multigroup facility . -
should be chosen for the pilot test observations. .
The revised identification forms as presented in this Manual are streamlined versions )
of the prehmmary forms. They request identifying and qualifying informatjon and identify .
separate groups in the facilitics rather than determining which group should be observed, N
» as.tis reccommended thz}t _a_ll groups bg observed in mdkmg an evaluation,, . ) |

.
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CHART [

-

FORMS FOR EVALUATING DAY CARE CENTERS AND DAY CARE HOMES

CENTERS ) "HOMES
To be completed by Staff or Supervisors-of Facility Being Evaluated

Identification
Form 1 - Identification Form 18 — Identification
' ' Objectives
Forn 2 - Administrative and Supporting i Form 19 — Administrative and Supporting
Services Objectives (Center) . Setvices Objectives
Form 3 - Progran: Objectives (Center) ) Form 20 — Activity Inventory
Form 4 - Administrative and Supporting” Form 5 - (Same as for Centers) .

Sexwvices Objectives (Central Organization)

Form S - Program Objectives (Central Organization)

General Oparations-Information

Form 6 - Administrative and Supporting’ Form 21 — Licensing Questionnaire
2 Services Information (In-House 3 : L o
Operating Manual) Form 22— Administrative and Supporting
. g Services Information

. Staff Questionnaire

Form 7 - Staff Questionmaire . ~ Form 23 — Stff Questionnaire
" To be completed by Evaluators or Staff Appointed as Observers .
‘ ' Physical Facilities
Form 8 - Physical Situations to be Observed Form 24 — Physical Situations to be Observed
Form. 9 - Organization and Use of Indoor Space Form 25 — Use of Indoor Space
Form $0-- Locale 7 . . Form 26 — Locale
= Form 11 -~ Indoor Equipment, Supplies, and Form }1 — (Same as for Centers)
Ac tivities Check List ‘ .
Form 14 — (Sune as for Centers)
Form 12 ~ Organization and Jse of Outdoor Space -

Form 13 - Organization and Use of Gymnasiumor
Gross Motor Activity Area
»

Form 14 - Outdoor Equipment, Supplies, and
Activities Cpcck List

Program in Action

Fornr 15 — Observation of Group Experiences Form 15 — (Same as for Centers)
Form 16 — Observation of Individual Caretakers - Form 16 — (Same as for Centers)’
Form 17 - Obscrvation of Routine Activities Form 27 — Qbscrvation of Routine Activitics

'
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Objectives Forms

., - .
The prumary jt} netion of the objectives forms is to establish the standards by which day .
«care services are tacbe evaluated. The project did not presume to dictate goals or objectives
for cluld care to ti\l\osc providing the care. Rather it provided a collection of possible objec-
tives distilled.from the work of leading experts in the field. 1t gllows for choices to be made
fromn ag}(\dhg these possible objectives to establish the particular set of objectives to be used
m_the evaluation of each facility. The medsurement of objectives that are so basic to'the pro-
. “viston of the child care that they should not be left to choice or are potentf:\lly destructive
yet widespread are built into the scoring systenf. : )
The prehminary objectives form was constructed as part of the inductive process
desenibed m Chapter 2. Abstracts were made from two types of literature:- (1) guides to
providing day care and guides to training for and evaluating day care services; and (2) sum-

QN

maries of research on child development, carly educatidn, day care, and Fead Start. ¥
in compiling the abstracts. materials were ¢ollecte ‘that referred to any facet of day

care. Lach statement about what ought to be done was cither quoted or paraphrased. These

statements came to be known by the project staff as the “ought to’s.”” The research sum- ~s_

marnes were abstracted in a more indirect manner. Using the nineteen socioemotional,
perceptual-motor, and cognitive objectives for preschool education offered by Kamii’s . .
analysis(1971) as locators, each study claiming an improvement effect was examined to ‘
identify the treatment to which beneficial effects were attributed. These treatments or ways i
of dealing with children were qualified by any special circumstances that existed in the studies
from wlich they were drawn and were then collested as abstracts. This type of lpr(:liminury
objectivé came to be known as *“‘rescarch ﬁndings._” The entire collection of abstracts was then 1
submutted to a condensing and level-setting procedure. Objectives to be used in the Manual
had to be sufficiently specifiv and-operational to be identified with recognizable behavior and
practices and to overlap as little as possible. :

The various steps required to establish a workable list of objectives, the collapsing of
categones, the deletions of repetitious material, etc., yielded a list of seventy-six items
cxvering all phases of day care. These were divided into items pertinent to administrafive and
s:})ortmg services and items pertinent to direct program. Objectives pertinent to admin-
istrative and supporting services were stated in cencrete terms. Objectives pertinent to
direct programs were stated in more abstract, less specific terms. More of the administrative
and supporting services items were derived from the “ought to” collection:and more of the
direct program items were derived from the “research fingjngs™ collection.

- Alter testing and revision, most of the preliminary forms developed to collect objectives
from day care mothers had to be climinated. Of these forms, the Day Care Home Activity
Inventory (now Form 20) was retained. By itself it cannot be used to establish objectives, but
1t was found in the pilot test to actually remind some day care mothers of things they might ) ¥

¢ do with the children, and sincg that was an intended minor function of the objectives form,

it was retained. T o

The method of inqu'iry built into the remaining objectives forms allows for the facility
to be evaluated by standardy set by formal contract or policy, by the dircctor’s opinion of
what is important, or by what tf1¢ actual *working objectives” of the facility are. The data

.
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collected by these forms also lend themiselves to discovering patterna of ugreement between
these three sources.

A speual function of these forms is that they are designed to transmit the opinions of
the staff concerning the suitability of particular objectives to the pulicy-making bodies.
Thus, the forms are useful in realigning priorities and negotiating for outside services that
might be needed to meet particular objectives. a

General Operations Information Forms

Form 6. Administrative and Supporting Services Information form (In-House Operating

Manual) for centers, is the core form of this section. Its nine parts cover the following topics.

(1) licensed status, and frequency and types of visits from licensing personnel, (2) whether

the center is endorsed or certified as having attained standards other than those set down as

minimums by the state and ity , (3) areas in which an outside agency or individual provided
consultation or actual servive, (4) titles apd location of any operating manuals or contracts -
used by the center, (5) whether the centgr is affiliated with or sponsored by some other
organization, and « deseription of the télationship, (6) child, staff, and volunteer recruitment
and assignment policies, procedures, agd problcms (7) description of parent, volunteer
training, staff, and admory board meetings as well as personnel practices, (8) type of food
service and nutrition program, and (9) the location of, and the persons responsible for main-
taining records on all these topics. .

Most sections of this form begin with an inquiry about whether the center uses a
vertain procedure or offers a particular service. If the response is affirmative, detailed ques- -
tions about the procedure or service are then to be answered. While the questionnaire is
lengthy, care was taken in its design to case the task of responding. directors are to respond
by chedhing boxus, filling in names, dates, or figures, and only ocwsnonally by wrltmg short

A statements. .

This instrument establishes nume rous organizational and procedural parameters of a
center’s operatipg systeinr. The ty pes of services and the approaches undertaken (o accom-
plish them and the Jocation of documents indicating that these services are in fact being
provided dre all contained in the completed form. The location of do.t,umc.ntation isa

' ‘ ) . oructdl feature of the form as it provides for verification of responSLs and should lmply this
possibility to the respondent.
Because of its precision, this form requires the expenditure of more time by center
personnel than is usudl in preparing for an evaluation. But in sibsequent evaluations using the
. same system, the information would only have to be brought up-to-date. The form also
mahes it possible for the center director to inspect many possible approaches to organizing
. and conducting procedures for delivering services. The completed form would function asan -

] wi-house operating manual, spelling out exact procedures, location of materials, and lines of

. authority,*

. . «

Y

*

. The form prepared for use in day care homes, entitled Licensing Questionnaire (Fom1 21),
. includes some of the same topics as theday care venter Form 6. Day carc home Form 22,
Adminstrative and Supporting Services Information (to be completed b_\, the supervising

. <r
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rd
agency), includes such topics as the type and amount of supervision, records, guides, and
- services provided by the agency for day care families. Detailed questions are asked when
the agency mdicates that it provides any of the following services: recruitment of children,
day care mothers, assistants, or volunteers; graining and evaluation of caretakers; licensing;
determimng client fees for day care services;nd maintaining confact with parents.

-

Staff Questionnaire Forms

The Staft Questionnaire forms (Forms 7 and 23) are designed to serve three interrelated
tunctions. (1) the partial verification of selected information gathered by the general opera-
tions mformation forms, (2) staft knowicdge of the procedures that directly affect them and

. the performance of their jobs, and (3) an inquiry into the morale of the staff and sources of
dissatistaction. )

The form for day care centers is to be administered to teachers, aides, and volunteers
who serve tegularly several times a week. N A ’

The form for day carc mothers ascertains whether the supex’yisor or licensing official
has encouraged her to contact him when certain problems occurred, and whether she knows
of any services offered by the supervisory agency. [t attempts to verify selected information
collected by the Administrative and Supporting Services Information form for the agencies
supervising them.

Physical Facilities Forms

. These forms were designed (o note the adequacy of the equipment and physical facility,

. and their probable influence on the chiidren. .

) The forms in this section were more drastically revised than those in any other section.
The final forms constitute a simplificd, cohesive subsystem, with the lead forms directing’
the circumstances under which the remaining forms should be used. \

A check sheet contained in Form 8 is used to determine which of the forms i this
section will be used in centers. A check sheet contained in Form 24 is used to determine
which of the forms dealing with the physical facilities of day care homes are appropriate to
. .use. These lead forms also collect inforination on climate and season, which should affect
the scoring on use of physical facilities. . .
. The forms dealing with the organization and use of space collect specilic information .

.o that bears on the planning and maintenance of space from points of view of appropriateness, )

) “variety, flexibility, case of surveillance and supervision, and pleasantness. The indoor forms
(Forms 9 and 25) particularly explore the use of display materials and activity arcas. The
outdoor forms (Forms 12 and 24) particularly inspect the potentials in the area immediately
surrounding.the facility and do not deal with display materials. o i .

’ Many of the items in, these forms ask for direct judgments ‘that, in preliminary versions,
were to have been more indirectly judged by raters using maps of the areas. (Since ¢he maps

. drawn in pilot testing required great investments of time and yiclded uneven results, the inter-
mediary step of map making was climinated.) A play area‘observalién form, which was to have

been used 1n conjunction with these forms and which was (1) to determine problems induced
3
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by space and cqmpmént, and (2) measure children’s reactions, interests, and involvement in
relation to spatisl organization and equipment, was also eliminated. Thescan sampling -
procedures as used 1n the field test presented some drawbacks to the administration of the form.
But more unportant, it was found that incidents selected as focal by the scanning were often
maudible and could not be properly judged. Topics that would have been covered by this

form were transferred to the more informal program observation forms.

., The forms that inspect the locale ot the facilities (Forms 10 and 26) collect information
on the building in which the facility is housed, and on the population and nature of the
neighborhood. The earlier versions of these forms were more lengthy and required a survey
of the surrounding neighborhood. This process worked a hardship on observers without
cars, and-since day care facilities seldom use distant neighborhood resources on a '
regular basis (except for parks, which are covered elsewhere), a narrower version of this form
was devised for the Manual. 1t requires that the observer approach the facility mindful of its
environment, rather than requiring a survey with a given radius of the facility. Some of the
data collected by the Locale forms are not directly pertinent to probable goals or objectives
tor day care. Instead they provide the ability to categorize the facilities in ways niost mean-
mgful for comparative research.

The form on Organization and Use of Gymnasium or Gross Motor Activity Area (Form
13) was constructed as an offshoot of Form 12 to cover centers that lack outdoor equipment
or have no daily access to a park. It can also be used when the climate or season does not
allow outdoor activities during the evaluation. The inclusion of this form ensures that the
provision of large-muscle activity can be observed, regardless of the settingin which it is
provided. )

The Equipment, Supplies, and Activities Check Lists (Forms 11 and 14) constitute a
comprehensive inventory of useful equipment and activities. The forms also offer a way to
evaluate the safety, accessibility, adequacy in number, workability, and variety of equipment
and activities. Other forms examine the flexibility and creativity with which the equipment
s used by the staff. This form can help in describing the variability and nature of the
activities undertaken. Used in conjunction with the program observation forms, it evaluates
the appropriateness and quality of these activities.

[he mdoor and outdoor versions of these clieck lists duplicate each other so that all
equipment and activities, wherever they occur, can be included. The indoor and outdoor
environinents and activities can also be evaluated separately. Duplication also permits
comparisons between evaluations of facilities in different climate zones. In this way,
activities that #+= commonly considered indoor ones but are condugted out-of-doors in warm
climates, can i ¢ compared with the others in different circumstances.

Forms 11 and 14 underwent the most extensive revisions of all those still included in the -
Manual. The first mstrument pilot-tested for its ability to evaluate equipment inéluded a
comprehensive list of equipment that was to be rated in a manner adapted from the work of
Prescott and others. The study by Pres"cott, Jones, and Kritchevsky (1967) suggested
orgamzing principles and basic definitions to deal with a complexity rating of the arrangement
of play areas m reference to their play units, divided into three distinct types: simple, complex,
and super.

'
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This method was thought to offer several advantages and to furnish information on
several levels. the actual equipment present; its workability, variety, and accessibility;
and the complexity of the environment created. Numerous additionagsources were used
in drawing up the list of materials and equipment for these forms, defermining categorics
for varicty, and considering ways of evaluatmg spccnal problems associated with the
equipment. ’

This carly version proved to have two major failingS' the observers could not agree
well on c.atcgommg the play units into simple, complex, and super; and the data, once
analyz;d by these units, did not adequately differentiate between centers.

A companion form calling for the inspection of housekeeping equipment and sup-
plics and other supplies stored inside closed storage units was also climinated since scarch-
ing or direct questioning evoked a negative responsc on the part of the caretakers.

In the second version of the forms designed to evaluate equipment, the attempt was
made to analyze the functional potential of the equipment. Functional categories were
derived from several sources. works on play therapy, lists of areas of learning abilities, and
astudy that analy zed approximately 350 toys according to the physical abilities and muscle
group needed to play with each toy according to interest levels at various stages of develop-
ment, The first set of categorics on the potential function of equipment, which concerned
physical growth stages of development, was adaptéd from these sources.

The second set of categories for this version of the form was adapted from Piaget’s
mampulation potentials invelved in sensory-motor skills and cognitive development, such
as disurimihatory, relational and sequential skills, and basic concepts of position, quantity,
size, ordermg, and CGlassification.

The third set of categories developed out of prevnous work done by thé project stafl
mcludmg the exploration of an instrument that observed teacher-child-equipment interaction,
noting toys and equipment whose use illustrated basic physical forces, simple machines, or
physical and chemical.changes. Two physics textbooks were consulted for definitions and
examples of the topics mentioned above; and experimental science curricula for children
were consultud

A fourth qet of categorics, life experiences, was added since so many day care guides
suggest, that clnldren should have an opportunity to play at real life experiences.

hnmtlona subcategories were defined and examples of equipment exemplifying the
functions intended were iisted. Catalogs of equipment were inspected as sources for the
equipment lists to guarantee that a wide variety of examples were furnished on the form.
Each smlqutego? was to be rated on a three-point scale and each major category on a six-
point scale. .

The local pﬁlot tests using this form were successful, but a number of personnel having
less training and,less contact with the project than the local observers found it confusing,
and the form was therefore eliminated from the Marrual.

An eqmnlpm?nt and materials form that asked for general impressions about the kinds of
actwities encouraged by the materials themselves and by the staff’s expressed attitudes towards
the children’s actual use of the equipment was used as a companion form during most of tne
pilot tests. This: {orm was included primarily to see whethier such an instrument, which was
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ficult forms that covered the same topics, and could therefore supplant them. This v
tested relatively wellin the field tests, but was eliminated in favor of the moie specitic list-

ing of cquipment. A number of the facilities found the specific listings in the final version of’

the form more helpful in planning and in inspection of their own operation.

~

1Y

Program in Action Forms

Qbservation pf Group Experiences and Individual Caretakers. Program observation
Forms 15,and 16 consist of seventy-three observer ratings of various aspects of the day care
prograin ((.fmt cmphasize the staff’s role in cognitive, social, and affective sitpations, and the
division of responsibilitics and interaction between teachers and aides. The rating system
was adapted from a group of scales used in scoring observations in a study on Head Start
evaluation by Stern and Gordon at the Bank Street College of Education,

Before selecting this observation instrument for inclusion in the Manual, the project
staft exarmuned in detail more than forty observation instrunients and coding schemes con-
plete with commentaries, selected from over 3,000 originally inspected. The adaptafion
finally selected tor the vbservation instrument has these benefits. (1) it is broad in scope,
(231t lends atself to definition and redelinition of the scales through feedback and consensus
i order to merease rater reliability, (3) it provides for evaluating various ty pes of programs
and vrientations, and (4) it provides understandable information without the necessary use

. of further coding. ‘

Ongmally it was intended that these forms, used to observe the varctakersin action,
would resemble a number of the atomistic, objective systems for behavioral observation
cutrently m vogue. The Manwal would then benefit from the well-known, positive attributes
of these types of recording or scoring systems. An overwhelming majority of the materials
revicwed dealt with obyective, behavioral observation systems focusing on small units of
behavior. )

. Certamn benefits are usually associated with objective behavioral observation systems.
The tollowmg attributes were considered in developing this observation fornn:

* 1. Bchavioral observation scales are objective. These scales ask for the observation
and recording of behaviors that can be made by observers whose experience and
judgment are ininimal. To paraphrase a proponent of thesc scales: it is casier
to tell if a child is smiling than to tell it he is happy. Raw data from this type of
wcale are presumably in a form closest to behavior and at the lowest level of
theoretical abstraction. The observer is not required to judge what is psycho-
logiwcally significant behavior. Inspection of the instrument need not reveal what
1s to be considered as relevant by data analysis. Itis left for analyzers ol the data
to code, formulate, and weight the analysis to put theoretical or psychological
meaning to the data, )

Y. " The process of using behavioral observation scales i equitable. The process by
which judgments on observed behaviors are coaleseed is in many respects more
equittable than the parallel process in the more subjective systems that rely heavily
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on the impressions of the observer. For cxample, a subjective system might re-
: quire the observer, after a period of observation, to respond to such broad and
judgnwntanuestion as:

- chs the teacher suit her presentation to the developmental level of the
child?

~ Are children treated in a manner that will engender a positive self-concept?

- Are the,'children being taught skills that will help them when they get to
‘school? ..

Is creativity encouraged in the children?

An objective system, on the other hand, requests the observer to note cach be-
havior or interaction in a specified manner without judging it further. (The
length of thie observation-period is also specified.)

One of the first modern objective behavioral observation systems was devel-
oped by Barker and others. Thissystem dictates that a running process record
describing behavior as. fully as possible be written concurrently with the observa-
tion., Later, the record is broken down into simple ‘behavioral units and the units
are then catcgormd according to the particular purpose for which the observation
is being used. -

One recent, highly developed system is OSCI (IIead Start Evaluation and
Research Center, 1969). In that systemn the observer i is directed to record, at three-
minute intervals, multiple aspects of ohservable behavior for all individuals or
subgroups present. Examples of these are thelocus of power in the interaction
or group activity, the context of the activity, and the content matter of the
activity. Each category is equipped,with a set of items fromn which the observer
“ . must choose. Notations are taken orr graphic.configurations that are designed
for case.and completeness when used by observers practiced in the use of the
system. The observation is paced and the observed behavior sampled by strict
timing. ’ :

The OScAR observation system (Medlcy, 1963), another recent and well-
conceived system, commits to machme-saorable shorthand all verbal inter¢hange
taking place in a classroom. Again, the choices for description are predefined and
multifaceted, each aspect requ/i’ring some determination. For example, who
initiated the interaction, the emotional quality of the interaction, the content
area, and responses to it are all noted in a prescribed manner.

The PROSE system, an outgrowth of work on OScAR, is particularly suitable
to observation in preschool settings. PROSE is being developed by the Educational
Testing Service. This system observes cach child singly in a number of cyclesand
the general group character secondarily. Besides describing the child’s behavior
and interaction in small units, the system permits the recording of many signifi-
cant influences that might impinge on the child. The observation notation is
paced and the behaviors observed are sampled by a timing device — a precise




time cycle schedule and a stopwatch.

In these systems the observations are broken down into units that can be
considered equal. A judgment bascd on the statistically compelling processes of
mounting one unit upon another to measure magnitude engenders more con-
fidence thah one based on an unknown. individual’s judgment which might be
biased by theorctical predilections, personal experiences, auditory volulm of inter-
changes observed, or the vernacular used for their expression.

3. Thedata collected by objective systems are particularly suitable to statistical
manipulation. The basic and nonjudgmental nature of the data generated by
objective systems, and the fact that the data are in the forrp of a large collection -
of sinail units, makes statistical manipulation more legitimate. i

Some proponents of these systems also point out that by breaking down the
motivations and procedures inherent in the various approaches to child care into
components that are either identical to those in an observation scale (or composed
of a combination of those scale components), the ability to measure the extent to
which these defined approaches are expressed in the setfing observed becomes very
feasible.

All well-articulated approaches to child care could technically be dissected
in this manner. The typical subjective observation system, addressed by pro-
~ ponents of objective systems, was composed of items far too general and lacking

in the ability to finely delineate behavior into quantifiable units.

In addition to these threc beneficial features, the project staff kept one further point in
mind in its search for suitable observation instruments. The day care staff and the direct
program were to be observed. Observation of children was deemphasized and employed only
where requir? to most accurately judge staff behavior or service delivery. This approach giew
from th<. pn.mis» that this Manual was to be an evaluation tool to assist decision makers in
ments of interactions between child and staff are of value only to the extent that thcy help
to define and sccure the quality, meaning, and appropriateness of cach unit of program ob-
served. To do otherwise would lead to the possibility of penalizing facilities willing to include
children who are unlikely to make a good impression. <

The PROSE scoring system and a system originating in the Bank Street study were
judged most suitable for adgptation to this Manual’s purpose. The PROSE system appeared
to have the ability to segment important child experiences and the flexibility to allow these
segments to be ordered in various ways for analysis. The Bank Street work appeared to be a
tuol for preliminary analysis of behavioral units, it had a great potential for organizing data
in an effective and cogent way. Itis extremuly comprehensive and the categones it provides
arc narrow, precise, and well-defined.

The staff sct out to adapt the PROSE and Bank Strect systems to the Manual’s purposes.
One seale was to be used for recording observations and the other for the general descriptive
organization of th\. data. One of the first tasks in this process was the pilot training of one
staff member in the use of the PROSE observation system to ensure that it could be used in




an automatic way by observersin the pilot tests and by the observers for whom it was
ultimately intended. The instrument requires numerous small decisions for the completion
of records on each minute cycle, and this feat could be accomplished only if the scoring
could become second nature to the observer.

- The pilot training did not run smoothly: training to a point of agreement with the
instrument’s criteria could not be achic.ved\. Much more intensive training sceined to be
required il reliability was to be improved. Since the ultimate users of the Manual will re=
cave no more training that what can be contained in the Manual, the prospect of adapting
tlus system became less attractive. Further attempts at training were held in abeyance for
reexammation and potential replanning. The attractiveness of the Bank Street instrument
and the benefits expected of the objective scales were reconsidered.

It was finally decided that an adaptation of the Bank Street system used alone as an
mstrument, rather than as organizer of data, would possess the attributes the project sought
m a scale. kach point of benefit originally thought to reside only in the most objective and
atomistic systvms were found in actual practice to be operant in the somewhat more judg-
mental scale devised. and the scale devised seemed to possess some particularly unique bene-
fits as well. '

This adapted scale formed the nucleus of the final form. Finelygraded revisiohs weie
made throughout'the two pilot tests. o . ;

Observation of Routine Activities: The Observation of Routine Activities forms (17
and 27) assist in the observation of arrival and departure activities, toileting, food prepara-
tion, mealtime atmosphere, nap time, and staff handling of sick children. These forms were
meluded in the Manual because such observations are seldom part of f ormal observition
instruments, ¢ven though routines are presumed to have a strong impact on children. Ob-
servers respond to the questions by supplying figures, checking boxes of ¢ortain activities
where observed, or writing brief descriptions of how the staff handled certain problem
situations. - oo

During the first ficld test, the form used to observe routine activities taking place in
day care homes was ¢xactly the same as that used for centers. This form was difficult to
complete in day -carc homes. Most day care mothers refused to allow the observers to be
present when the children were arriving. Many others did not like the observers to be pre-
sent at meals, nap times, and departure activitics. Thus many questions on this form were
completed by interviews or were left blank. ’

Despite these difficultices, this form was retained in a modified version, for two reasons:
(1). the evaluator will probably be in a position to request permission to be present at meal-
times and other routines; and (2) routines usually require the day care mother to interact with
the children, regardless of an outsider’s presence. While an observer’s presence might disrupt
play activities in the day care home, the routines are more likely to be carried out in the
usual way, thus allowing the evaluator to observe the day care mother and children in the
way they normally interact. If the evaluator must choose which routines to observe, the
arrival and departure activities could be skipped. These activities arec most crucial when new
children are entering day care, and are less important in homes where the children’s parents
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live in the same building or neighborhood and have other upportunities for contact with the
day care mother.

Source Materials

The original sources of matcrials that were most influentialin shaping the character
of the forms arg grouped by the category of form they most influenced.

A. Objectives
1.

Administrative and Supporting Services Objectives

Chicago Board of I{ealth. “Report of Inspection of Facility for Use as a Family
Child Care Home.” An outline used by board ofhealth inspectors in writing
up reports of evaluating visits.

Child Welfare League of America, Inc. Guide for Establishing and Operating Day
Care Centers for Young Children. Prepared by Dorothy Beers Boguslawski.
New York: Child Welfare League of America, Inc., 1966.

____ . Standards for Day Care Service. New York: Child Welfare League of
America, Inc., 1969. . .

Ilead Start National Monitoring Design. ““Standard Monitoring Questionnaire.”
Undated. _ ’ )

Illinois Department of Child and Family Services, ““Minimum Standards for
Licensed'Day Care Homes.” Revised. Mimeographed. January 1, 1970.
___. Standards for Licensed Day Care Centers and Night-Tim¢ Centers. Reviscd
and Reissued. Springfield: Illinois Department of Children and Family

Services, September 1, 1971. < -

. Palmer, Mary Watson, ed. Day Care Aides: A Guide to In-Service Training.

Teacher-Trainer Edition. New York: National Federation of Settlements and
Neighborhood Centers, 1968.

U.S. Department of Health, Education, and Welfare, Office of Child Development.
“Federal Day Care Requirements.” Mimeographed draft. May 1967.

. Handbook Series on Day Care. Nos. 1, 3,5, 6,7, and 8. Washington, D.C.:

Government Printing Office, 1972.

. “A Review of the Present Status and Future Needs in Day Care Research.”

A working paper prepared for the Interagency Panel on Early Childhood
Rescarch and Development by Judith E. Chapman and Joyce E. Lazar under
the direction of Edith H. Grotberg, November 1971.

+__ . Bureau of Head Start and Early Childhood. Review of Research 1965-1969
of Project llead Start. Edith H. Grotberg, Coordinator of Research. Washington,
D.C.: Government Printing Office, June 1969.

U.S. Office of Economic Opportunity and U.S. Department of Labor. Federal
Interagency Day Cure Re([uirements. Pursuant to Sec. 522(d) of the Economic
Opportunity Act. Reprint. Washington, D.C.: Government Printing Office,
1970. ’
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U.S. Office of Economic Opportunity «Office of Planning, Rescarch and Evalua-
tion. Day Care: Resources for Decisions. Edited by Edith H..Grotberg.
- Washington, D.C.: Government Printing Office, June 1971.
White House Conterence on Children. Report to the President. Washington, D.C.:
Government Printing Office, 1970. '

Program Objectives -

Ekstrom, Ruth B. “Some Notcs on the Relevance of PROSE to the Description
of Early Childhood Education Programs.” Unpublisheil paper. Undated.

Hamption, Peter J. “Improving the Learning Abilitics of Academically Dis-
advantaged Adults.” Adult Leadership (December 1973): 190-92+.

Kamii, Constance K. “Evaluation of Leaming in Preschool Education: Socio-
emotional, Perceptual-Motor, and Cognitive Development” in Formative and
Summative Evaluation in Student Learning. Edited by B. Bloom, et al. New
York: McGraw-Hill, 1971. :

Pennsylvania Bureau of General and Academic Education. Division of Early Child-
hood Education. Materials for Kindergarten, Prepared by John E. Kosoloski
and Charlotte G. Garman. Harrisburg: Pennsylvania Department of Public
Instruction, 1969.

Prescott, Elizabeth; Jones, Elizabeth; and Kritchevsky. Sybil. Day Care asa
Child-Rearing Environment. Vol. 2: Day Care Washington, D.C.: National
Association for the Education of Yourg Children, 1972.

.. Group Day Care as a Child-Rearing Environment - An Observational Study
of Day Cuare Program. Pasadena, Calif.: Pacific Oaks College, 1967.

Day Care Mother Series

Baldwin, Alfred L.; Baldwin, Clara P.; Seegmiller, Milton; Ford, Boyce; and Ward,
Paul. Cognitive Content for Mother-Chitd [nteractions. Final Report. Ithaca,
New York: Cornell University, May 197Q.

Detroit Public Schools. Evaluation of the Detroit Pilot Program 10 Train Teacher
Aides. “Detroit: Detroit Public Schools, May 1967.

Ekstrom, Ruth B. “Some Notes on the Relevance of PROSE to the Description
of Early Childhood Education Programs.”” Unpublished paper. Undated.

Emlen, Arthur C. Neighborhood Family Day Care as a Child-Rearing Environment.
Portland: Oregon State University, November 1970.

4-C’s Advisory Committce to Home Day Care Training,. Evaluatmg Home Day
Care Mothers’ Work with Young Children. Seattle: Seattle Central Community
College, 1971. -

Mattick, llse, and Perkins, Frances J. Guidelines Jor Observation and Assessment.
An Approach to Evaluating the Learning Environment of a Day Care Center,
Washington, D.C.. The Day Care and Child Development Council of America,

Inc., May 1972.

-




B.

C.

Palmer, Mary Watson, ed. Day Care Aides: A Guide for In-Service Training,
Teacher-Trainer Edition. New York: National Federation of Settlements
and Neighborhood Centers, 1968.

Pennsylvania Bureau of General and Academic Education. Division of Early
Childhood Education. Materials for Kindergarten. Prepared by John E.

. Kosoloski and Charlotte G. Garman. Hacrisburg: 'Pennsylvania Depart-
ment of Public Instruction, 1969.

Prescott, Elizabeth; Jones, Elizabeth; and Kritchevsky, Sybil. Group Day Care
as a Child-Rearing Environment: An Observational Study of Day Care
Programs. Pasadena, Calif.: Pacific Oaks College, 1967.

Stern, Virginia, and Gordon, Anne. Head Start Evaluation and Research.Center
Progress Report of Research Studies 1966 to 1967. Document 4. Deyelop-
ment of Obs:zrvation Procedures for Assessing Pre-School Classroom Environ-
ment. New York: Bank Street College of Education, December 1967,

General Operations Information

.Council for Community Services in Metropolitan Chicago. “An Evaluation Plan
for Day Care Programs.” Prepared by Jean E. Bedger and Judith Buben,
September 1971.

Detroit Public Schools. Evaluaiion of the Detroit Pilot Program for Training
Teacher Aides. Detroit: Detroit Public Scheois, May 1967

llartford Public Schools. Instrument for the Improvement of Instruction for
Classroom Teachers. Hartford, Connecticut: Hartford Public Schools, 1969,

Head Start National Monitoring Désign. “Standard Monitoring Questionnaire.”
Undated.

Westinghouse Learning Corporation and Westat Research, Inc. Day Care Survey
1960. Suminary Report and Basic Analysis: Appendices. ' Springfield, Va.:
Westinghouse Learning Corporation and Westat Research, Inc., April 1967.

Physical Facilities

v

Bark Street College of Education. ““Bvaluative Criteria for Bank Street Follow
Thfough Program.” New York, N.Y. "Mimeographed. Undated.

Beiser, Arthur. Basic Concepts of Physics. Reading, Mass.: Addison-Wesley
Publishing Co., 1961. '

Busse, Thomas V.. Ree, Malcolm; Gutride, Marilyn; Alexander, Theron: and Powell,

Lafayette. Environmentolly Enriched Classrooms and the Devclopment of
Disadvantaged Preschool Children. Report submitted to Office of Economic
Opportunity, 1970. )

Caldwell, Bettye M.; Heider, June; and Kaplan, Barton. PKU Collaborative Study.
The Inventory of Home Stimudation. Syracuse, New York: Children’s

Center, Upstate Medical Center, State University of New York, October 1968.
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Chicago Mayor’s Office of Child Care Services. A Handbook for Startmg-a Day' ’
Care Center. Chicago: Mayor’s Office of Child Care Services. Unidated. . .
. Councnl for Community Services in Metropolitan Chicago. “An Evaluatlon Plan
" for Day Care Programs.” Paper prcpared by Jean E. Bedger and Judlth Buben.
N / September 1971. .
4-C’s Advisory Committee to Home Day Care Trammg, Lvaluatmg Home Dav Care
Mothers’ Work with Young Children. Seattle Seattle Central Communlty
College, 1971. o
_ Frantzen, June. “Toys . . . the Tools of Children. A Toy Selectiq'n Guide.”
Chicago: The Natlonal Society of Crippled Children, 1957.
Hampton, Peter J. “Improving the Learning Abilities of Académically Disad-
.vantaged Adults.” Adult Leadership, (December, 1973): 190-92+,
Hdrtfo rd Public Schools. Instrument for.the Improvement of Instructzgn for Class-
room Teachers, Hartford, Connecticut: - Hartford Public Schools,’ 1969.
Head Start National Monitoring Design’s Standard Monitoririg, Questionnaire. :
Hisle, Alida.H., ed. Recommended Equipmenrand Supplies’for Nursery, Kinder-
oarten Primary and Intermediate Schools. Revision. Washington, D.C.:
Bulletm of the Association for Childhood Edugation- lntematlonal 1950.
Ilyde, Naida D. “Play Therapy, The Troubled Chlld s Self- Encounter N
/ . American Journal ofNursmg, V11 (July 1, 1971):1366-70. .o ) : ‘o
Illinois De,partment of Children and Family Services. Program’Guides for Day Care
-Centers: Ways of Developmg Well-Rounded Programs for Young Childrenin
‘Group Day Care. Revised Edition.: Spnngﬁeld linois Department of ™ . .
Children and Family Services, Juhe: 1966. . )
Kritchevsky, Sybil; Prescott, Elizabeth; and Walling, Lee. Plannmg L‘nvzronments
for Young Children: Physicaf Space., Washington, D. C.: National ASsocm- ’
tion for the Education of Young Children, 1969. - N r
The LINC Children’s Center. A Small World of Play and Learning. Durham ‘Nprth T o
* Carolina: LINC Press, 1970. . " P )
) ‘Mattick, llse, and-Perhins, Frances J. Guidelines for Observation and Assessnfent .
An Approach to Evaluating the Learning Environment ofa Day Care Centey. ,
Washington, D.C.: The Day Care and Child Development Council of America, X C
May 1972. :
Medley, Donald M., Quirk, l"homas] Schluck, Carolyn G.; and Anies, Nancy P.
““The Personal Record of School Experiences. An Manual for PROSE
Recorders.” Research Memorandum, Princeton, New Jersey: Educational .
Testing Service, June 1971. - E -
National Council of Jewish Women, Inc. Day Care chortcrs Kit. Mary Dublin
Keyserling, Dircctor “Windows on Day Care.” New York Natlonql Council
of Jewish Women, Inc., June 1970. . e
Pennsylvama Bureau of General and Academic Education. Division of Early Chlld- . .
hood Education, Materials for Kindergarten, Prepared by John E. XKosoloski \
o and Charlotte G. Garman, Harrisburg: Pennsylv'mla Department of Public,
o/ ‘ Instmet:on, 1969.
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Prescott, Elizabeth. Group and Famtly Day Care. A Comparatwe Assessment.
1972, ‘ N
Prescott, Elizabeth; Jones, Ehzabeth and !(ntchevsky, Sybll Group Day Care as
a Child-Rearing Environment. ‘An Observational Study of Day Care’ Program
Pasadena, Calif.: Pacific Qaks College, November 1967, - ’
Stanford Research Institute,_Classroom, Observation Instrument. Menlo Park,
California: Stanford Research Institute. Undated.
Stern, Virginia, and Gordon, Anwne,, Head Start Evaluation and Research Center
Progress Report of Research Studies 1966 to 1967. Document 4. Develop-
ment of Observation Procedures f'or Assessing Preschool Classroom Environ-
ment. New York: Bank Street College of Education, December 1967.
- ' Verwiebe, Frank Louis; Van Hobft, Gordon E.;and Suchy, Robert R. Physics:
: A Basic Science. Princeton, N.J.: D. Van Nostrand Co., Inc., 1962,
Westinghouse Learning Corporation and Westat Research, Inc. Day Care Survey -
1970. Summary Report and Basic Analysis: Appendices. Springfield, Va.:
Westinghouse Learning Corporation and Westat Research, Inc., April 1971.

D. Program in-Action

1.  Group Experiences and Individual Caretakers \

Stern, Virginia, and Gordon, Anne. Fead Start Evaluation and Research Center
Progress Report of Research Studies 1966 and 1967. Documenit 4. ‘Devel-
opment of Observation Procedures for Assessing Preschool Classroom Environ-
ment. New York: Bank Street College of Education, December 1967.

2. Routine Activities .

Council for Community Services in Metropolitan Chicago. “An Evaluation Plan
for Day Care Programs.” Paper prepared by Jean E. Bedger and Judith Buben,
September 1971. {
4.C’s Advisory Committce to Home Day Care Trammg Evaluatmg Home Day Care
! Mothers' Work with Young Children. Seattle: Scattle Central Community
" College, 1971. .
Head Start National Monitoring Desngn s Standard Monitoring Questionnairg. ;
_ . Westinghouse Learning Corporation and Westat Research, Inc. Day Care Survey
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~__CHAPTER 4

.

Applicatiom of the System

Complete and Abbreviated Evaluations i -

In the integrated system that constitutes this evaluation Manuwl, cach part meshes with
other parts and &lullltdtub their administration. The scctions of the Manual are interrelated in -~
two ways. in the internal logic of the evaluation system, and in the economical use of evalua-
tion time. !

The following sketeh of a complete evaluation process iHustrates the interrelationships:
First, st 1s ascertained that the clientele of the subject facility falls within the normal range
of a day care population (identification forms). Next, objectives for service are collected
from supervisory personnl (objectives forms). These objectwcs provide stardards for the
evaluation. . At the same time, the supervisory day care personnel give their opinions regard- ¢
ing impediments to fulfilling the objectives.

Specific information is collected regarding the services undertaken, the procedures used
to accomplish them, and the specific location of records (general opgrations information
forms). Then data are obtained that verify the operation of reported service procedures
and pinpoint\Mikely sources for problems of staff’ merale (staff questionnaires).

. Lach group’s facility and cquipment, and the uses to which they are put, are observed by an
evaluator who notes information bearning on their suitability and developmental potential
(phystcal faclities forms). At the same time, obscrvations are made on the dehvery y of the pro- _
gram to edh group of childgen thl‘Ollgl’lv_t‘h_\,’lumgm_\,,tLQlLWlth staff amrdactivitics (three forms in

(_,«probmm in action-section). Data 1 collected directly from the facility or supervisory staff are

verificd by comparing information from two sources (administrative and supporting services

information forms and staff questionnaires), and by spot checks of records (the records are
located by means of.information contained in the program in action section).
The verified data plus the data collected by the observation staff are scored against

sclected objectives (collected by the objectives forms and auxiliary objectives built into the

coding system). The analyzed data.are then fed back to the appropriate sources, hopefully

after they have been compared with identical data c.ollc.cted at other day care facilities.

The Manual also was designed so that parts of it.could be used in an abbreviated evalua-
tion process. This was to be done without sactificing the validity of the data collected and
without seriously affecting their comparability with the portions of the data collected in a
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complete evaluation. . -

All forms are outlined in Chart Il (see the end of this chapter) to guide the users of thu
Manual in planning and adininistering their evaluations, whether they use the complete
Lvalmatlon or parts of the system to evaluate particular services. The column headings,
which ar'. desceribed below cover the types of information that the users must have to
reach informed decisions on the application of the evaluation system. The validity of the
scoring system depends upon strict adherence to the instructions contained in Chart 1.

Facility . Indicates whether the form is to be used by a day care center, a day care
home, or both,

Completed by . Indicates the title of the appropnate recorder or person who is to
complete the form. Note that in several cases the respondent differs from the recorder, -
for example, when an observer completes a form by interviewing a day care mothner.

Functions. Notes the major and minor functions of the forms regarding the topics

covered and the organizational purposes in the total evaluation. Users should compare

their needs for evaluation with these “unctions. Uses built into the forms that are super-
fluous to their evaluation are not included here.

Observation Time Required. States the time spent in observation required to complete
the form. Not all forms réquirc,observution for completion. Where observation and form
completion are normally accomplished at the same time, the timing for the combined task
appears m this columa followed by an asterisk (*), and no separate notation appenrs in the
column headed “Form Completion Time.” For forms that combine observation and form
wompletion, and in addition reqaire separate recording after the observation period, the addi-

tional time required is noted in the forin completion time column, followed by an asterisk (*).

Form Completioni™Time. Indicates the estimated time required to complete cach form.
It 15 assumed that the observers are familiar with the forms and required judgments, and
that day care personnel are familiar with the workings of their own agency.

" Training Difficulty. Notes the relative investment of time and skilled ;)§r5011ncl re-
quired to adequately train observers in the application of the various forms. |

Cowncidental Observation. Indicates which forms may be used coincidentally. if a full
day of observation is required for each of two forms, but observation for both forms is nor-
mally accomplished at the same time, then the only additional time spent oh the second form
ix that required for additional training and the time spent in its completion,

Imuahd Without. Indicates which other forms must be included in the evaluation along
with the form under discussion. The one exception to this atatcmcnt’ is that Form 1 (for
wenters) or Form 18 (for homes) must be completed in all evaluations, they are therefore npt
repeated underevery entry in this column,

Administration Must Precede. Indicates which forms must p}uudu others in admmhtm-

tion or completion according to this evaluation design. / )
Lstimate of Importance. Indicates the importance of the information gathered by cach
form in the light of field experience. {

The mitiator of the evaluation must decide, based on familiarity with the evaluation
system and his evaluation needs and resources, whether an uthrc evaluation is to be pgr—
formed or whether an abbreviated version is more appropnate




,

-

Scoring of dafa on a form-by-form basis (which is discussed in Chapter 5) allows for
comparison between varying abbréviated evaluations.

1t should be noted before undertaking evaluation with this Adanual that it was designed
pnmarﬁy for, and pilct-tested on, preschool day care programs. 1t does not address the special
requirements of mfant care or programs for handicapped children. While providers of these
spectal programs will find many of the forms to be quite useful, findings from these programs
should not be pooled together with those from the type of program for which the Manual
was primarily intended.

Training the Observers
L3

Lffective performance as an observer requires some background in child development or
carly education. formal or informal experience in observing groups of supervised children; and
a thorough understanding of the logic and content of the materials to be used.

Tramning of observers should include. (1) solid background 1nformat10n on the purpose
of the evaluation, 1ts guiding oricntations, and its rationale; (2) g,eneral principles of observing;
and (3) specific instructions as to when and under what conditions each form is to be admin-
istered. The background and rationale for evaluation have been discussed in Chapter 1.

The specifics of admmistration are described above and on the forms themselves. This section
discusses the guncral principles to be followed in making observations.

Punctuahty.” Punctuality is required of the observer since some observations require the
presence of the observer at the beginning of the day. Tardiness on the part of the interviewer
nught be interpreted by facility personnel as a sign of disrespect or lack of interest. 1f the
observer 1s kept waiting, she should realize that service to children is the primary function of
the duhty and that personnel are often imposed upon for observation by college classes,
mdividuals writing papers, ete. The observer should not show signs of annoyance at incon-
veniences caused her by the operation of the center.

Respect. Observers should have respect for the ongeing program ang routines in the
centers and homes, which should continue as normally as possible in their presernce. They
should bring allnecessary materials with them, such as paper, pens, a watch, and their lunch
if they are to observe through the noon hours. The observers should avoid having to ask the
teacher or day care mother to stop and turnish supplies for them. Any discussion with a
caretaker should be initiated only alter she has disengaged herself from the children for
other reasons. S

Detachment. While observing, the observer should remain unobtfusive and as phys-
ically distant as possible. She should show absolutely no judgmental (edctions to what is
observed. The teacher should be officially notified beforchand that the observers are not
there to hdp her or to play with the children, and that they have been instructed not to do
s0. The observers should not be rude to children who do approach them. Thcy may make a
bricf comment or a remark 1o the effect that the writing they are doing is work they have to
do alone, this usually suffices as an explanation for children. At no time, however, should
the observers initiate conversations or play . ith the children: their aim is to have as littie
effect on the situation as possible. The process pt' measuring should have as little effect as

N
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possible on what 1s beiug measured. Satistying this requirement proved to be inore difficult
in the day care homes than in the venters, The ditficulty was comnpounded in the day care
homes where the day care inother worked in another part of the house while the children
were left where the observers had been situated by the day carc mother.

Personal Appearance and Behavivr. The appearance of the observers should convey
respect for the caretakers i the centers and homes. Although dress must be practical for the
obsgnmg situation (observers might spend part of the time outdoors, or sitting on the floor
or i hild-sized chairs) it should not be too casual. Deniin clothing is likely to be considered
too vasual by some day care personnel. The relationship between the observer and the ob-
served 18 a delicate one which the observer should try to maintain as neutral. In the partic-
ular situation where the interviewee or person being observed is older or obviously more
experienced than the observer. asituation uncommon in human vxpericnee exists, that is,
1t appears that someone less qualitied is placed in the judgmental role. Courteous signs of
deference on the part of the observer will serve to case the situation. At all times, but here
in particular, the observer should attempt to convey that sheis. (1) interested and (2)
merely the recording device of the evaluation instruments. .

Impartiality. Experiences during the pilot test indicated the importance of not pre-
judging a center staff member or day care inother on the basis of her behavior toward the
observers or toward the group sponsoring the evaluation. The behavior of the teacher as
directed’toward the children is the prime interest. Although care has been takep to in-
corpurdte objectivity mto the instruments, observers should be aware of a possible tendency
to give a weacher they like a go'od rating, or to allow their personal opinions of what is
“*good” and “*bad” teaching behavior to influence their observations.

Legibiliry. The observers should complete all forms with coding ease in mind, partic-
ularly when somieone other than the observer is to summiarize the findings. Handwriting
must be legible, eaplanatory comments sh,b/uld be written in the designated space so that
theie 15 no confusion about which quz,stlgfm they refer to, and all corrections or changes
should be clear. An entry should be made for every itein on the forms or an’explanation as
to why it was left blank., All forms should be properly identified as to the facility and per- ’
sully observed, date of observation (and tine, where applicable), and the contributing observer.
When two persons conduct obsen ations simultanecusly, information identifying the facility,
ote. as illed 1n by both observers should agree exactly. Each fonn should remain securely
stapled intact, unless 1t is dismantled for a compelling purpose, in which case each‘l\)age
shiould have the identifying information repeated onit. The first pilot test required each
mterviewer to use ink of a different color for purposes of quick identification. This device
functioned well, but would be impossible with large evaluation staff. h

Followng Dircetions. Observers should be aware that directions concerning the dura-
tion, wonditions, or spacing in time of particular observations are devices for sampling the
behavior observed. They serve to maintain the .quitability of the evaluation process and
the comparability of the items contained in the forins, These directions should be adhered
to completely.

]




deIopOR
Y3y A19A
ydiy
111} S
yIiH
.
-y
SI31UID 10§
ydy A10p  Suuoj vy
sourpzoduug 9pedRigd
1snpy uolzen
*Sjulwpy

9 wio ]

91
puegi
suo;|

9 WO

RLEINITY
piieau]

uon2AISqO
jTiuapIdulod

satnuIl Og

sojnunu
09-0¢

~

‘sajnuiit O¢

saynuiw Q¢

. sanuit §S

sajnuIw G

saynuitu g

Anoyna swny
Butulesg uonsjdwod
wio4

*so1npadold Jupierado
Po1oaas WM JJels Jo
: Aureyjiwej s1say,

‘Jenuew
Junerado asnoy
-ug ue se suonIUN,|

$2A1390(Q0

Jo Aumiqesnoesd ayy
uo JOIRalp wor) yorq
-pad}-se suonoun,g

¢aonoerd juaw
-[JoIud ;0 AouamdIyya
213 uo eIEp SIAYJ0D

paainbey
Uil MeIAII|
10 UonNEAISqO

uondunyg
eAneni2Ay Jo0uliN

suwapqoid

ajerows ajqissod jo sodinos
ssutoduyg "9 wiuog Aq panddns se
uopewiojui 3unerado sutes SaHIA
*sp10231 juauniad jo

uoled0] {3911 135 o0y sampadoid
Suryew-£ojj0d pue ‘[puuosiad
‘uorsiazadns ‘Sururen (s3Inpad

-o1d JuswIugsse pue JUSWININANI
<uorier[iyye feuoiieziuedIo ispenuew
Sunesddo Jo osn ISJUEINSUOI JO IS
fuswasIopud ‘SUISUIDI] SIS B
J0 uoniezado UO UOHIBUHIOSUISIYIED)

ULIPHIYY am
uonoeigiul pue wexdoxd 1o1p Yum

Sujjeap s2Inp3003d puUE SIVIAIS JfB”

JO UOHIEA]EAD 1O} SPIEPUE)S SIfIED

*19]U39 JO SAAl
-193{qo Suryioa jo uoneaxdiajui
121 pue ‘39)uad 30y Ls1jod [BwIO)

30 uopeldrdrojug s uoneziuedso /

[E33u32 sopnjou] “(UIPIIYD Yim
uonoeidu; pue werdold yoamp
1daaxa) samnpasoid pue s201A135 jjE

JO UONIEN|EAD JO) SPIEPUTHS SIDYIED
. -

- “UIPHYd Yitm
uopoeajut pue weadoxd 1omp Yum
Sujgeap soinpasoid pue sad1A10S JO

UoOnEN|EAd 30] SPITPUL)S SIAYIED

321U jJo
saAn9a{qo Suryjiom pue (SANIf
-qo jueirodwlr Jo mala s 103921p

¢ £arjod jewsog jo uonejardiaui
$,J030aMp sapnjou] “(URIpHYd YItm
uopseiaju pue werdoxd joanp
1daaxa) sarnpsoord pue SNIALDS je
JO uonTN[EAd 0] SPIRpUEIS SIdIED)

“UONIEN|TAD JOJ IJUAD
Jo uoneatyiienb sauwaap pue
a[MuAto SIt pue LH[IoE) Ay} Uo
uoneuniojul SurJuuapt s3940

uondung sAnenjeay sofely

SWHO4 40 NOILVHLSININGY ANV SNOILONNZ JAILYNIVAS
]

1LYVHD

SI2JUNjoA
autos

pue ‘sople
‘s1o1joed)

D) 12U

juelsisse
10
1030211p
.—U:.—UU .-ou_.—uU

~
_guist
_~x5dns 1
uoneziued
-10 [Enud)

sWwoH
pue
U)

Aouale

Suisia

-19dns 10
uoneziued -
-J0[ENUI)  IU))

1032011p

Dud)  PUd)

101091p
._uuu.uU MU
juejsisse
10
10)92J1p
INUR) IAUD
Aq

pawjdwo)

Ayoed

JIrEUUONSINY
neis

(renuejy SuniesadQ
asnoOH-U}) uon
-EWIOJU] SIIAIIG
Sunioddng pue

AN ENSIUNUPY

saanasfqQ wexdolg

$2a1102fq() $321AIS
Suntoddng pue
aapTHSIUIUPY

53AN331qO weiBosg

$aA1190[q Q) SII1AIS
Sunioddng pue
2ANTISIVIWDPY

uonesuUaPL

9pLL pue
equiny wiog

RS
JDPN_W




»

Y3ty A19A

&

N ENT

TIIPOW

21%19pO

\
*

21BISpON

aleIapoy

a1e1apOJy

2)PIAPOJY

sourLiOdw}

sawoy
“I108 +T

wio.f pue
SINUI

. 103
§ uniof

] WwIo,]

g wio ]

sowoy
10}

T wio-
{$591u30
103

g wio.j

FRUSLE|

§ 1w10.3

tipue‘er -
g B A ]
‘6 Su10;}

apedaig
1sny uoyien
-siuywIpy

oYM
plieruy

»:8.,:8%
pue suol}
-PASISqQO AED

RILLERIEIF N

(s191U20 IO}
Tl w0y £ie
-31aads pur)

surey Aep
-{ing fie film

suaoj £ep
[y [E Yia

14!

wro gy fjeayn
-ads pue
suuoj Aep
-fing Iie Y

[CEDER

10] 6 Wioyf
pue satoy
103 §T W10,
Afjeoyioads
puve) suon
<BA12SQO Aep
-1ing fie Pm

11 WI04 AL
Afeonads
pue ‘suot;
“nAJISQO ABp
L ULERTLEU LY,

uoleAIasqO
{eluapIouiog

a1810pOYY

21RIDPOYY

rIopoy

NELIAPOI

2IBRIOPOR

Aseq

IR N

Aseq

Ajnanggg
Bulutest

LS 7

-qo pa1Enud

-u02Jo sInoy
samnui %4-7 Surpnp
09-0¢ -up°£ep iny
saynuny
0€-0¢ Aep yn.g

LSanunu ¢

SSarnuny g1

sanui O¢ Lep ingy

SNUI O

«ATD it}

LUy oy

swig painbay

uonadwion  eWlf MIIAIIIU]
10 UOREASRSqQ

wiod

. “saouairadxd adfy K
-WNNOLIID S2INSEI Y
. -~

. *SISUIIAAXD
dnoi13 uspejoeduus sarnsealy

‘

‘Aepo3

pasn Ioyloym pue ‘Lijiqeyion
‘sroquny ug Koenbape ‘ L111qissadoe
‘£393®s 01 3uIp1009€ S100PINO UDIP
-{iya £q pasn ywsuwdinbs sa100g

. ~suasoxd ore
swajqoid je1oads Aue raylaym

' pur paziuedio a1e juawdinba

pue doeds Aed Aianae Jo30w

$s013 100PUI [M MOY SIUTULINI]

v

‘yuasad are swayqoid feroads
Aue 1ay1aym pue paziuedio
are yuaurdinba pue aoeds Leyd
100PIN0 94 MOY SauIWIAA]

’ -Aepoy
Posn IIAYM pue ‘AiIqeIon
‘s1aquinu ur Asenbope *Amrqissanse
‘{1ayec o1 Surprosse sioopul
uaIpiigd £q pasa juawdinba s21008

“PAImo0] St 131UD0

Yl Yorym 1 pooyroqysiou
dY) U0 uUOolTRWIOJUI SIDYIED)

“12JUOD SIIBIID

wawdinha pue adeds jo asn

§ 1ayse31 dU3 Ji pue paziuedio

are sAejdsip pue Juauidinbo

‘aseds J00pUT [{3M MOY SOUTUINDIQ

‘patatdwod

9q PINOYS SULI0] UOTIPAINSGO

{en1sAyd 19130 yongm satmuapj

‘s1oopno Aejd £ay1 aroym

- pue 1read ayl noylnoys s1oop

-1no pur <z00pul puads udIpINd

. W) JO JUNOWE SAUILIINA(]

uoszoung
9ANEN{EAT JOuIN

uonsUn.y AnNENn|eAZ jofepy

4
10iTNjRAY

Jojenjeay]

101ENTRAT]

1018N{EAT

101BnRAY

101T0[EAY

10yenieAT

101ENn[RAY

Aq
patejdwon

WOl saouauadxy
pue dnozn
pidlitg) JO uoneArrqQO
ST 399YD

oy SANIANOY pue
pue *sorpddng *juaw
muy)y  -dinbg rooping
oIy

f1AB0V 1010

-$S0I19) 10 Wniseu

-wAo jo sy

1)  pue uoneziucdig

asedg
100pINQ JO 35f)
™ud)  pue uohieziuediQ

1517
SWOH O0YD SauUNIY
pue pue ‘saniddng

19w “Juawdmbyg ro0pug

UD ajeo0Y

: 23edg

100pUuj JO 380}

mua)  pue uonezuediQ

t

PaA1sqO

3q 01 suonenng

1230120 [easisg
Apoey eptL pue

PquinN wio4

st

panunuoly — |y LHYVHO

O

Aruitoxt provided by Eic:

E




21e19pOy 7z wiog
LEIL T
’ y3iH
31e19pO
ystH Ty w0y
sawoy 10J
yS1y A19A swiIoj v
’ SUOIILAIISQO
Y3y 4108 Lep-fing Qv
ST uo, A[[e
~a1y193ds pue
SUoNIBAIISQO
ydny A19A AeplIng NI
souepodwy  opedaeud INOIM :o:uiom. [o)
SN uOHIEL  pHEAUL je13uapIawBIO
-Sluwpy

. sapnuiw

Aseg 01-§

sanunu

St-0¢

Asel sajnuiw ¢

Aseqd

samnuIw Q¢

satnuIw O

LSoInuY

Aseg 0z-Si

- sapnu

inalid 09-0¢
Anonung ewly

Suluiesy uojiejdwo)
w04

. *Kouade
IpISINO AG PaIagjo uoIsIAIdNS Jo
spury Y1 Uo UojjewrIogul sisyies)

. *SpIcO91 JO
‘Jenuews  uoneso] dyi Surpniout ‘9 w0, 103

Suyerado osnoy  Paisi] ISOY} O3 JE[IIS SIOIAISS J[e JO
-uj uT se suofoua  uoneIdo U0 UOHEWIOJ SIAPED

« Kouade apisino £q uoisiaradans pue
‘ SursuLdl} U0 UOEWIOJUT SIIRD

"sa1Anae 3|qssod
»Sanuius G| JO s3ojrows 21Ed ATp swIojuf
¥
-auoy Jo
s2an22{qo Surytom pue isoAndSf
-qo jueptodul] Jo matA s, Aouade
Juisiazadns ¢ Ao1jod [eui10] Jo uol
-eja1d0yul s, Aousde Suistazadns
sapnpou ~(UaIpiYd Yiim uofoe
-333u1 pue werdoxd 39a1mp 1d30x0)
- $21np001d pue SIJIAISS (e JO
uonEn, *A2 30y spsepuess s1o43eo

*$aA1102{qo

Jo Anprqeanaerd

s uo Asudge Juisia
-12dns woiy yoeq

. -paaj st suonduNng
‘uone

-n[eAs 30§ dwoy jo voneayend
SSUTULIAIAP pue IANUDI[D

W pue attoy 2180 ARp U3 UO
uopewIojul SurAJNUIP! S1331{0D

-saanoerd juow
-[[0IuUd JO AJudiiyya
3y} uo ©TIep $199[j0D

‘uasppiys pue wesdosd
uo ssudnpjut sjqeqord Ayl

»ACD [N puUE SANIANIT JUNINOI SAINSTIJY,
UONBAIINSQO “justwdopaap
PIIeIIUIOUOCD asmnudos Sunentut

Jo smoy ut 123)e13183 [EnpA ‘S19§elared

74-¢ Sutpn|d -1pui JO A1IAIIEII0  [enplAIpUl JO J01ARYQ WOJY Suisue

-uf ‘Aep (1] pue [[1yS SaINSeajy  SAdUIAdAD uapej-joedust soImseIpy

-
pannbay uonoun4 uonaung eanenjeas go_m\s_

swill MalAseIU]
10 uUOHICAIRSqO

aAnen|eA] 10Ul

“

(1aylows
ared Aep
SMITAIIUT)
10)enfeA’]

Kouafe
Juisia

-13dng

(sayiowt
ared Aep
SMIAIIIUL)
103en[eAY

(1ayj0t
ared Aep
SMIIAIIIUT)
101eNjRAY]

AouaSe
Suisia
-1adng

10w
ares Ae(q

soreneay]

101BN[EAT

Ag'
porejdwo)

swoy

swoy

swoH

swoH

2WOH

awol

FEITIED)

WOl
pue
12U3)

Aupoey

uumu__.:o.:wuza
nus

uornewIOyUf
SIIIAISS
Sunroddng pue
ANENSUTWPY

JITZUUONSINY
* Sususnry

.

K103u3Au} £31AROY

$2A1100[q Q) IIAIRS
Sunioddng pue
aAnEnSIUIWpY

uonREIPHRUIP[

SIDURIY
aunnoy
3O UOHEAISGO

s1ayElaIe)
fenpuIpuf
JO UOHIEAISQQ

spiL pue
Jequinpy wiog

1T

61
¥

91

panunuod —-11 18BVHI

Q

E

IC

PAFulToxt Provided by ERIC




4

oW, uona[dwo) W10 ,, Papesy UWR[OI UT PJOU SE ‘UORIPPE U Suip1osas

]

-aresedas a1mbal swioj JwoS | ‘pannbay awr), MoIAINU] 10 UOIIBAIISQQ,, PAPESY UMN[OD Ul sseadde XSer PouIqWod oYl 10§ SUIULE *WI SUIES alf} 1B N0 Paured ore uons]duos WIo) PUE UOKEAISAD

*SPWOY JO SUONEN[EAD

fie u1 pajajdwod aq isnws g uwo,f "1331usd ays us dnoid youo 10J dou0 pajajduwod aq isnw /] pue‘gy ‘STPT ST ‘CY h_ 1.'6 Swio "s121u3d Jo suonenjead Jre u1 pa33jdwod 3q Isntu | wioyg IALON

SUOIIEAIISQO
Y3y A1 Aepiny 0y
ITIDPOIY $T U0,

SUOIIBAIISQO
Aep
aziapoly $T 'u10 -0y e yum
9¢Z pue
STt
djeropoly ‘i sunog
goumyiodwy  9pPeINIY oYM uofieAsosqQ
SNy uonen  pieau) {enuapIdUI0)
-sinwpy

Aseq

Asey

Alnoypa
Buutes g

e

«SPHINUIW G

swng
uongjdwo)
wio4

+AEP 1Ny

«SINUIW §

v s

LSOINUIW O],

JLSaInuIu

01-$

pasinboy
W] MeIAIGIU]
10 UCIIEAIRSQO

uonoung
aAzenjeas* jouy

“uarpnyd> pue weid
-01d uo sduangsut sjqeqaid nayy
PUE S3[}ALIOE aulIno3 SomsEajy

*P312I0] St SUOY ITED
Aep 3} ydym ui pooyroqysiou
243 Uo uONTWIOY] SIaYIED

“uIpHIYd
Aq pasn swoo1 Jo UoIIpUOD
341 uo uonTWIOJUI SIAYIED)

*pajadutod 2q PInoys sitlioy
uonea1asqo fearsAyd 1oyl o yorym
satyijuap] "s1oopino Aed Loym
Iaym pue 1834 Y1 Inoy3noiys
sioopino pue siooput puads usip
“[1YD W} JO JUNOWE SAUTULIA}a(]

uoiauNg aAnenieA3z Jofepy

iojenieay

lolengeay |

101EN[PAY

RS
10)EN[EAY

Aq

paejdwod

~ 7
-
o
<«
B>
SAVANOY
supnoy
awo} JO UoONeAIISqQO LT
awoy 3207 9T
soedg
QWol 100puj Jo 355} ST .
PaAIasqQ
2q 03 suoneniis
dwoH eatsAyg “$¢
Auoeg aWPL

nquny wio4

panunuoy — | LYVHI

Aruitoxt provided by Eic:

O
E




\

CHAPTER 5

v

b

Scoring, Summarizing, and Interpreting

>

This chapter provides the means for extracting reliable information from the completed
evaluation forms.

Levels of Evidence

The validity of a finding from any evaluation or investigation rests on three factors:

I. The degree to which selected evidence is crucial to ordefinitive of the issue
under investigation;

[N

The number of corroborating pieces of evidence and the number of cross-checks
between them;and '

3. The degree to which the source of evidence is disinterested and objecfive.

These three factors, together with fnformation concerning the importance of objectives
in providing day care, guided tie selection and organization of the forms to make efficient ~ °
use of evaluation time. The same factors guided the design of the scoring system to make
the most efficient use of the scorer’s time.

The result is a system that pro >uces evaluation findings based on five. levels of evidence:

Levell — The statPs claim or implication that a service is provided knowing that records
of verification may be examined. ’ ' ,

Level [ — Analysis of the staff’s report of service delivery details.

Level 111 — Verification of delivery by analysis or inspection of related facility records.

Level IV — Corroboration by analysis of details reported by other facility or evalu_atibn
sources. _ .

Level V — Analysis of observation by independent evaluation staff.




" To illustrate, the attasinment of an objective to provide a balanced food program could
be measured by:

1. The clam by the director that a balanced food program is followed and her willing-
ness to state the location of verifying records of menus, ete. (Level I)

to

Analysis of typical mcals and snacks (reported by the director on evaluation forms)
according to accepted nutrition standards. (Level 1)

3. Anulysis of inenu files according to nutrition standards. (Level 111)

4, Cross- n.hu.k analysis of typical meals and snacks reported by staff uthcr than dircctor
or her assistant. (Level V)

~

5. Analysis of observer’s report of what children were served and how conducive the,
service was to the children’s consuming all they might require, etc. (Level V)

The certainty or validity of the findings increases as the level of evidence increases. There
15 also a pusitive relationship between the combined evaluation of scoring time required and
the level of evidence used.

This cvaluatlon system is dcsngmd so that:

¥

:

1. Most of thc objectives for day care can be evaluated based on several types or lcvcls
of evidence. -

19

The evaluation of objectives measured with a smglc type of evidence tends to use
the most reliable level of evidence.

3. The more zentral to day care an objective is, and the more direct its impact on chil-
dren is likely to be, the more likely it is that the objective is evaluated using
multiple and more reliable types of evidence.

-

Finat Choices for Evaluator

Many of the prerogatives of choice and ﬂuublllty offcred to the primary evaluator are
exeruised 1 the choiees of evaluation forns administered. Two specific arcas related to scoring
and suminarizing offer the evaluating agent an opportunity to tailor the evaluating process
to his needs and resources.  the choice df what sets of objectives are to act as standards for
evaluation. and the choice of which, if any, of the administrative and supporting services
_ objectives are to be verified by inspection of facnhty.geco rds.

-

T -,}<’
Choice of Objectives to be Evaluated ‘
The following summances the procedures and decisions required to establish the ob-

jectives of choice to be evaluated. For the guidance of raters, decisions reached shouid be
recorded on Summary Sheets K and M., ——————"
on summary Sheets &




Selection of Administrative and Supporting Services Objectives to be Evaluated for Center Care
If these services are-to be evaluated for center care, the goals of the program must be
translated into the objectives provided by the Manual. The Manual’s objectives to be evaluated N

can be determined by:

i .
A. The tesponses of the center director (provided Form 2 is completed);

B. The responses of the central organization supervising the center (provided Form
4 is completed); or .

C. Al center administrative and supporting services objectives for centers listed in
the Manual. -

If objectives are determined by the center’s director or the central organization,
choose whether the formal policy or the working vbjectives of the center as translated into
the Manual’s objectives by the respondents (center director or central organization personnel)
are to serve as standards for evaltiation. ;

\

Sclection of Program Objectives to Be Evaluated for Center Care

If direct program services are to be evaluated for center care, the objectives and emphasis
of the program must be translated into a ranking of the objectives provided by the Manual
The rankingof the Manual’s objectives by importairce to the emphasis of the program in-
tended can be determined by:

A. The responses of the center director (provided Form 3 has been completed);

B. - The responses of the central organization supervising the center (provided Form
5 has been completed for centers); or ‘

C. The assump"tion that the Manual’s objectives are of equal importance.

If the ranking of the objectives by importance to the emphasis of the intended program
is determined by the center director or central organization, choose whether the SJormal
policy or the working vbjectiies for the program should set the standards for evaluation.

Sclection of Administrative and Supporting Services Objectives to Be Evaluated for
v Home Care
If administrative and supporting services are to be evaluated for home care, the objectives !
of the program nust be translated into the objectives provided by the Manual. The Manual’s
~ objectives to be evaluated can be determined by:

A. The response of the agency supervisixng the home (provided Form 19 is completed); or

B.  All day care home administrative and supporting services objectives listed in the
Manual.

If objectives are to be determined by the wpervising agency, choose whether the formal
policy or the worhug vbiectives for heme care as interpreted into the Manual’s objectives by
the respondent are to serve as standsrds for evaluation. ’

T

<.
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Selection of Program Objectives to Be Evaluated for Home Care

It direct program and services are to be evaluated er honn. care, the objectives and
cniplasts of the program must be translated into a ranking of the objectives provided by the
Manual. The ranking of the Manual's objectives by importance to the emphases of the intended
program can be determined by:

A. The response of the agency supervising the home (provided Form 5 has been com-
pleted for day care homes); or

B. The assumption that the Manual’s objectives are of equal importance.

It the ranhing of the objectives by importance to the emphasis of the intended program is
to be deternuned by the agency supervising the home, choose whether the formal policy or
worhing objectives for the home is to set the standards for the evaluation.

Choice of Administrative and Supporting Services Objectives to be Verificd by lnspecuon
of Records .

Thorough wvestigation of a number of the objeétivcs'ill this category, may invest evalua-
ton oiorts disproportionate to the relevance of individual objectives or transgress the limits
of the tauihty and its staff in inquiry. Fortunately these objectives are the ones that most
require the heeping of.records for their adequate performance. The locations of records for
venfication are prmixlud for those who-wish to bolster the evaluation of these objectives with
d Vul‘lht.dtl()l] of records. Your decision is likely to be based on the éxtent to which the ob-
m.tm.s are evaluated as well as on their importance to you. Chart III displays. the objectives
and the levels of evidence upon which their evaluation is possible using the Manual, by forms
necded. Record your choice on Summary Sheets K and™. It is suggested that your raters
be instructed to rate the veracity of records on seores from zero to 5.

x

\

x

Gu\ides and Restrictions for Manipulating Data

One ol the options offered by the Manual is evaluation on an individual and group data
basts. Lvaluation on an individual basis uses the information gathered from a solitary |
facility , evaluation on ¢ group data basis uses comparable data collected from numbers of
facilities. The first approach leads to findings on the nature and quality of the service pro-
vided mthu absulute terms. The second approach enables (1) evaluation in relative terms
of Liow one faulity stacks up against other similar facilities, and (2) the investigation of
ssties needed for poliey decisions by equitable comparisons between the quality or type of
service offered by programs that vary by particular factors. For exanple,

1. Does care in a day care home tend to offer more affection to children than eare
in a center? '
2. Are programs related to large central organizations better able than independent

facilities to deliver supportive services?

\




3. Do proprictary and nonprofit prpgrams differ in terms of the natrition they provide’
and in expressed attitudes towards parents? |

4. Do caretakers who are particularly skilled in cognitive enrichment tend to address
children in a group or as individuals? ’

) .

To adjust for the differences in data generated ’by facilities exercising their options of choice, -
the following guides must be followed in dealing with the data in groups. For example, one
would cectainly not want to conclude that Center A was doinga fine job on nutrition in com-
parison to Center Bif in actuality Center A scored the highest possible score on a Level 1
. measure and Center B scored from an average to high score on scores using several more con-
vincing leveis of evidence. Cw )

The evaluation data should be scored, summarized, and manipulated on a goal-by-goal
basis, maintaining separation between sources and levels of evidence. Do not combine or
compare composite scores based on different sources or levels of evidence unless you can
statistically coatrol for the differences or unless it can be assured that all members of a data
pool will have been subjected to the administration-of identical procedures.

This Manual was designed for and pilot-tested in day care facilitics primarily serving non-
handicapped children from three through five years of age. Some special services that would be
req{nnrcd for school-age, infant, or handicanped children have not been included. This Manual
could be employed in the gbscnce of evaluation tools for special programs (or in combination
with specialized ones of limited scope). However, scores derived from the evaluation of
special programs shouid not be combined or Compal:ed‘z}s equivalents with those derived from
evaluation of the types of facilities for which the Manual was designed. (In analyzing and inter-
preting findings from_(si)ecial progrilms it should also be borne in mind that program features
that appear to be lacking or weak or may have been replaced by specialized program features
not evaluated by this Manual.) )

To determine the need for or likelihood of special programs, observe the following:

Dé‘terminution of membership in a special group should be by entire program or by
child groupings in the facility. If one-third or more of the groups in a facility qualify as
special groups, then cpnsider the data from forms concer'ning‘the operation of the entire
facility as special. . ‘ \

If particular groups of children in the center qualify as special groups according to the
following criteria, then consider the data from forms based og observation of group activities v
and environments as special.® - . g

A group is special in 1 terms of age if: “ -

——a
~

e

<

1.  More than one-third of the children are under.the age\o_f_three;‘”' B .

2. More than three childr/e/n_gr?,under—thé agé'of' two years, six months;

8Cntcna\ m absolute numbers assume a group of fifteen or more. 11 the group's size is less. adjust number limits downward
accordingly. .
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3. More than two children are under the age of two; or
4. More than two children are six years or older.
A group is special by handicaps if: . .

1. Any children are considered to have serious emotional, physical, hearing, or mental
handicips requiring specialized care;

2

More than one-third of the children 4re con\sidered to have mild emotional, physical,
hearing or mental handicaps requiring special consideration with or without aux-
+iliary outside help: -

Y

3. Morc than one-third of the children are considered to have serious speech or per-
ceptual handicaps; or . -

-

4. The group was organized to cluster handicapped children from within the facility.

Information to determine the eligibility of groups as nonspecial should be provided in
Summary Sheets A and C.

The group data basis of handling the evaluation materials leaves great freedom for the
evaluator or investigator, but it relies on strict adherence to the guides and restrictions given
both while summarizing data from individual facilities and later while utilizing such data in
comparative work. L '

Following are step-by-step directions on how to summarize and score an individual
fautlity. They incorporate the restricticns and guides to maintaining.the data in the proper
categories for valid comparisons of group data. '

To safeguard the legitimacy of findings based on this evaluation, both the diréctions and
conditions for administering the forms and the directions for scoring and summuarizing must be
followed. | !

Scoring for Indivdual Facility . .

The directions to follow cover the evaluation process in logical order for a single facility.
The directions dare specific and include summmary sheets to be used in the scoring and sum-
manzation, The forms required for the completion of cach job of summarization or scoring
will be noted un the appropriste summuary sheet along with the mdjor purpose of that summary
shegt. The headings of cach summary sheet indicate the materials needgd tor completion. x
Wherever o summary sheet requires a mixture of available and unavailable materia's, complete
¢ Mch as possible of the summary sheet with available materials unless otherwise instructed,

4 - . -
_ The sununary sheets are marked to indicate whether they are appropriate for the summariza-

tion ol data from centers or day care homes, or both. The individual summary shecets contain
spectfic directions and any tabulation or worksheets required for their compietion,
Complete the smmmary sheets using the forms indicated.




Identification:

To provide condensation of information that will facilitate identification, lice>sing super-
vision, and group data comparisons:

C Summary Sheet  Forms
A (Centers) 1,3,6,8,10
B (Centers 6
C (Homes) S 18,21,24,26 ‘
D (FHomes) 21 *
Objectives: ¢

To establish w standards for evaluation by objective, and (2) channels for the feedback
of onssite supcrvisor)\Kersonncl:

Summary Sheet Forms

E (Centers) 2

F (Centers) \ 2 '
’ G (Centers and Homes) 3or$s

H (Centers) 3

I (Centers) 4

J (Homes) 19

Evaluation of Administrative and Supporting Services and Staff Morale:

To summuarize (1) the evaluation of attainment of selected administrative and support-
g servives objectives by evidence level and source, and (2) pinpointing likely sources of
problems in staft morale:

Swmmary Sheet © Forms .
K (Centers) 1,60,1, 11
L (Centers) 7
i M (llomes) 18, 21, 22, 23,27 -
N (‘l~lomcs) 23

"Evaluation of Direct Program Objectives:
To summyanize the evaluation of attainment of program objectives by source of evidence:

Swmninary Sheet " Forms ! :
O (Centers) - 8,9,11,12,13,14,15,16
P (Homes) o 11,14, 15,°16, 24, 25
»f
Situations for Alert: :

To pmpoint arcas for mvestigation which might indicate-serious protlems, unrelated to
the selected standards for'evaluation: )

-

Sununary Sheet Forms
Q (Centers) 17 and Summary Sheet 0,
‘ ‘Worksheets 0-1 and 0-4
*R (1lomes) 11, 14, 24, 25, 27, and

. Summary Sheet P,
, ‘ Worksheets P-1 and P2 °




..’\5

Using Evaluative Data

The suminary sheets prcs\c.nt the cvaluation in the form most convenient for interpreting
findings on a single faclity and most convement for use in a comparative evaluation or policy
study. They are suggested as a first step in interpreting and inspecting the findings on the
mdividual tacility. 1t s further, suggested that compar S0ns be drawn between (1) tlie opinions
regarding ubjectives given by supervisory personnel at different levels aad (2) priority ratings on
program obijectives with their actual outcome scores,

The provess of summarizing sclects data by its importance to the Manuul Ob}LLthLb and
reduces information in acse selected areas. As in all summaries, information is not reflected
that 15 vital to apx,cml in-depth purposes. Itis therefore suggested that (especially in isolated
evaluations of individual facilitics and in attempts to set up comparative studies bearing on
policy deusions) the summary sheets and the ‘total of completed evaluation forms be utilized
for points of dcparturc for focuscd discussion and'planning. \

Summary (scormg) ahwta are available upon request trom the project agency in addition to
packaged forms for multiple use. .

\
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CHART 111 !
LEVELS OF EVIDENCE FOR ADMINISTRATIVE\OBJECTIVES BY FORMS -
FORM 6 ’ FORM 7 FORM 17
Level Level Level Level Level Level
Center Administrative Goals ) 1 1 M N v - \
L Standardized bookkeeping X X
2. Fmancal report X X
3: Audits , X
4. LEqual employment opportunity X
5. Adwisory board ol parents X X X s
6. Adwisory board of spccmhs‘ls' X X X
7. Hire by spcciflc:nmns ' X < X -
8. llirc’ theoretically suted stait ' X
9. Quotas ot \xlz;H‘ X X
10.  Grievance procedure X X - ' X
L. ‘ Career development . X X
12, Qouu\xAut children X X X
13, Voluateer hcli> X X X X ’
14, Donated goods and services X X‘ X X
5. Vullllylccrs m caui'gnncs ‘ X - X X
16.  Vohmteers n in-Kind amounts X
17.  Volunteers ussignc(;\ by interest X X \
|
18. .Vu!un(ccrs assigned by skills X Y
19.  Child records . \ X X “
20 Employee records \‘\ .‘ l X X N
N . 4 .
21, Group records , ’ X' ] X
22.' Volunteer records ' \\ X X
23. Job descnptions ' H‘ . X X
47
, ST




' ) .
| I
e T FORM FORM 7 FORM 17
’ Level Level Level *Leve! Level | Level
Center Acministrative Goals J il UL n Y \
1 -
24, Informal parent conferences X
- r.
25 Scheduled parent conterences X X )
20 Stathings ’ X X X X
27 Staff insservice training X X X N
) N
28 Volunteer misservice training X X X - \
h -
! ‘ «
29, Outside staft) training . X X X X
!
30, Parent meetings X X X
31, Statf evaluations X X X X
32, Volunteer evaluations X X X
33 Informal psychologizal screening X . X X ‘ .
34 Help ror psychologieal problems X . X X
35 Paehologeal referrals X X X
b 36 lcormal learning disability screening X X
37 Intormal learnmg disability sereening X X .
38 Helprror learmng disabilities X
39, Leaning disability r‘el\'errals X X
.Y
40.  Socul services” X X X
41 Socutl services referrals ’ X X X
42, Formal speech screening ' X
. 43 Informal speech screening ) X
. N
44 Speech therapy X X \\
‘ AN
45, Dental screening ) X T
i
400 Dental reterrals X X
47. Fomal vsion screening X
4% Vision referrals X
O
ERIC a
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' FORM6 FORM 7 FORM 17
+ Level . Level Level Level Level Level
. Center Administrative Goals ! 1 il I v v
49.  Physical health screening B X X X
50. Physical health referrals X X X
51. Hearing screcning X X X
52.  Hearing refena}s X X
53.  Nutritious food X X X X
54. Percentage of required nourishment X X ‘ X }
S5, Group by age X X o
56. Cross-ag}: contacts , X -
57. Temnporary self-isolation
58.  Good health habits ’ ‘ X
v FORM 21 FORM 22 FORM 23 -FORM 27
Level Level Level Level Level Level Level - Level
Homes Administrative Goals v 1 ) i i v " v \
1. Hirc by specifications X X
2. Grievance procedures ) X
3. Career development X X X
4. Volunteer help X X \ X X .
5. Donated goods and services X X
6. Assign volunteers by interest X
7. Assign volunteers by skills ‘ X
8. Child records X X
9. Day are mother records . X X
10. Fulljob de§criptions
11.  Day care mother meetings X X . X
. 12, Day care motler training - X X X X X
49 -
IR




FORM 21 FORM 22 FORM 23 FORM 27
Level Level Level Level Level Level Level Leve)
Homes Administrative Goals 1\Y | 1 i v 18 B Y \
N ”
13, Parent mectings X
14, Day care mother evaluation X X
15, Physical health sereening
16, Physical health referrals X
Other mtormal )
- 17 health screemng X
™~ . E.
Other formal
18.  health screening
19 Other health referrals X
20 Sowudl services X
21, Socul service referrals X
22 Nutntious lood X X X
Percentage of
23 required nounshment X xX
24, Provide play equipment X "\
Intorm on houschold \
25, items for play X |
Fancial aid tor \
26 umprovement X \\
\
. 27 Substitute caretakers X X \\
2%, Group by age X
o2 Crossaage conticts X
« 30.  Good health habits X
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FORM 1—Identification . | | CENTERS

Name of Center

Address

(Straet) K (City) (Zip Code)

!

Ehone Director

Name and title of person completing this form, if other than director:

3

\ (Name) {Title)

\

"DIRECTIONS. |f records on the sbecific information asked for are housed outside the center, please
indicate where they can be found. Circle all answers that are estimated figures. . ' \

1. lsyour center new, hés its capacity recently changed, or is there some other reason why you
consider the present enroliment or operation to be atypical?

> ) - OYes  ONo

a) If yes, explain:

T

2

2. Capacity: Indicate your center’s licensed capacity {the limit on number of children who can legally
occupy the day care area of your premises at any given time).

3. Enroliment: Give your center’s enroliment breakdown as follows. Classify individual children into
one category only. (Enroliment and total attendance figures could exceed capacity because of
overenroliment for efficiency based on attendance projections, possible half day participants, etc.)
Categories (a) through (g) should equal total enroliment. :

Total enroliment

a)  Full-time day care enrollges (children registered for 6 or more hours per day,
5 days per week)

b) .After-school enrollees (children registered on a regular after-school basis, 2 to

5 days per week)
¢}  Part-time day caré éntollees (children registered for more than 3 but less than
6 hours every day or full-time fewer than.5 days per week) N
d) Half-day or nursery school enrollees (children registered for 3 or fewer hours
per day, 3 to 5 days per week) \
e)  Drop-off enrollees (children registered for irregular attendance for parental \ .

convenience) i

f)  Evening enrollees (children registered 5 evenings per week)

’

g)  Other (specify)

s ¢

1

Q
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4. Attendance: Supply the number of full-time day care children actually in attendanc‘z today. (If
: this is an unusual day like a holiday or the day before a holiday weekend, then please use the

]: number from the last normal day of opera'tion.’)
. » - °

5. How many separate groups of children are there in your center? ,

6. For each group that has full- time or part-time day care children 'regularly in attendance, state
whether the group convenes in the morning or afternoon or stays together all day; the names and |
titles of all staff assigned; and the number of children in the categories listed. ’

|

a) Identify group

0O AM. gprP.m. 0 All day Staff _,

Number of children, by age: Under 2 2to0 2% 2% to 3 3
{ 4 5 6 & over, ) ‘
Number of seriously Number of mildly hz;ndicapped
handicapped children requiring” ¥ children needing consideration from
“specialized care ' staff with or without outside treatment
Emotionally Speech ____ Emotionally Speech
- -

. Physically - - ___  Hearing * Physically Hearing

Perceptually Mentally Perceptually : Mentally

. b) Identify group ‘ |
OAM.  OP.M. 0 All day Staff ] . i

Number of c’hildren, by age: Under 2 210 2% 2% to3 3

4 5_r 6&over\

P

4 Number of seriously’ Number of mildly handicapped
handicapped children requiring children iieeding consideration from
specialized care staff with or without outside treatment
° Emotionally ___ Speech Emotionally Speech
Physically Hearing Physically ,/ Hearing __
' Perceptually Mentally Perceptually __| Mentally __.

'

/

c) ldentify group
" DAM.  OPM.  DAllday

A




\

Number of children, by age: Under 2
4 5_ 6 & over :

Number of seriously
handicapped children requiring

“~

2/%'to.3 3

2to 2%

——

g
.

Number of mild/y handicapped -
children needing consideration from

- specialized care staff with or without outside treatment
. Emotionally Speech Emotionally Sbeech
Physically Hearing Physicaiiy _ Hearing
Perceptually - Mentally Percept‘ually Mentally
-d)  Identify group .
O AM. O P.M. O All day Staff
» * o -
! A
Number of children, by age: Under 2 2t02% 2% to3 3
4 5 6 & over . :
* Number of seriously Number of mi/dfy handicapped
s ’ handicapped chiltiren requiring childfen needing consideration from
specialized care staff with or without outside treatment
. Emotionally Speech Emotionally Speech
Physically . Hearing Physically Hearing ,
Perceptually . Mentally Perceptually . Mentally _.
* g} ldentify group
OAM. 0O P.M. O All day Staff N
% Number of children, by age: Under 2 2t02% 2'/z 03 3 )

|

4 5. 6 & over |

—— Y cen——

i

Number of seriously
handicapped children requiring

Number of mildly handicapped
children needing consideration from

specialized care staff with or without outside treatment
Emotionally Speech _Emotionally - Speech _____
" Physically Hearing ° Physically Hearing ’
Perceptually Mentally Perceptually Mentally




f)  ldentify group

OAM.  OPM. 0 All day

Staff

Number of children, by age: Under 2 __.
4 5 6 & over

Number of seriously
handicapped children requiring

4 B

2t02%___ 2% to3____ 3

1

Number of mildly handicapped
children needing consideration from

specialized care staff with or without outside treatment
Emotionally _____ Speech Emotionally _____ Speech ___ . -:5
. Physically ____ Hearing Physically ___  Hearing _____ '
Perceptually _____ Mentally Perceptually _____ VMentaIIy e \ .
. N .
g) ldentify group \\
OA.M. OP.M. 0O All day Staff .- \\
. \
Number of children, by age: Under2___ - 2to2% 2%t03___ 3-.____ '
4 5 6 &over

Number of seriously
handicapped children requiring

Number of mildly handicapped
children needing consideration from

specialized care \ staff with or without outside treatment
\ -
Emotionaily Speech __° Emotionally Speech
Physically Hearing Physically Hearing /
Perceptually Mentally Perceptually Mentally
h)  Identify group
0AM. - OPM. O All day Staff
Number of children, by age: Under 2 S 216 2% 2% 103 3

4 5 \6&over




|
|

|

|
NLmber of seriously
handicapped children requiring

Number of mildly handicapped
children needing consideration from

t
/

. - « .
If any children are in more than one group, explain:
‘ i

! i

‘specialized care staff with or without outside treatment
Emotionall\’; Speech, Emotionally Spiech o
Physically Hearing Physically Hearing
Perceptually Mentally Perceptually Mentally
‘ . Y . .
i) Identify group . :
oaM. |- gem.  OAlday Staff
Number of children, by age: Under 2 2to 2% 2% t0 3 3
4 5____ 6&over__ /
- Number of seriously / Number of n)ild/y handicapped
handicapped children requiring children needing consideration from
! specialized care staff with or without outside treatment
Emotionally ___ Speech | Emotionally 'Speech
Physically . Hearing Physically Hearing
Perceptually Mentally ' Perceptually Mentally

}
/

if any groups are fogether for parts-of. thé day, explain:

|
!
\

\

t
|

If there is a separate nursery school, are dax care children separated from them for all or part of

the day? O Yes (specify)

O No "

v

/
Do the c*uidren who are receiving scholarships or grants-in aid constitute a separate group in the

center? O Yes O No .
\ \ O AM.

When does the first child arrive? \ aPM. -
| . X
[l D AnM.

When does the last child leave? \

\ \

O P.M.




FORM 2—Administrative and Supporting - CENTERS
Services Objectives

(Center completes form)

Center \ Address

Completed by \ Date

DIRECTIONS. Please read the directions before completing form. Complete each objective before
going on to the next one.

Status as a Requirement: Under ‘’Status as a Requirement,’’ choose one of the following:

1. Required by formal policy — This objective is included in the contract, funding requirements, or
formal policy statement (not open to alteration by an individual director) under which the center
operates.

2. Not required by formal policy — This objective is not required by the contract, funding agency,
or formal policy statement under which the center operates.

3. More generadlly stated in policy — This objective is a part of a more general statement of objectives
gven in the contract or formal policy.

Perscnal Opinion: Under “Personal Opinion,” choose one of the following:

1. -Felt to be unportant — You personally feel that this is an important objective for day care centers
in general.

2. Important, but 1 another type of center — You personally feel that this objective, though im-
portant, 1s more suited to cenwers of a size, orientation, or affiliation different from your center’s.

3. Felt nut to be important — You personally feel the objective is not an important one.
4
Status as Working Objective: Under Status as Working Objective,” choose one of the following:

1. Workmng objective — This goal is a working objective of the cu .ter. ("Working objective’ refers
to objectives whose actual ongoing accomplishment dictates staff activities. They are those
things about which a director could say “*Yes, we do work to accomplish this end.”)

2. Dune fur special need or wheu accessible This objective is sought only in individual cases of
very obvious need or when the opportunity for.accomplishment is very readily available. The
implication being that although the center has not undertaken an obligation to perform the
service, 1t might be peiformed in special cases or in special circumstances of availahility.

F]
3. Not working objective — This goal is not a working objestive of the center.

/

™~
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\
\

Explanation of Responses n Parentheses: Under “'Explanation of Responses in Parentheses’ provide
further explanation of each objective where choice is checked within parentheses.

1.

1.

12
13.

~ o o s W N

Not top priority — Because this objective is not as important as other things you have set about
to do, 1t is not top priority at this ime in your operation. (This choice could apply to directives
inctuded in contracts, which are being postponed at preser:t in favor of more important ob
jectives.)

Inadequate center staff — Because center staff is currently inadequate in numbers or skills.
Inadequate staff participation

Inadequate funtls or equipment

Inadequate space

Inadequate parent participation

Inadequate volunteer.help — Because volunteer help is inadequate in qualifications, numbers,
participation, or coordination. ’

Not appropriate to needs of center’s children
Not appropriate to readiness of center’s children

Inadequate cuordination within center — Because of inadequate coordination of skills, time, or
resources within the center.

Inadequate coordination between center and helping agency — Because of inadequate coordina-
tion between center and a supervising, funding, or helping agency.

Inadequate coordination or number of service resources in community

Function served by another objective — The basic function of this objectlve;ts considered to be
served by a different but related objective. i 4

e
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1. OBJECTIVE: Use standard bookkeeping procedures.

Status as a Requirement (check one)

1. Required by formal potlicy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion {check one)

___ 1. Felt to be important ]

(___)2. Important, but in anotHer type of center
[:__)3. Feit not- to be important

Status as Working Objective (check one)

_____ 1. Working objective

(___)2. Done for special need or when accessible
(__J3. Not working objective

Explanation of Responses in Parentheses {(check all
that apply)

———

———

n

- O O 00 ~N O O &Ww N =

-—
N

-—
w

. Not top priority ]

. Inadequate center staff

. Inadequate staff participatién

. Inadeduate funds or equipment

. Inadequate space _

. Inadequate parent participation

. Inadequate volunteer help

.Not apprépriate to rieeds of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination within center

. Inadequate coordination between center and

helping agency

. Inadequate coordination or number of service

resources in community

. Function served by another objective

2. OBJECTIVE: Have available a standardized financial report of income and expenses.

Status as a Requirement {check one)

" 1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion {check one) -

- 1. Felt to be important

(__)2. Important, but in another type of center
(___)3. Felt not to be important

Status as Working Objective (check one)
1. Working objective \

(__) 2. Done for special need or when accessible
(__) 3. Not working objective

Explanation of Responses in Parentheses (check all
that apply)

1.

. Inadequate center staff

- O O 0O ~N O O & W N

-_— -

N
N

Not top priority

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination within center

. Inadequate coordination between center and

helping agency

. Inadequate coordination or number of service

resources in community

. Function served by another objective




!

3. OBJECTIVE: Have periodic audits of operating funds.

. Status as a Requirement (check one) Explanation of Responses in Parentheses (check all

that apply)

1. Required by formal policy 1. Not top priority

2. Not required by formal policy ____ 2. Inadequate center staff

____ 3. More generally stated in policy ____ 3. Inadequate staff participation
____ 4. Inadequate funds or equipment

Personal Opinion (check one) — 5. Inadequate space

—— 1. Felt to be important ___ 6. Inadequate parent participation

o (__)2. Important, but in another type of center ___ 1. Inadequate volunteer help
(___)3 Felt not to be important ____ 8. Not appropriate to needs of center’s children
‘ __' 9. Not appropriate to readiness of center’s children

Status as Working Objective (check one) ____10. Inadequate coordination within center

____ 1. Working objective ____11. Inadequate coordination between center and

(__)2. Done for special need or when accessible helping agency

(__)3. Not working objective ____12. Inadequate coordination or number of service

resources in community

—_
w

. Function served by another objective

4, OBJECTIVE: Meet Equal Employment Opportunity quidelines.

Status as a Requirement (check one) Explanation of Responses in Parentheses (check all
that apply)
1. Required by formal policy __ 1. Not top priority
2. Not required by formal policy __ 2. Inadequate center staff
— 3. More generally stated in policy ____ 3. Inadequate staff participation
___ 4. Inadequate funds or equipment
Personal Opinion {check one) ___ 5. Inadequate space
____ 1. Felt to be important ____ 6. Inadequate parent participation: a
(__)2. Important, but in another type of center ] ____ 1. Inadequate volunteer help ) X
{___)3. Felt not to be important ____ 8. Not appropriate to needs of center’s children
___ 9. Not appropriate to readiness of center’s children
Status as Working Objective (check one) ____ 10 Inadequate coordination within center
1. Working objective ____ 11. Inadequate coordination between center and

{__)2. Done for special need or when accessible helping agency

(__)3. Not working objective 12. Inadequate coordination or number of service
resources in community

13. Function served by another objective




5. OBJECTIVE: Have an advisory board for center operation made up mc2.’,

neighborhood residents.

Status as a Requirement {check one)

1. Required by formal policy
2. Not required by formal policy
____ 3. More generally stated in policy

Personal Opinion (check one)

____ 1. Felt to be important

{_)2. Important, butin énother type of center
(__)3. Felt not to be important

Status as Working Ob.iective (check one)

____ 1. Working objective

(__)2. Done for special need or when accessible
{__)3. Not working objective

" center parents and

Explanation of Responses in Parentheses {check all
that apply)
1. Not top priority

. Inadequate center staff

—

. Inadequate staff participation

. Inadequate funds or equipment
. Inadequate space

2
3
4
5
6. Inadequate parent participation
7. Inadequate volunteer help

8..Not app[opriate to needs of center’s children

9. Not appropriate to readiness of center’s children
10. Inadequate coordination within center

11. Inadequate coordination between center and
helping agency

12. Inadequate coordination or number of service
resources in community

13. Function served by anothef objective

6. OBJECTIVE: Have an advisory board for center operation made up mostly of specialists and

prominent members of the larger community.

Status as a Requirement (check one)

’

1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinicn (check one)

___ 1. Felt'to be important

(__)2. Important, but in another type of center
(__)3. Felt not to be impertant

Status as Working Objective (check one)
1. Working objective

(__)2. Done for special need or when accessible
{___)3. Not working objective

Explanation of Responses in Parentheses (check all
that apply) >
. Not top priority

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not appropriaté to readiness of center’s children
. Inadequate coordination within center

- 0 W0 0 Ss W=

-— —

. Inadequate coordination between center and
_helping agency

12. Inadequate coordination or number of service
resources in community

. Function served by another objective




7. OBJECTIVE: Recruitand hire staff who meet specified qualifications.

Status as a Requirement {check one)

1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check one)

1. Felt to be important

(__J2. Important, but in another type of center
(__J)3. Felt not to be important

Status as Working Objective {check one)

1. Working objective

{__)2. Done for special need or when accessible
(3. Not working objgctive

Explanation of Responses in Parentheses {check all

that apply)

_ 1. Not top priority

____ 2. Inadequate cénter staff

___ 3. Inadequate staff pariiéipation

__ 4. Inadequate funds or eduipment

—_ 5. Inadequate space

____ 6. Inadequate parent participation

—___ 7. Inadequate volunteer help

8. Not appropriate to needs of center’s children -

9. Not appropriate to readiness of center’s cHiIdren

__10. Inadequate coordination within center

___ 11, Inadequate coordination between center and
helping agency

____12. Inadequate coordination or number of service
resources in community

____13. Function served by another objective

8. OBJECTIVE. Hire staff with the center's particular commitment to child development in mind.

Status as a Requirement {check one)

1. Required by formal policy
2. Not required by formal pglicy
____ 3. More generally stated in policy

Personal Opinion (check one)

____ 1. Felt to be important

(__J)2. Important, butin another type of center
{___J)3. Felt not to be important

Status as Working Objective (check one)

1. Working objective

(__J)2. Done for special need or when accessible
{__J3. Not working objective

Explanation of Responses in Parentheses (check all
that apply)

—

|

- b

|

—

1

- O W 00 N OO W

12.

. Not top priority

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space .
. Inadequate parent participation .
. Inadequate vqur-mteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination within center

. Inadequate coordination between center and
helping agency

Inadequate coordination or number of service
resources in community

13. Function served by another objective

2:6
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9. OBJECTIVE. Recruit and hire staff in quotas or give preference based on residence, race, or other

specified categories.

Status as a Requirement {check one)

___ 1. Required by formal policy

_ 2. Notrequired by formal policy

3. More generally stated in policy

Personal Opinion {check one)

___ 1. Felt to be important

()2 Important, but in another type of center
{___)3. Felt not to be important

Status as Working Objective (check one)
1. Working objective
{___)2. Done for special need o when accessible

(___)3. Not working objective
¢

10. OBJECTIVE: Set up a grievance procedure for staff use.

Status as a Requirement (check one)

1. Required by formal policy
2. Not required by formal policy
. 3. More generally stated in policy

Personal Opinion (check one)

1. Felt to be important

(__)2 Important, but in another type of center
(__)3. Felt not to be important

Status as Working Objective (check one)

1, Working objective

{__)2. Done for special need or when accessible
(__)3. Not working objective

Explanation of Responses in Parentheses (check all
that apply)

- O W 00 NO O~ WN =

-— PR
N

-
w

. Not top priority

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination within center

. Inadequate coordination between center and

helping agency

. Inadequate coordination or number of service

resources in community

. Function served by another objective

Explanation of Responses in Parentheses (check all
that apply)

- O O 0 N O O &M

W N =

— -

12,

. Inadequate space

. Not top priority

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment

s

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s childrerf

. Not appropriate to readiness of center’s children.
. Inadequate coordination within center

. Inadequate coordination between center and

heiping agency

Inadequate coordination or number of service
resources in community

13. Function served by another objective




11. OBJECTIVE: Provide career development opportunity for staff by encouragement and by making
various routes to promotion possibilities well known.

‘Sta'tus as a Requirement (check one) Explanation of Responses in Parentheses (check all
) that apply) ‘

___ 1. Required by formal polity . Not top priority !

2. Not required by formal pblicy . Inadequate center staff

—

. Inadequate staff participation

3. More generally stated in policy
' . Inadequate funds or equipment

Personal Opinion (check one) . Inadequate space

____ 1. Felt to be important

(__)2. Important, but in another type of center . Inadequate vdlunteer help

{__)3. Felt not to be important . Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children

. Inadequate coordination within center

1
2
3
4
5
6. Inadequate parent participation
7
8
) 9
Status as Working Objective {check one) 0
1

1
1. Working objective 11. Inadequate coordination between center and

(__)2. Done for special need or when accessible helping agency

(__)3. Not working objective 12. Inadequate coordination or number of service
resources in community

13. Function served by another objective

)

12. OBJECTIVE: Recruit and enroll quotas of children or give preference based on income level, race,
ethnicity, or community residence. )

Status as a Requirement {check one) Explanation of Responses in Parentheses {check all
that apply)
_____ 1. Required by.formal policy 1. Not top priority
____ 2. Not required by formal policy ___ 2. Inadequate center staff °
3. More generally stated in policy 3. Inadequate staff participation
____ 4. Inadequate funds or equipment
Personal Opinion (check one) 5, Inadequate space
1. Felt to be important ____ 6. Inadequate parent participation
{__J)2. Important, but in another type of center 7. Inadequate volunteer help
(__J3. Felt not to be impo?tant ____ 8. Not appropriate to needs of center‘s children
A ____ 9. Not appropriate to readiness of center’s children
Status as Working Objective (check one) ___10. Inadequate coordination within center
1. Working objective ____11. Inadequate coordinétion between center and

(__)2. Done for special need or when accessible helping agency

(__)3. Not working objective ' 12. Inadequate coordination or number of service
) resources in community '

13. Function served by another objective




/
13. OBJECTIVE: Seek volunteer help:

Statuszxg a Requirement (check one)

1. Required by formal policy
2. Not required by formal policy
___. 3. More generally stated in policy

Personal Opinion (check one)

___ 1. Felt to be important

(__J)2. Important, but in another type of center
(_)3.} Felt not to be important l

i

Status as Working Objective (check %ne)

1

1. Working objettive \

(___)2. Done for special need or when accessible
{__)3. Not warking objective

14. OBJECTIVE: Seeck donated goods and services.

Status as a Requirement (check one)

1. Required by formal policy
. 2. Notrequired by formal policy
3. More generally stated in policy

Personal Opinion (check one)

« 1. Felt t°o be important

{(___)2. Important, but in another type of center
(__;)3. Felt r.ot to be important

Status as Working Obijective {check one)

1. Working objective -

(__)2. Done for special need or when accessible
(__)3. Not working objective

Explanation of Responses in Parentheses (check all

that apply)

____+1. Not top priority

. Inadequate center staff — —
..Inadequate staff participation

. Inadeduate funds or equipment
. Inadequate space .

. Inadequate parent participation
. Inadequate volunteer help

. Not appropriate to needs of center’s children

© 0N O S~ WN

. Not appropriate to readiness of center’s children

. Inadequate coordination within center

o

. Inadequate coordination between center and
helping agency

11

12. Inadequate coordination or number of service
resources in community

13. Function served by another objective

Explanation of Responses in Parentheses {check all
thatapply) ’
.Not top priority

. Inadequate center staff

. Inadequate staf{ participation

|

. Inadequate funds or equipment

. Inadequate space

|

. Inadequate parent participation

|

. Inadequate volunteer help

|

.Not appropriate to needs of center’s children

. Not appropriate to readiness of center's children

|

- 0O 0O N O WNN-=

. Inadequate coordination within center

|

[ — Y

. Inadequate coordination between center and
helping agency

|

12.

——n

Inadequate coordination or number of service
resources in community

13. Function served by another objective




\ . 2. Not required by formal policy

. 15. OBJECTIVE: Recruit volunteers in specified categories, for example, parents or community members.

s

Status as a Requirement (check one)

1. Required by formal policy

— 3. More generally stated in policy

Explanation of Responses in Parentheses (check all
that apply)
' 1. Not top priority

—

inadequate center staff

———

Inadequate staff participation,

Personal Opinion (check one)

" 1. Felt to be important

\\( 2. Important,:,Bﬁt irmanother type of center
(\__*) 3. Felt not to be important

\+
Status as Working Objective (check one)

4. Workingobjective

{(__\W2. Done for special need or when accessible.-

(___}3. Not working objective

Inadequate funds or equipment
Inadequate space

Inadequate parent participation
Inadequate volunteer help

i

‘2
3
4
5
6
7
" 8. Not appropriate to needs of center’s children
9

T

Not appropriate to readiness of center’s children

10. Inadequate coordination within center
11. Inadequate coordination between center and
: helping agency

12. Inadequate coordination or number of service
resources in community

—r—

13. Function served by another objective

r

16. OB.{ECTIVE. Recruit volunteer services in spepified in kind value amounts. (This objective implies
th_atgome centers must acquire volunteer services that would be worth specified amounts if the vol

unteérs were paid for their services.)

-Status as a Requirement (check one)

____ 1. Required by formal policy

2 Notk\equired by formal policy

3 More‘generally stated in policy
, \

Persbnal Opinion (check one)

_____ 1. Felt to be important

(__)2. Importdnt, but in another type of center
(__J)3. Felt not to be important

Status as Working Objective (check one)

. Working objective

()2 Done for special need or when accessible
}; (___)3. Not working objective
67

+

Explanation of Responses in Parentheses (eheck all
that apply)
. Not top priority

. . Inadequate center staff
. Inadequate staff participation
. Inadequ~te funds or equipment

: Inadequate space

. Inadequate volunteer help
. Not appropriate to needs of center’s children
. Not appropriate to readiness of center’s children

1
2
3
4
5
6. inadequate parent participaticn
7
8
9
0. Inadequate coordination within center
1

1
11. Inadequate coordination between center and
helping agency

——

12. inadequate coordination or number of service
| resources in community

’

l
13. Function served by another objective !

[

) -
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17. OBJECTIVE: Assign volunteers a'ccording to their interests and needs.

Status as a Requirement (check one) Explanation of Responses in Parentheses (check all
that apply) .
. Not top priority

1. Required by formal policy

— 2. Not required by formal policy . Inadequate center staff

——

. Inadequate staff participation \

3. More generally stated in policy

Personal Opinion (check one) ___ 5. Inadeq’p'ate space
___ 1. Felt to be important ‘
(___)2. Important, but in another type of center ‘ ___ 7. Inddequate volunteer help
(__)3. Felt not to be mportant . 8./I}lot appropriate to needs of center’s children /

9. Not appropriate to readiness of center’s childr7é

. Inac}eduate parent participation

1
2
3
4, Inadeq’hate funds or equipment
5
6 .
7 /

;

Status as Working Objective {check one) -10. Inadequate coordination within center ,
1. Working objective 11. Inadequate coordination between center’ang{
(__)2. Done for special need or when accessible helping agency - /

12. Inadequate coordination of number of service

. (_)3. Not working objective ‘ e ! !
resources in community

13. Function served by another objective

13

18. OBJECTIVE. Assign volunteers according to their evaluated skills and the center’s particular approach
to child development. )

Status as a Requirement (check one) Explanation: of Responses in Parentheses (check all
‘ that apply)
17 Required bv formal policy 1. Not top priority ) ;

2, Not required by formal policy . Inadequate center staff.

3. More generally stated in policy . Inadequate staff participation
. Inadequate funds or equipmént

2
3
4
5. Inadequate space
6
7

AT

Persona\j Opinion (check one)
=~ . Felt to be important . Inadequate parent participation
(__J2. Important, but in another type of centér . Inadequate volunteer help
(___J)3. Felt not to be important ——\8. Not appropriate to needs of centgr'»s children
‘ ' ____ 9 Not appropriate. to readiness of c'e.nter's children
*Status as Working Objective (check one) ____10. Inadequate coordination within center
1. Working objective ____ 11, Inadequate coordination between center and

{__)2. Done for special need or when accessible helping agency

(_)3. Not working objective 12. Inadequate coordination or number of service
resources in community

13.'Function served by another objective

211 <
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/
Status as a Requirement (check one)

1. Required by formal policy
2. Not required by formal policy
\, 3. More generally stated in policy

. Personal Opinion (check one)

1. Felt to be important .
(__)2. Important, butin dnother type of center
(__)3. Pelt not to be important

Status as \;Vorking Objective (check one)

1. Working objective

{__)2. Done for special need or when accessible
{__)3. Not working objective

-

4

.

9. OBJECTIVE: Kefp up-to-date records in the center on eagh g:.hi'ld containing all pertinent <ata.

R /
Explanation of Responses in Parentheses {check all
that apply) - '

1. Not top priority

PR,

. Inadequate center staff

(RS

‘3. Inadequate staff partncnpatlon

£ et

. Inadequate funds or equipment

. Inadequate parent parucnpanon

2
3
4
5. Inadequate space
6
7. Inadequate volunteer help N
8. Not appropriate to needsof center’s children
9. Not appropriate to readiness of center’s children.
10. ! nadequate coordination within center

11, Inadequate coordination between center and
helping agency

12. Inadequate coordination or number of serwce
resources in community

13. Functiocn served by another bbj‘ective

20. OBJECTIVE: Keep up-to-date records 1n the center on each employee containing all pertinent data.

Status as a Requirement (check one)

____ 1. Required by formal policy
. 4. Not required by formal poiiqy
_____ 3. More generally stated in R licy
Personal Opinion {check one;
__ 1. Felt to .be important
(___)2. Important, but in another type of center
(___)3. Felt not to be important

Status &s Working Objective (check one)\
____ 1. Working objective

{ )‘2. Doie for special need or when accessible

(__)3. Not working objective -

Explanatién of Responses in Parenthesesd(check all
that apply) ‘
. Not top priority

——

. Inadequate center staff

——

3. Inadequate staff participation

. Inadequate funds or equipment
. Inaciequate space

. Inadequate parent participation
. |nadequate volunteer help

. Not appropriate to needs of center's children

O 0O ~N O 0 B W N =

. Not appropriate to readiness of center’s children

-
g

Inadequate coordination within center

11. Inadequate coordination between center and
helping agency

_ 12, Inadequate coordination or number of service
resources in community

13. Function served by another objective




| N
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21. OBJECTIVE: Kee rrecords pertinent to classroom or group activities such as “'lesson plans.

Status as a Requirement (check one!

) \.
R 1. Required by formal policy

2. Not required by formal poticy

3. More generally stated in policy
Personal Opinion (check one)

1. Felt to be important
{ _ )2. Important, but in another type of center

(. )3. Felt not to be important !

{
|

Status as Working Objective (check one)

. ___ 1. Working objective o

{( __)2. Done for special need or when accessible
{ )3. Not working objective

.

\

Explanation of Responses in Parentheses (check all

that apply)
. Not top priority

. Inadequate center staff \

. Inadequate staff particip'ation
. Inadequate funds or equipment
. Inadequate space
. Inadequate parent participation
_Inadequate volunteer help "
. Not appropriate to needs of center’s children

. o b . .

. Not appropriate to readiness of center’s children

. tnadequate coordination within center

-— e
- O WO 0 ~N OO O BW N =

. Inadequate coordination between center and
helping agency

|

-
N

. Inadequate coordination or number of service
resources in community

~

13. Function served by another objective °

¢ 19 ¢
&

22, OBJECTIVE: Keep detailed records n volunteers to make the most of the volunteers’ usefulness to
the program and the program's usefulness in developing the volunteers.

Status as a Requirement (check one)

.___ |. Required by formal policy

2 Notrequired by formal policy

___ 3. More generally stated in policy

Personal Cpinion (check one)

____ 1. Felt to be important

(_)2. Important, but in ancther type of center
(__)3. Felt not to be important

Status as Working Objective {check one,
____ 1. Working oljective .

. (__J)2. Done for special need or when accessibie
(__)3. Not working objective

Explanation of Responses in Parentheses (check all
that apply)
1. Not top priority

. Inadequate center staff

____ 3. Inadequate staff participation

. Inadequate funds or equibment
. Inadequate space ’
. Inadequate parent participation
. Inadequate volunteer help

. Mot . ypropriate to needs cf center’s children

W 00 N OO O & W N

10. Inadequate coordination within center

11. Inadequate coordination between center and
— ’helping.agency

12. Inadequate coordination or number of service
resources in community

13. Function served by another objective

. Not appropriate to readiness of center’s children
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23. OBJECTIVE Keep full current job descriptions and assngnmen

. §
Status as a Requirement (check one)

1. Required by formal policy
| 2. Not required by formal policy
3. More generally stated in policy

!

* Personal Opinion (check orig)

1. Feicto be important\
LU2 important but in another type of center
(_____)3 Felt not to,be important

!

Sta\tus as Working Objective {check one)
__ 1. Working objective
(___‘3)2. Done fi")'r special need or when accessible
(__1‘)3. Not/working objective ’

. .

i

v

A}

T \
|

|
| ) Y
i

1

s available to staff and volunteers.
/1
|

Explanation of Responses in\ParentheEes {check all

that apply)

1
1

"1

O H W N =

. Inadehuate staff participation

. InadeQuate space
|

. Not top priority
{
. Inadequat\a center staff

. tnadequate v\unds or equipm'ent

e

B.Jnadeouate pakent participation

7.
8.
9.
0.
1.

2.

I nadequate volinteer help

Not a;Ppropriate to needs of center’s children
Not appropriate to readiness of center’s children
Inade’quate coordi

Inadéquate coordination between center and

\;tion within center
helping agency \

Inadequate coord:natuon or number of service

- esources in commu nlty

___13. Functron served by another objective

24. OBJECTIVE., Maintain informal contact with at lcast one parent of each chnld to share current infor-

matron on developm\ents and oroblems.

Status as a Requirement (check one)‘\
1.
1. Required by formal policy
l‘2. Not required by formal policy
— 3. More generally stated in policy
Personal Opinion (check one)

1. Felt to be important ,

(__'_)2. Important, but in ancther type of center
. a
(f }3. Felt not to be important

S‘tatuf as Working Objective (check one)
_ ). Working objective

I

{ )2 Done for special need or when accessible
(___)é Not working objective

b y
i
1
i

Explanatron of Responses in Parentheses (check all
that apply) o ~

-t —

-—

1

214

FRY
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N

3.

. Inadequate space

. Inadequate volunteer help

. Not top priority \,

. Inadequate center staff \\

. Inadequate staff participatio’p

. Inadequate funds or eqmpment

— |

. Inadequate parent participatibn

'
|

. Not appropriate to needs of center’s children

i
. Not appropriate to readiness df center’s children
. Inadequate coordination withi‘ln center

. Inadequate coordination between center and

helping agency

. Inadequate coordination or number of service

resources in community

Function served by another obiective

!

084
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§
| developments and problems.

‘Status as a Requirement {check one)

| 1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check one)

1. Felt to be important

(__)2. Important, but in another type of center
{__)3. Felt not to be important

Status as Working Objective (check one)

L WO(king objective

{__)2. Done for special need or when accessible
(___)3. Not working objective

e

Status as a Requirement (check one)

1. Required by formal policy
.. 2.Notrequired by formal policy
3. More generally stated in policy

Personal Opinion (check ong)

1. Felt to be important

{(__)2. Important, but in another type of center
(__3. Felt not to be important

Status as Working Objective {check one)

1. Working objective

(—-,-)2' Done for special need or when.accessible
(___J3 Not working objective

. 25. OBJECTIVE: Have a regular schedule of parent conferences or visits to share current information on

Explanation of Responses in Parentheses {check all

that apply)
1. Not top priority

23

2. Inadequate center staff

_____ 3. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequat2 parent participation

. Inadequate volunteer help

. Not-appropriateto needs of center’s children
. Not appropriate o readiness of center’s children )

. Inadequate coordination within center

—_
—_ O W O ~N OO G & W

. Inadequate coordination between center and
helping agency

\

_,
N

. Inadequate coordination or number of service
resources in- community

13. Function served-by another objective

> .

26. OBJECTIVE: Have regularly scheduled staffings in which all staff (or th: majority) in contact with
particular children contribute to the group’s knowledge of developments pertaining to them. These
staffings might be a regular feature of staff meetings including other topics.

. Explanation of Responses in Parentheses (check all

that apply)
1. Not top prioritv

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequaté parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

O 0 N O O A WN

. Not apf.)ropriate to readiness of center’s cl}ildren

—_
o

. Inadequate coordination within Center

—_
—_

. Inadequate coordination between center and
helping agency

12. Inadequate coordination or number of service
resources in community

R

13. Function served by another objective




~ 27. OBJECTIVE: Provide in-service training for staff.

Status as a Requirement {check one)

1. Required by formal policy

Explanation of Responses in Parentheses (check all
that apply)

1. Not top priority

— 2. Netrequired by forrnal policy _____ 2. Inadequate center staff

3. More generalily stated in policy 3. Inadequate staff participation
4. Inadequate funds or equipment

Personal Opinion (check one) ____ 5. Inadequate space

— 1. Felt to be important ____ 6. Inadequate parent participation

{__)2. Important, but in another type of center —_~ 1. Inadequate volunteer help

{__)3. Felt not to be important ___ 8. Not appropriate to needs of center’s children
9. Not appropriate to readiness of center’s children

Status as Working Objective (check one) 10. Inadequate coordination within center

— 1. Working objective _____11. Inadequate coordination between center and

(__)2. Done for speciat need or when accessible . helping agency

(__)3. Not working objective N 12. Inadequate coordination or number of service
- resources in community

13. Function served by anc;ther objectfve

°

28, OBJECTIVE: Provide in-service training for volunteers.

Explanation of Responses in Parentheses (check all

Status as a Requirement (check one)
‘ that apply)

____ 1. Required by forfnal policy _ 1.Nottop prio::ity
-~ 2. Not required by formal policy 2. Inadequate center staff

____ 3. More generally stated in policy ___ 3. Inadequate staff participation
’ ____. 4. Inadequate funds or equipment

Personal Qpinion (check one) __ 5. Inadequate space

1. Felt to be important ___ 6. Inadequate parent participation

(__)2. Important, but in another type of center ___ 1. Inadequate volunteer help

(___)3. Felt not to be important ____ 8. Not appropriate to needs of centér's children

__ 9. Not appropriate to readiness of center’s children
_ Status as Working Obijective (check one) _____10. Inadequate coordination within center
S ____ 1. Working objective __ 11. Inadequzte coordination between center and
< (-Y)2..Done for.special.need.or. when.accessible. . __ __ _helping agency

12. Inadequate coordination or number of service

{___)3. Not working objective \ !
resources in community

13. Function served by another objective

2165086




29. OBJECT!VE: Encourage relevant outside training for staff who have regular contact with children.

Status as a Requirement (check one)

. 1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check one)
1. Felt to be important .

(___J)2. Important, but in another type of center
{___)3. Felt not to be important

Status as Working Objective {check one)

1. Working objective

()2 Dor'1e for special need or when accessible
(__)3. Not working objective

Explanation of Resgonses in Parentheses (check all
that apply)

L

|

13.

1.
. Inadequate center staff

¢
- 0O O 00 ~N O O b WwN

12.

Not top priority

. Inadequat® staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequate pa'rent.participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

., Not appropriate to readiness of center’s children
. Inadequate coordination within center

. .
. Inadequate coordination between center and

helping agency

Inadequate coordinatiun or number of service
resources in community

Function served by another objective:

30. OBJECTIVE: Have periodic parent meetings on a broad variety of topics.

Stai.. asa Requirement {check one)

1. Required by formal policy
2. Not required by formal policy

3. More generally stated in policy
Personal Opinion (check one)

1. Felt to bedimportant ;
Lz Important, but in another type of center
{__)3. Felt not to be important

\ . .
Status as Working Objective (check one)
____ 1. Working objective

¥

Explanation of Responses in Parentheses (check all
that apply)

O 0 ~N O O A~ W =

—

——{— J)2.-Done-for-special-need.or whenaccessible ... . _____
()3..Not working objective

—_ 12

13.

6@c°

. Inadequate volunteer help

. Not top priority

. Inadequate center sta;f

. Inadequate staff participation

. Inadequate funds or equipment
. Inadequate space

. Inadequate parent participation

. Not appropriate to needs of center’s children
. Not appropriate to readiness of center’s children
10.

Inadequate coordination within center

!nadequate coordination between center and
helpmg agency

Inadequate coordination or rumber of service
-resources in community

Function served by another objective




31.
Status as a Requirement {check one)

1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion {check one)

—_ 1. Felt to be important

(__)2. Important, but in another type of center
(__)3. Felt not to be important

Status as Working Objective (check one)

1. Working objective

2 Done for special need or when accessible—
(__)3. Not working objective

OBJECTIVE: Evaluate each staff member in writing. *

Explanation of Responses in Parentheses (check all

that apply)
1.

. Inadequate center staff

- O W W NS W

-—
N

-—
w

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequate parent participation

. Inadéquate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination within center

. Inadequate coordinatjon between center and

. Inadequate coordination or number of service

. Function served by another objective

Not top priority

helping agency

resources in community

32. OBJECTIVE: Provide formal or informal evaluative feedback to volunteers regularly.

Status as a Requirement (check one)

~__ 1. Required by fo;mal policy |
____ 2. Not required+by formal policy
____ 3. More generally stated in policy
Personal Opinion (check one)
_ 1. Felttobe importar:nt
(__)2. Important, but in another type of center
(__)3. Felt not to be important

Status as Working Objective (check one)
1. Working objective
(__)2. Done for special need or when accessible

(73 Not worKing objective— ———— - — —— -

Exp[anation of Resporsas 1 Parenthese;s (check all
that apply)

1

- O O WO ~NO” O S W

-— -

-—
N

. inzdequate ccnter staff

Not top priority

-4

. Inadequate staff participatioﬁ

. Inadequate funds or equipment

. Inadequate spact

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to reeds of center’s children
. Not appropriate to readiness of center's children
. Inadequate co?ardination within center

. Inadequate coordination between center and

helping agency

. Inadequate coordination or number of service

13.

2-18

60088

resources in community

Function served by another objective



33, OBJECTIVE: Encourage informal scr‘eemng of children for psycholo,..al problems by center staff in

_ . contact with children.

Status as a Requirement {check one)

. 1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion {check one)

____ 1. Felt to be important

{__J2. Important, but in another type of center
(__)3. Felt not to be important

Status as Working Objective (check one)

i 1. Working objective
{__)2. Done for special need or when accessible

{___J3. Not working objective

Explanation of Responses in Paréntheses (check all
that apply)
1. Not top priority

. Inadequate center staff

____ 3. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children

. Inadequate coordination within center

— a— 7’
- OO O~ O s WwWN

. Inadequate coordination between center and
helping agency

—
N

. Inadequate coordination or number of service
resources in community

—
w

|

. Function served by another objective

34. OBJECTIVE. Provide in-center counseling or staff consultations with professionals for psychological

problems identified in particular children.
, ‘

Status as a Requirement (check one)

____ 1. Required by formal policy

2. Not required by formai policy
3. More generally stated in policy

Personal Opinion {check one)

1. Felt to be important

{__)2. Important, but in another typé of center
{___)3. Felt not to be important

Status as Working Obyactive (check one)

1. Working objective

{__)2. Done for special need or when accessible
{___)3. Not working objective

Explanation of Responses in Parentheses (check all
that apply} )
. Not top priority

. inadequate center staff
. Inadequate staff participation
. Inadequate funds or equipment

. Inadequate parent participation
. Inadequate volunteer help
. Not appropriate to needs of center’s children

1
2
3
4
5. |nadequate space
6
7
8
9

. Not appropriate to readiness of center’s children

10. Inadequate coordination within center
1.

I nadequate coordination between center and
helping agency .

12. Inadequate coordination or number of service

... ____resourcesincommunity

13. Function sarved by another objective

2-18 R
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35. OBJECTIVE: Provide followed-up referrals for identifiec psychological problems. (”’Followed-up
referral’” implies a total procedure of initial and subsequent contacts as deemed approgriate.)

Status as a Requirement {check one)

‘1. Bequired by formal policy
— 2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check :oné)

__ 1. Feltto be important |

(__J)2. Important, but in another type of center
(__)3. Felt not to be important

Status as Working Objective (check one)

1. Working objective

{__)2. Done for special need or when accessible
(___)3. Not working objective

Explanation of Responses in Parentheses (check all
that apply)

1.

W 0 ~N OO O b WN

-
o

1

12

13

Not top priority

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate space

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination within center

. Inadequate coordination between center and
helping agency

. Inadequate coordination or number of service
resources in community

. Function served by another objective

36. OBJECTIVE: Provide formal screehing for learning disabilities.

Status as a Requirement (check one)

1. Requifed by forrnal policy
2. Not required by formal policy
3. More generally stated inpolicy

Personal Opinion (check one)

1. Felt to be importart .
(__)2. Important, but in another type of center
(___)3. Feit not to be important

Status as Working Objective (check one)

___ " Working objective e

(__)2. Done for special need or when accessible
(__)3. Not working objective

Explanation of Responses in Parentheses (check all
that apply)

—

1.

O W~ O Ot & WIN

-_ -
- 0

¢

12

Not top priority

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment

. Inadequate spacé

. Inadequate parent participation

. Inadequate volunteer help ’

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination within center

. Inadequate coordination between center and
he}ping agency

..Inadequate coordination or number of service
resources in community

: 13:-Function served by another objective

2-20
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Status as a Requirement (check one)

1. Required by formal.policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion {check one)
___ 1 Felt to be important

{__ )2. Important, but in another type of center

{___)3. Felt not to be important

Status as Working Objective (check one)
1. Wo\rkmg objective
(__)2. Done for special need cr when accessible

{___)3. Not working objective
——

\

'

Status as a Requirement (check one)

1. Required by format policy
___ 2. Not required by formal policy
_____ 3. More generally stated in policy

Personal Opinion (check one) ;
____ 1. Felt to be important /

(__)2. Important, but in another type of ce//ter
(__J3. Felt not to be important /

/

/
Status as Working Objective (check one),/

.___ 1. Working objective /‘/

(___)2. Done for special need or whed/accessible
(__)3. Not working objective 7

P13

37. OBJECTIVE: Provide informal screening for learning disabilities.

Explanation of Responses in Parentheses {check all
that apply)
1. Not top priority

. Inadequate center staff

. Inadequate staff participation

. Inadequate funds or equipment .

. Inadequate space/

. Inadequate volunteer help
. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children

2
3
4
5
6. Inadeguate parent participation
7
8
9
0. inadequatt’afcoordination within center
1

1
11. Inadequate coordination between center and
helping agency
12 Inadequ/ate coordination or number of service
/ - .
resouyces in community

“13. Function served by another objective

/
;

’

/
/

\ /
38. OBJECTIVE. Provide indwvidualized help at the center for identified learning problems by trained
center staff or consultation provided to center staff. / ) \

/

Explanation of Responses in Parentheses (check all
ghat apply)
. Not top priority

. Inadequate center staff

___ 3. Inadequate:staff participation

. Inadequate funds orequipment

. Inadequate space

. Inadequaté parent participation s
. Inadequate volunteer help 3

. Not app:ropriate to needs of center’s children

. Not appropriate to readiness of center’s children

. Inadequate coordination within center

- O W OO N O O & W N -

[ —

. Inadequate coordination between center and
helping agency

12. Inadequate coordination or number of service
resources in community

13. Function served by another objective
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39. OBJECTIVE: Provide followed-up referral for specialized help with learning problems.

Status as a Requirement (check one)

1. Required by formal policy
2. Not required by formal policy {:";
3. More generally stated in policy 2"

Personal Opinion {check one)

—___ 1. Felt to be important

{__J)2. Important, but in another type of center
{__3. Felt not to be important

Status as Working Objective (check one)

— 1. Working objective '

{___)2. Done for special need or when accessible
{___J3. Not working objective

Explanation of Responses in Parentheses (check all
that apply)

—
N

w

. Not top priority

. Inadequate center staff

. Inadequaté staff participation

. Inadequate funds or equipment

. Inadequate space’

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children

. Inadequate coordination within center

- O W 0 ~NO ;M W N =

. Inadequate coordination between center and
helping agency

. Inadequate coordination or number of service
resources in community

. Function served by another objective

40. OBJECTIVE: Provide social services for the families of children in day care.

Status as a Requirem&nt\(‘check one)
S

1., Required by formzl.ﬁal-icy
2. Not required by formal policy
: 3. More generally stated in policy

Personal Opinion (check one) ¢
____1.Felttobe important .

2 Imporiant, but in another type of center
{(___)3. Felt not to be important

Status as Working Objective {check one)

____ 1. Working objective

(__)2. Done for special need or when accessible
(__)3. Not working objective'

Explanation of Responses in Parentheses (check all
that apply) i

gt

-— et

pury
N

1

———

2-22
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. Not top priority

. !nadequate center staff

. Inadequate staff participation

. Inadequate funcis or equipment

. Inadequate space

. Inadequate parent participation

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not approgriate to readiness of center’s ¢hildren
. Inadequate coordination within center

. Inadequate coordination between center and
helping agency

. Inadequate coordination or number of service
resources in.community

3. Function served by another objective

00092




»

‘41. OBJECTIVE: Provide foliowed up referral for social services for the familics of children in day care.

Status as @ Requirement (check one) Explanation of Responses in Parentheses (check all
that apply)

1 Requiréd by formal policy 1. Not top priority ’
—. 2. Not required by formal policy ___ 2. Inadequate center staff
— 3. More generally stated in policy €\_) 3. Inadequate staff participation
___ 4. Inadequate funds or equipment
Personal Opir\ion (check one) ___ 5. Inadequate space
— L Felt to be important ___ 6. Inadequate parenthrticipation
{__)2. lmportant, but in another type of center ____ 7. Inadequate volunteer help
(__)3. Felt not to be tmportant ____ 8. Not appropriate to needs of center’s children
. _____ 9. Not appropriate to reaginess.of center’s children
Status as Working Objective (check one) ____10. Inadequat. coordinatio ;ﬂwithin center
_ 1. Working objective —11. Inadequate coordinatio ' between center and
{__)2. Done for special need or when accessible . helping' agency .
(__)3. Not working objective ____12. Inadequate coordination or number of service
Fesources in community -

. 13. Function served by another objective

A\
AN ’
— J— . * g
42, OBJECTIVE. Provide formial screening for speech defacts either by center staff or outside experts.
Status as a Requirement (check one} Explanation of Responses in Parentheses (check all

that apply)
1. Not top priority

B

1. Required by formal policy

2. Not required by formal policy 2. jnadequaté center staff

3. More generally stated in policy 3 Inagiequate staff participation
— 4. Inadequate funds or equipment
Personal Opinion (check one) — 5. Inadequate space .
— 1. Felt to be important - 'élnlnadequate parent participation
(___)2: Important, but in another type of center ____ 7.Inadequate volunteer help
(__)3. Felt not to be important, S ____ 8.Notappropriate to needs of center’s children
_____ 9. Not appropriate to readiness of.center’s children
Status as Working Objective (check one) _____10. Inadequate coordination within center
___ 1. Working objective _____11. Inadequate coordination between center and
(__}2. Done for special need or when accessible " helping agency

. . .
(_)3. Not working objective — 12. Inadequat.e coordlnat'lon or number of service
resources in community

. 13. Function served by another objective
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43. 6éJ§CTIVE: Provide 1nfurmal screening for speéch defects by any center staff in contact with children.

Status as a Requirement (check one)

1. Requi/ed by formal policy
____ 2. Not‘equired by formal policy
3. Mére,generally stated in policy
/ »
Pe;sonal Opinion (check one)
. 1. Feltto be important.

Y ()2 Important, but in another i /pe of center
{___)3. Felt not to be important

Status as Working Objective (check one)
___ 1. Working objective I

(___)2. Done for special need or when accessiblé
(__J)3. Not working objective

Explanation of Responses in Parentheses (check all
that apply) '
1. Not top pricrity

. Inadequate center staff

"2

3. Inadequate staff participation
4 Inadequate fpnds or equipment
. Inadequate space
. Inadequate parent paf’ticipation

. Inadequate volunteer help

. Not appropriate to ne‘eds of center’s childpren

. Not appropriate to readiness of center’s children

. Inadeguate coordination within center

- O O O~ OO O,

-—

. Inédequate coordination between center and
helping agency

12. Inadequate £oordination or number of service
resources jn community

13. Function'served by another objective

= 44. OBJECTIVE: Provide speech therapy by a specialist or a followed up referral for such services.

Status as a Requirement (check one)

1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check one)

____ 1. Felt to be impurtant

(__)2. Important, but in another type of center
(__J)3. Feltnot to be important

4

RREREX RN

[ —

/

’

\

Status as Working Objective (check one)

« *___ 1. Working objective

¢ ()2 Done :‘or special need or when accessible
(__)3. Not working objective

/

‘Explanation of Respon‘se‘s“in‘Parentheses;’(ch eck/all

that apply) .
. Not top priority p ‘. .
. Inadequate center staff
. Inadequate staff participation
. Inadequat;; funds or equipment
. Inadequate space PR
. Inadequate parenbt participation /
. Inadequate volunteer help / .
. Not appropriate to needs of center’s children
. Not appropriate to readiness of center’s children

. Inadequate ccordination within center

- O O O N U s W =

. Inadequate coordination between center and
helping agency

-—
N

. Inadequate coordination or number of service
resources in community

13. Function served by another objective
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45. OBJECTIVE: Provide formal scréening for dental problems.

Status as a Requirement (check one) Explanation of Responses in Parentheses (check all
‘ that apply) !
1. Required by formal ﬁo!ic? _1. Not top priority
—— 2. Not required by formal palicy. ____ 2. Inadequate center staff

3. More generally stated in policy

3. Inadequate staff participation
e ____ 4. Inadequate funds or equipment
Personal Opinion (check one) . ____ 5. Inadequate space
.1, Felt to‘Té-l
(__J2. Important, but in another type of center

(___)3. Felt not to be important

e important 6. Inadequate parent participation

7. Inadequate volunteer help

8.-Not appropriate tonfeds of center’s children

9. Not appropriate to readiness of center’s children | ..
‘ . . i

Status as Working Objective {check one) 10. Inadequate ccordination within center
- = ___. Y. Working objective 11. Inadequate coordination between center and
(___)2. Done for special need or when accessible \ helping agency \
(___J3. Not working objective . 12. Inadequate coordination or number of service
] . resources in community '
- 13.-Function served by another-objecive '
I4 . — ) ’ .
i ) b M
. ’ i
46. OBJECTIVE: Provide followed-up referral for help with dental problems.
" p © .
Status as 4 Requirement (check one) Explanation of Responses in Parentheses (check all
- ‘ _ ‘ ’ that apply)
1. Required by formal pﬁ)ncy N 1. Not top priority
, — 2. Not required by formél policy 2. Inadequate center staff
. ___*¥ 3. More generally stated 2n policy 3. Inadequate staff participation
.- i —___ 4. Inadequate funds.or equipment
o, Personal O;Sinion {check one) "5, Inadequate space
1. Felt to be important 6. Inadequate parent participation
(__)2. Important, but in anofher type of center 7. Inadequate volunteer help
(' )3. Falt not.to be important ) 8. Not ap‘p‘ropriate to needs of center’s children
' 9. No\t’appr‘opriate to readiness of center’s children
Status as Working Objective (dheck one) —_ 10. Inadequate coordination within center
1. Working objective 11, Inadequate (‘:oordina;{ion between center and
" {__)2. Done for special need pr when accessible helping agency
—— —{_)3. Not working objective| - 12. Inadequate coqrdinétion or number of sgrvice
: f resources in co?nmunity ' '
: - : 13. Function served by another obmctlve/ / :"

2.2%

-




Status as a Requirement {check one)
¥ R

" 1. Required by formal policy
2. Not required by formal policy
____ 3. More generally stated in policy

’ Personal Opinion (check one)

1. Feltto be important

/ (2. Important but in another type of center
(__)3. Felt not to be important

—
*

Status as Working Objective {check one)

____ 1. Working objective | xt
, (__).2. Done for special need or when accessible

(__J3. Not wt)'rking objective

B

= v—y

~a

cal e ]

48. OBJECTIVE:

. ~Statusas a Re{guirernent (check one)
- . . /
X __ 1. Required by formal policy
2. Notrequired b{/ formal policy
____ 3. More generally stated in policy
‘ . %

Personal Opinion (check one)
i * ___1.Felttobe rmportant
/ {__)2. Important, but in another type of center
(__J3. Felt not to b.-é imper_taqp

Statyus as Working Objectlve {check one)

__nu Worklng objectlve '''' -
(__)2. Done for ;peclal need or when accessible
{(__J)3. Not workiing quectlve

47, QBJECTIVE: Provide formal screening for vision problems.

-
-

Explanation of Responses in Parentheses (check all
that apply) .
1.Not top priority - -

2. Inadequate center staff ,

’3. Inadequate staff participation

4. Inadequate ‘funds cr equipment /
5. Inadequate space

‘6. |nadequate parent participation

7. Inadequate volunteer help,

8. Not appropriate to needs of center’s children

9. Not approprlate to readiness of center’s ch;ldren
____10. Inadequate coordination within center ) \
11. Inadequate coordination between,center and

S “““’*helpmg'agency’ - i

___12. Inadequate coordmatlon or number of service
resources in ‘community .

. |,
13. Function served by another objective

A

>

Provide followed-up referral for help with vision problems. .

/‘ x
Explanation of Responses in Pareatheses {check-all ’
S

that apply)
i 1. Not top_priarit

o
\

2. Inadequate center staff

it

3. Inadequete staff participetion

r—
o

4. Inadequate funds or equipment

6. Thadequate parent participation
7. Inadequate volunteer help

9. Not appropriate to readiness of center's children
10. Inadequate coordination within center '

11, Inadeguate coordination petween center and
helplng agency

—12. Inadequate coordination or number of servica
resources in community

13. Function served by another o‘biective
/

2:26 !
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5. Inadequate space . '

8. Not appropriate to needs of center’s children -

‘»




49: C.)"BJ.ECTIVE—: Provide formal screening for general physical health and current inoculation.

Status as a Requirement {check one) Explanation of Responses in Parentheses (check all

that apply)
1. Required by formal policy 1. Not top priority

_ 2. Notrequired by formal policy . Inadequate center staff

. Inadequate staff participation

____ 3. More generally stated in policy
. Inadequate funds or equipment
Personal Opinion (check one) . Inadequate space
___. 1, Felt to be important.

_J2. important, but in another type of center

{___)3. Felt not to be important

. Inadequate volunteer help
. Not appropriate to-needs of center’s children
. Not appropriate to readiness of center’s children

. Inadequate coordination within center

2
3
4
5
6. Inadequate parent participation
7
8
9
Status as Working Objective (check one) 0
1

1
1. Working objective 1

. Inadequate coordination between center and

{__)2. Done for special-need or when accessible helping agency

"(___)3. Not working objective —_—

}
12. Inadequate coordination or number of service

resources in community
13. Function served by another objective

3

50. OBJECTIVE: Provide followed-up referral for help with physical problems or inadequate inoculation.

Status as a Requirement (check one) Explanation of Responses in Parentheses (check all
, : .+ thatapply)
1. Required by formal policy 1. Not top priority

-—. 2.Not required by formal policy . Inadequate center staff

3. More generally stated in policy . Inadequate staff ;;articipation

. 'nadequate funds or equipment
Pers\dnél Opinion (check one) . Inadequate space
____ 1, Felt to be important . Inadequate parent participation
(__)2:“l‘mportant, but in another type of center

(__)3. Felt not to be important

. Inadequate volunteer help

0O ~N OO O B W

. Not appropriate to needs of center’s children
9. Not appropriate to readiness of center’s children
10. Inadequate coordination within center

Status as Working Objective {check one)

1. Working objective 11. Inadequate coordination between center and
helping agency

(__)2. Donc for special need or when accessible .
{___)3. Not working objective : 12.. Inadequate coordination or number of service
resourses in community

13. Function served by another objective




51. OBJECTIVE: Provide formal screening for hearing problems.
Status é’snhquirement {check one)

\
equired by formal policy i

1.

2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check one)

___ 1. Felt to be important

{___)2. Important, but in another type of center
3. Felt not to be tmportant

Status as Working Objective (check one)

___«1. Working obijective

{__)2. Done for special need or when accessible
(__)3. Not working objective

Q

52. OBJECTIVE. Provide help with hearing problems by a specialist or 1 followed up referral for such

services.

Status as a Requirement (check one)

1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check one)

1. Felt to be important

(__)2. Important, but in another type of center
{___)3. Felt not to be important

Status as Working Objective (check one)

1. Working objective

(___)2. Done for special need or when accessible
{___)3. Not working objective

-
-

Explanation of Respanses in Parentheses (check all
that apply)’

b

13. Func’ion served by another objective

Explanation of Responses in Parentheses (check all

1.

2
3
4
5
6

7
8
9

10.
11

12.

Not top priority

Inadequate center staff

Inadequate staff participation

Inadequate funds or equipment

Inadequate space "

Inadequate parent participation

Inadequate volunteer help ,
Not approgpriate to needs of center’s children
Not appropriate to readiness of center’s children
Inadequate coordination within center

Inadequate coordination between center and
helpiny agency

Inadequate coordination or-number of service
resources in community

&

that apply)
1. Not top priority
____ 2. Inadequate center staff .
____ 3. Inadequate staff participation
____ 4. Inadequate funds or equipment
_;_ 5. Inadequate space
_____ 6. Inadequate parent participation
____ 7. Inadequate volunteer help
____ 8. Net appropriate to needs of center’s children
____ 9. Not appropriate to readiness of center’s children
____10. Inadequate coordination within center
____11. Inadequate coordination hetween center and
helping agency
____ 12, Inadequate coordination or number of service .
resources in community
. Function carved by anoth\er objective
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53. OBJECTIVE: Provide nutritious and attractively served food. .
' |
Status as a Requirement {check one) . Explanation of Responses in Parentheses (check all
’ that apply)
. ___ 1. Required by formal policy 1. Not top priority

____ 2. Not required by formal policy . Inadequate center staff

____ 3. More generally stated in policy . Inadequate staff par ticipation

. Inadequate funds or equipment-

Personal Opinion (check one) J . Inadequate space

1. Felt to be important
( __)2. Important, but in another type of center . Inadequate volunteer help

. Not appropriate to needs of center’s children

2
3
4
5
6. Inadequate parent participation
7
(__ J3. Felt not to be yimportant ___ 8
9

. Not appropriate to readiness of center’s children

Status as Working Objective (check one) 10. Inadequate coordination within center
1. Working objective 11. Inadequate coordination between center and
helping agency . ’ N

(_ .)2. Done for special need or when accessible | .
12. Inadequate coordination or number of service

(__)3. Not working objective —_ ¢ !
resources in community

13. Furiction served by another objective

54. OBJECTIVE: Provide a percentage of daily required nourishment according to child’s hours per day
1 center,

Status as a Requirement (check ong) Explanation of Responses in Parentheses (check all
that apply) :

____ 1. Required by formal policy . Not top priority

____ 2. Not required by formal policy . Inadequate center staff

3. More generally stated in policy, . Inadequate staff participation

. Inadequate funds.or equipment
Personal Opinion (check one) . Inadequate space
___ 1. Felt to be important . Inadequate parent participation:

{__)2. Important, but in another type of center . Inadequate volunteer help

{__)3. Felt not to be important . Not appropriate to needs of center’s children

© 0 N s W N =

. Not appropriate to readiness of center’s children

o

Status as Working Objective (check one) . Inadequate coordination within center

—
-—

. Inadequate coordination betweer: center and
helping agency

1. Working objective
( _)2 Done for special need or when accessible

-—
N

. Inadequate coordination or number of service
resources in community

(_._) 3. Not working objective

13. Function served by another objective

S5 Rk




55. OBJECTIVE: Group children by defined age groups for the major portions of the day.

Status as a Requirement (check one)

1. Required by formal ﬁolicy
2. Not required by formal policy
3. More generally stated in policy \

Personal Opinion (check one)

__1.Felttobe impori\ant

(__)2. Important, but in another type of center
(__)3. Feltnot to be impbrtant

Status as Working Objective (check one)

__ 1. Working objective

(__)2. Done for special need or when accessible
(__)3. Not working objective

56. OBJECTIVE: Provide periods in which cross-age contacts are fostered. -

Status as a Requirement (ct_:geck one)

1. Required by formal policy
2. Not required by formal policy
3. More generally stated in policy

Personal Opinion (check one)
1. Felt to be important
(__)2. Important, but in another type of center

( );3. Felt not to be important \

Status as Working Objective (check one)

1. Working objective

(___)2. Done for special need or when accessible
(__)3. Not working objective )

that apply)

Explanation of Responses in Parentheses (check all
that apply)” , “ '
. Not top priority \

-_— -

13. Function served by another objective

2-30

Explanation of Responses in Parentheses (chec&all

[
N

-—
w
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12.

. Inadequate parent participation

. inadeguate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s childre:\

. Inadequate coordination within center

2 0 0 0N OO A WN =

. Inadequate coordination between center and
. Inadequate coordination or number of service -

. Function served by another objective

. Inadequate center staff R
. Inadequate staff participation -

. Inadequate.funds or equipment s

. Inadequate space

. Inadequate parent participatioﬁ

. Inadequate volunteer help

. Not appropriate to needs of center’s children

. Not appropriate to readiness of center’s children
. Inadequate coordination withih center

. Inadequate coordination between center and

. Mot top priority

. Inadequate center staff

. Inadequate staff particiation

. Inadequate funds or equipment

. Inadequate space "

helping agency

resources in community

helping agency

Inadequate coordination or number of service
resources in community

3
1

C6i060
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‘ 57. OBJECT!VE: Arrange space and group policy to allow temporary self isolation to serve a personal

need. /

t

Status as a Requirement (check one) -,
. - /

1. Required by formal policy /

___° 2. Not required by formal policy

3. More generally stated in policy

Personal Opinion (check one)

_____ 1, Felt to be important

(___)2. Important, but in another type of center
(__)3. Felt not to be important

Status as Working Objective (check one) “
1. Working objective

(__)?2. Done for special need or when-accessible
(__)3. Not working objective

1

58. OBJECTIVE: Promote good hygiene and hezltn habits.

Status as a,Requxreri\'nent {check one)

N B Requiéed by \formal policy
___ 2. Not required by formal policy
____ 3. More generally stated in policy

ot K
Persohal.Opinion (check one)

____ 1. Felt to be important

(___)2 Important, but in another type of center
(__J)3. Felt not to be important
Status asWorking Objecive {(check one)
___ 1. Working objective
(__)2. Done for special need or when accessible

. {__3. Not working objective
i

Explanation of Responses in Parentheses (check all
that apply)
1. Not top priority

—

2. I nadequate center staff

. I nadequate staff participation —
. nadequate funds or equipment
. Inadequate space

. nadequate“parent participation

. Not appropriate to needs of center’ cr<||dren

/
. Not apprOprlate to readiness of G ntc/r ] chlid/a

3

4

5

6

7. I nadequate volunteer help
8

9

0. Inadequate coordination within ce ter
1.

inadequate coordination between/centér and
helping agency K

12. Inadequate coordination or number of sg(vnce
resources in community /

/

13. Function served by another (fbiective /’

/
Explanation of Responses u/Parentheses {check all

that apply) ' /
1. Not top priority /

——

/ 7
. Inadequate center staff /

e

3. Inadequate staff parthIpatlon

. Inadequate f}mds or equnpment

. Inadequate/space /" /
. Inadequate parent/participation ,

. Inadequate voluyteer help

. Not appropriate to needs of center'’s chlldren

O 0O N O O & W N

. Not appropriate to readiness of cent)er s children

|

-— -
- O

. Inadequate coordination within ce ter

. Inadequate coordination between/center and
helping agency -

. Inadequate coordination or number of service

éjective

-
N

resources in commugnity

13. Function segyed b;I another




FOR M;S‘.%Prggmm Cbhiectives . . - CENTE RS

(Center completes form)

Center o L .. B} '

- e e e —— e —— e e 3

Corpleted by Date
! .

e e e L e e i e et S Ak e = N [ — Fo—

DIRECTIONS  This furm csteblishes ubjectives that can be uged tu evaluate the program in your center.

Obiectives should vary from program to p.ogram. The scoring of this form pernits the programs of differ-

et eonters (o be compared, )
’

.

This farnis based on the sssumption that what 1s stated in for mal pohicy, what the director feels is
Cront importatt, and what obyectives are actually chosen as working objectives are not alwa s 1dentical.
The seasuirs fur these diffuicncss pruvide important information that will help to imptove the delivery of
day care service,

Each uf the eightecn objectives is comparad to each of the others, makiig o total of 153 pairs: All the
ubjectives iepresent positive of benchiciul activities. Choose wnich of two ub;ectwes youu feel 1s preferred by:

i
. Formal Pohicy. Yuur understanding of the center’s contract, operating manual or whatever you
consider tc be your ottcial written source of supervision

2. Important: Your uwri feelings and understanding about what is important_ for the care of young
~ children in day care

3. Working Objective. Your working objectives ui ight of he actual situation {in practical terms re-
garding your setup, your staff, and your clients)

For each of the 153 pairs of objectlves there should be three ind.cators of preference (3 checks, one
in eacn column). *' -

Your judygment un the importance of the abjectives should be made without particular groups or
situetions in mund. That judgment refers to d§§ care in general. However, the choices between objectives
as working objectives snould be made with the particulars of you, ind: vndual situation in mind. |f you (or

. if you and one or two partners) are the sole policy setter inn your center and you have no formal written
. policies other thclm those you have chosen, do nut fill in the column on formal policy. )

For each pair of ubjectives that your responses indicate a disagreement of preference exists betweer
the three points of view, note what you feel are the sources of the disagreement in the mulnple choice
hists provided. Two types of disagreements are to be explained. (1) a disagreement between which of the
two objectwes is preferred Ly the formal policy and your persondl opinion of which one is more important,
and {2) a disagreement between what is preferred as a working objective, and either of the other two
points of view. ’

Explain your reasons tor the first type of disagreement in the column headed ‘‘Formal vs. Important”
by cheLking ail statements that apply. Explain your reasons for the second type of disagreernent 11 the column
heacled '’ Formal/l mporteant vs. Working” by checking all statements that apply.
A. Do you use a specific curriculum or identifiable orientation in your day care program?
{3 Yes* CiNo

[ f yes, give name or other specificatorv label:

Day Care Evaluation Manual
l: TC«Coxnncnl for Commumity Services in Metropolitan Chicago

65i02
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FORM-\.A-Administrative and Supporting " CENTERS

Services Obijedives -

(Central organization or
.- " ‘supervising agency completes form)

Organization Address

[y

Completed by Date

DIRECTIONS: Regarding the policies or contract requireme‘nts under which
. {Center)

at operates, respond to each of the goals and objectives listed
{Address)

7

below by stating: (1) whether the objective is included in the contract, funding requirements, or formal
policy statement under which the center operates, is not included; or is considered part of a more general
statement of objectives given in the contract or formal policy; and (2) w"ether the objective is currently a
working objective of the center, is considered difficult to accomplish and is, therefore, done only fora
special need or when the opportunity to do it is readily available; or is not a working objective. if you

do not know, leave blank.

1. OBJECTIVE: Use standard bookkeeping procedures.

Status as a Requirement {check one)
___ 1. Required by formal policy
___ 2. Not required by formal policy
____ 3. More generally stated in policy

Status as a Requirement {check one)
____ 1. Required by formal policy
2. Not required by formal policy
____ 3. More generally stated in policy

T e
- —— ) \

fa s g b e e

Status as a Reduirqment (check one)
____ 1. Required by formal policy
____ 2. Not required by formal policy
____ 3. More generally stated in policy

Day Care Evaluation Manual
\uncil for Community Services in Metropolitan Chicago

Q

10

Status as a Working Objective {check one)

. __ 1. Working objective
____ 2. Done for special need or when accessible
3. Not wo_rki.ng objective

2 OBJECTIVE: Have availlable a standardized financial report of income and expenses.

Status as a Working Objective (check one)
1. Working objective
2. Done for special need or when accessible

. 3. Not working objective

" 3. OBJECTIVE: Have periodic audits of operating funds.

Status as a Working Objective (check one)
1. Working objective

____ 2. Done for special need or when accessible
3 Not. working objective




4. OBJECTIVE: Meet Equal Employment Opportunity guidelines.

Status as a Requirement (check one) Status as a Working Objective (chec?< one)

. 1. Required by formal policy 1. Working objective

——_ 2. Notrequired by formal policy ___ 2. Done for special need or when accessible
__3 More geﬁerally s}a‘ted in policy ___ 3. Not working objective

5. OBJECTIVE: Have an advisory board for center operation made up mostly of center parents and
neighborhood residents.

~

Status as a Requirement (check one) Status as a Working Objective {(check one)

—_ 1. Required by formal policy —__ 1. Working objective

___ 2. Not required by formal policy 2. Done for special need. or when accessible
____ 3. More generally stated in policy —— 3. Not work@ng objective T

6. OBJECTIVE: Have an advisory board for center operation made up mostly of specialists and promi-
nent members of the larger community.

Status as a Requirement (check one) ] Status as a Working Objective (check one)

___ 1. Required by formal policy 1. Working objective - .

____ 2. Not required by formal policy 2. Done for special need or when accessible.
____ 3. More generally stated in policy __ 3. Not working objective

7. OBJECTIVE: Recruit and hire staff who meet specified qualifications.

Status as a Requirernent {check one) Status as a Working Objective {check one)

_,_.__ 1. Required by formal policy __ 1. Working objedtive

____2. Not required by formal policy ____ 2. Done for special need or when accessible
____é%[\'/lore generally stated in policy 3. Not working objective

8. OBJECTIVE: Hire staff with the center’s particular commitment to child development in mind.

Status as a Requirement {check one) Status as a Working Objective (check one)
1. Required by formal policy 1. Working objective
2. Not required by formal policy ' 2. Done for special need or when accessible
3. More generally stated in policy 3. Not working objective

(M2
197




9. OBJECTIVE: Recruit and hire staff in quotas or give preference basezj on residence, race, or other
specified categories.

s
~ a “

Status as a Réquirement {check one) Status as'a Working Objective (check one)
1 Required by, formal policy . __* 1. Working objective ,
2. Not required by formal policy ' ___ 2. Done for special need or when accessible
____ 3. More generally stated in policy —__ 3. Not working objective

10. OBJECTlVE: Set up a grievance procedure for staff use.

Status as a Requirement {check one) Status as a Working Objective (check one)
1. Required by formal policy ' ____ 1. Working objective

_‘___ 2. Not required by formal policy ____ 2. Done for special needﬂor when accessible
.——_ 3. More generally stated in policy : 3. Not working objective

11. OBJECTIVE: Provide career development oppo"rtunity for staff by encouragement and by making
various routes to promotion possibilities well known. “

Status as a Requirement (check one) Status as a Working Objective (check one)
1. Required by formal policy ___ 1. Working objective

____ 2. Not required by formal policy ____ 2. Done for special need or when accessible
____ 3. More generaily stated in policy ’ ___3.Not w6rking objective

~

12. OBJECTIVE: Recruit and enroll quotas of children or give preference based on income level, race,
ethnicity, or community residence. - | -

~

S:tatus as a Requirement (check one) Status as a Working Objective (check one}

____ 1. Required by formal policy ~  ____1.Working objective ' ’

___ 2. Not required by formal policy ____ 2. Done for special need or when accessible
__- 3. More generally stated in policy . 3.Not wc.))rking objective

13. OBJEGTIVE: Seek volunteer help.

Status as a Requirement (check one) Status as a Working Ohjective (check one)
1. Required by formal policy . 1. Working objective
2. Not required by formal policy ____ 2. Done for special .need or when accessible

3. More generally stated in policy 3. Not working objective

1




Al

N

14. OBJECTIVE: Seek donated-goods and services.

Status as a Requirement (check one) Status as a Working Objective (check one)
1. Required by formal policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working objective

15. OBJECTIVE. Recruit volunteers in specified categories, for example, parents or community members.

Status as a Requirement (check one) ' Status as a Working Objective (check one)
1. Required by formal policy 1. Working objective .
2. Notrequired by formal policy 2. Done for special need or when acces§ible

3. More generally stated in policy 3. Not working objective

<

16. OBJECTIVE: Recruit volunteer services in specified in kind value amounts. (This objective implies
that some centers must acquire volunteer, services that would be worth specified amounts if the
volunteers were paid for their services.)

Status as a Requirement (check one) Status as a Working Objective (check one)
1. Required by formal policy ‘ 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working objective

-

17.° OBJECTIVE: Assign volunteers according to their interests and needs.

Status as a Requirement (check one) Status as a Working Objective (check one)
1. Required by formal policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working objective

18. OBJECTIVE. Assign volunteers according to their evaluated skills and the center’s particular approach
to child development.

Status as a Requirement {check one) Status as a Working Objective (check one)
1. Required by formal policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working objective

4-4 '
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19. OBJECTIVE: Keep up-to-date records in the center on each child containing all pertinent data.

Status as a Requirement (check one) Status as a Working Objective (check one)

1. Required by formal policy 1. Working objective
- ___ 2. Not required by formal policy 2. Done for special need or when accessible
3. More generally stated in policy 3. Not working objective

20. OBJECTIVE: Keep up-to-date records in the center on each employee coniaining all pertinent data.

Status as a Requirement (check one) ... k Status as a Working Objective (check one)
1. Required by formal policy - ____ 1. Working objective

2. Not required by formal policy - __ 2.Done for special need or when accessible
3. Moregenerally stated in policy ~____ 3. Not working objective

21. OBJECTIVE: Keep records pertinent to classroom or group activities such as “lesson plans.”

Status as a Requirement (check one) Status asa Working Objective (check one)
1. Required by formai policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working objective

22. OBJECTIVE: Keep detailed records on volunteers to make the most of the volu nteers’ usefulness to
the program and the program’s usefulness in developing the volunteers.

Status as a Requirement {check one) Status as a Working Objective (check one)

___ 1. Required by formal policy 1. Working objective \ ’
_____ 2. Not required by formal policy 2 Done for special need or when'accessible
3 More generally stated in policy ____ 3. Not working objective '

23. OBJECTIVE. Keep full current job descr;ptlons and assignments available to staff and volunteers.

Status as a Requirement (check one) Status as a Working Objective (check one)
1. Requiréd by formal policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy ' 3. Not working objective




24. OBJECTIVE: Maintain informal contact with at least one parent of each child to share current infor-
mation on developments and problems.

Status as a Requirement (check one) Status as a Working Objective (check one)

— 1. Required by formal policy 1. Working objective

— 2. Not required by formal policy _ 2. Done for special need or when accessible
____ 3. More generally stated in policy 3. Not working objective

.25. OBJECTIVE. Have aregular schedule of parent conferences or visits to share current information
on developments and problems.

-

Status as a Requirement (check one) Status as a Working Objective (check one)

___ 1. Required by formal policy ___ 1. Working objective ’

2. Notrequired by formal policy © ____ 2. Done for special need or when accessible
_____ 3. More generally stated in policy ____ 3. Not working objective

26. OBJECTIVE: Have regularly scheduled staffings in which all staff (or the majority) in contact with
particular children contribute to the group’s knowledge of developments pertaining to them. These
staffings might be a regular feature of staff meetings including other topics.

Status as a Requirement (check one) Status as a Working Objective (check one)

" ____ 1. Required by fO(mai‘ policy 1. Working objective
___ 2. Notrequired by formal policy _____2.Done for special need or when accessible
____ 3. More generally stated in policy J— 3. Not working objective

>

27. OBJECTIVE: Provide in-service training for staff.

Status as a Requirement (check one) Status as a Working Objective (check one)

~ — 1. Required-by formal policy . 1. Working obj;active
____ 2. Notrequired by formal policy ___ 2. Done for special need or when accessible
____ 3. More generally stated in policy ’ . 3. Not working objective '

28. OBJECTIVE: Provide in-service training for volunteers.

Status as a Requirement (check one) Status as a Working Objective (check one)

1. Required by formal policy ____ 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible
3. More generally stated in policy . 3. Not working objective

<
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29. OBJECTIVE: Encourage relevant outside training for staff who have regular contact with children.

Status as a Requirement (check one) Status as a Working Objective (check one) .
____ 1. Required by formal policy —.. 1. Working objective ’ )
_.__ 2. Not required by formal policy . —_2.Done for special need or when accessible
3. More generally'stated in policy * " __ 3. Not working objective

30. OBJECTIVE: Have periodic parent meetings on a broad variety of topics.

&

Statusas a hequirement {check one) Status as a Working Objective (check one)
. 1. Required by formal policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated inpolicy " 3. Not working objective

31. OBJECTIVE: Elaluate each staff member in writing.

Status as a Requirement {check ong)' ’ Status as’a Working Objective (check one)
1. Required by formai policy . 1. Working objective
2. Not required by formal policy 2. Done for specia! need or when accessible

) 3. More generally stated in policy 3. Not working objective

32 OBJECTIVE: Provide formal or informal evaluative feedback to volunteersregularly.

Status as a Requirement (check one) Status as a Working 6b]ective (check one)

1. Required by formal policy ____ 1. Working objective

____ 2. Not required by formal policy _____ 2. Done for special need or when accessible _
___ 3. More generally stated in‘policy A - 3 Not'working objective N

33. OBJECTIVE: Encourage informal screening of children for psychological problems by center staff in
contact with children.

Status as a Requirement (check one) Status as a Working Objective {check one)

1. Required by formal policy 1. Working objective
2, Not reqpired by formal policy ____ 2. Done for special need or when accessible
3. More generally stated in policy 3. Not working objective

Q
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34. OBJECTIVE: Provide incenter counseling or staff consultations with professionals for psychological
problems identified in particular children.

Status as a Requirement (check one) Status as a Working Objective {check one)

—— 1. Required by-formal policy . . Wotking objective

___ 2. Notrequired by formal policy ) ____ 2. Done for special need or when accessible ~
3 Mo're generally stated in policy ____3. Not working objective :

35. OBJECTIVE. Provide followed up referrals for identified psychological problems. (“’Followed up
referral’’ implies a total procedure of initial and subsequent contacts as deemed appropriate.)

Status as a Requirement (check one) Status as a Working Objective {check one)
1. Required by formal policy ’ :__ 1. Working objective
____ 2. Not required by formal policy 2 l’\lone for special need or whern accessible
* ____ 3. More generally stated in policy 3. Not working objective: '

\

36. OBJECTIVE: Provide formal screening for learning disai)ilities.

Status as a Requirement (check one) \ Status as a Working Objective (check one)

——_. L. Required by formal policy . ___ 1. Working objective

_ 2.Not required by formal policy \ — 2. Done for special need or when accessible
___ 3. More generally stated in policy ____3. Not working objective

2 D I = SR ot PR
1 \

37. OBJECTIVE: Provide infor(na/ screening for learning disabilities.

¥4

Status as a Reduirément (check one) Status as a Working Obiecti\{e {check one)

___ 1. Required by formal policy ____ 1. Working objective g
2. Not required by formal policy 2. Done for special need or when accessible
____ 3. More generally stated in policy 3. Not working abjective

38. OBJECTIVE. Provide individualized help at the center for identified learning problems b\{ trained
“Tcenter staff or consultation provided to center staff.

Status as a Requirement (check one) Status as a Working Objective {check one)

_ 1. Required by formal policy 1. Working objective

2. Not required by formal policy 2. Done for special need or when accessible
— . 3. 'More generally stated in policy 3. Not working objective
4.8
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-39. OBJECTIVE: Provide followed-up réferral for specialized heip with learning problems.

Status as a Requirement (check ore) Status as a Working Objective {check one)

____ 1. Required by formai policy . ___ 1. Working obje.ctive -
2. Not required by formal policy ____ 2. Done for special need or when accessible
—. 3. More generally stated in policy 3. Notworking objective - —

40. OBJECTIVE: Provide social services for the families of children in day care.

Status. as a Requirement (check one) ; Status as a Working Objective (check one)

1.-Required by formal policy ‘ 1. Working objective
. 2. \\\lot required by formal policy 2. Done for special need or when accessible
3. M\ore generally stated in policy 3. Not working objective ’

-

\

41, OBJECTIVE: Provide followed-up referral for social services for the families of children in day care.

“

- Status asa Requirement (check one) Status as a Working Objective (check one)

1. Required by formal policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible
3. More generally stated in policy 3. Not workin;/objective

/

42. ;(OBJECTIVE\E: Provide formal screening for speech defects either by center staff or outside experts.

Status as a Requirement. (check one) Status as a Working Objective (check one)
__ 1. Required by formal policy ____ 1. Working objective o
2. Not required by formal poticy ____ 2. Done for special need or when accessible
3. More generally stated in policy : 3. Not working objective
: . /
43. OBJECTIVE: Provide informal screening for speech defects by any center staff in contact with children. ,’
/
Status as a Requirement (check one) . Status as a Working Objective (check one)
____ 1. Required by formal policy = — — 1-Working objective
__& 2. Not required by formal policy ~ — 2, Done for special need or wheh\accessible
. 3. More generally stated in policy - 3‘ Not working objective \ e

\
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! Status asa Requirement (check one)

I

/

A4, OBJECTIVE: Provide speech therapy by a specialist or a followed-up referral for such services..

s ’ R

Status as a Working Objective (check one)
1. Required by formal policy 1. Working objecti\{e'
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working objective

e

45, _OBJECTIVE: Provide formaiscreening for dental problems.
Status as a Requirement (check one) Status as a Working Objective (check one)
1. Required by formal policy 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible

__. 3. More generally stated in policy 3. Not working objective

46. OBJECTIVE: Provide followed-up referral f.or\help with dental problems.

Status as a Requirement (check one)

3

* 1. Required by formal policy 1 Worklng objective
____ 2. Not required by formal policy

Status as a Working Objective (check one}

_____ 2, Done for special need or when accesmble

3. More generally stated in policy 3. Not working ob]ectlve

g &
47. OBJECTIVE: Provide formal screening for vision problems.
§
Status as a Requirement {check one) Status as a Working Objective (check one)
— . Required by:formal policy 1. Working objective

2. Done for-special need or when accessible

———

____ 3. Not working objective TT—

2. Not required by formal policy
___ 3. More generally stated in policy

48. OBJECTIVE: Provide followed-up referral for help with vision prbblems.

Status as a Requirement (check one) Status as a Working Objective (check one)
1. Required by formal policy ‘ 1. Workif\g objective
2. Not required by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working obiect7/e

-
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49, OBJECTIVE: Prowvide formal scree_ning for general physical health and current inoculation.

Status as a Requirement (check one) Status as a Working Objective (check one)

____ 1. Required by formal policy 1. Workingobjective )
____2.Notrequired by formal policy : ____2.Done for special need or when accessible
____ 3:More generally stated in policy ____ 3.Not working objective

’

. -
.
v \

50. OBJECTIVE: Provide foIIov;/ed-up referral for help with physical problems or inadequate inoculation.

Status as a Requirement (check one) , Status as a Working Objective (check ‘one)
1. Required by formal policy p 1. Working objective

r

2. Notrequired by formal policy 2. Done for special need or when accessible

3. More generally stated in policy 3. Not working objective

S~

51. OéJECTIVE: Provide formal screening for hearing problems.

» Statusas a hequirement (check one) X Status'as a Working Objective (check one) -
1. Required by formal policy 1. Working objective
. —— 2. Notrequired by formal policy ____ 2. Done for special need or when accessible
* ___ 3. More generally stated iﬁbo\licy . 3. Not working objective

52. OBJECTIVE: Provide help for hgaring problems by a specialist or foIIowgd-up\referraI for such services.

. Status as a Requitement (check one) Status as a Working Obijective (check one} ’
~  ____1. Required by formal policy 1, Working obijective
q
*____2. Not required by formal policy 2. Done for special need or when accessibie
____ 3. More generally stated in pclicy _____ 3. Not working objective ‘ ‘
———— |

.. :
N .53. OBJECTIVE: Provide nu\tritious and attractivel’y served food.

. Status as a Requirement (check one) . Status as a Working Objective (che¢k one)

L 1.aRequired by formal policy ___" 1. Working objective f’
2. Not required‘by formal policy ___ 2. Done for special needs or when z_xccessible ;
;___;;'3 More generally stated in policy ____ 3. Not working objective

-
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54. OBJECTIVE. Provide a percentage of daily required nourishment accordmg to child’s hours per day

in center.
Status as a Requirement (check one) Status as a Working Objective (check on\e) !
__ 1. Required by formal policy 1. Working objective

2. Not required by formal policy 2. Done for special need or when accessible
—__ 3. More gerrally stated in policy . 3. Not working objective

55. OBJECTIVE: Group children b_;{,?defined age groups for the major portions of the day.

Status as a Requirement (check one) Status as a Working Objective (check one)
1. Required t‘)y formal policy ‘ ___ 1. Working objective '
_____ 2. Not required by formal policy _-__ 2. Done for special need or when accessuble
3. More generally stated in policy __ 3.Not worklng objective x

- — NN
56. OBJECTIVE: Provide periods in which cross-age contacts are :ostered. . i
Status as a Requirement (check one) StaEus as a Working Objective (check one)
1. Required by formal policy 1. Working objective 4
____ 2. Not required by formal policy ' —— 2. Done for special need or when accessible" ) \‘\
3. More generally stated in policy ____ 3. Not working objective ’

~

- 57. OBJECTIVE. Arrange space and group pohcy to allow temporary self isolation to serve a personal

need.
N\ w
Status as a Requirement (check one) Status as a Working Objective (check one)
_ 1. Required by-formal policy ‘ 1. Working objective
__2 No‘t‘ required by formal policy _____ 2. Done for special need or when accessible /
__ 3. More generally stated in policy S 3. Not working objective

58. OBJECTIVE: Promote good hygiene and health habits. ,
; ) ’ j

Status as a Requirement (check one} Status as a Working Objective (check one) j
1. Required by formal policy 1. Working objective . /
2. Not required by formal policy - 2. D'aﬁe for special need or when accessible
3. More generally stated in policy ____ 3. Not working objective

412
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FORM 5—Program Obijectives c - CENTERS
o | | “and

(Central organization or ' ' - HOMES

supervising agency completes form)

b
\

Y

Organization Address

Completed by / "Date

DIRECTIONS. This form establishes objectives that can be used in evaluating the day care programs 3t the
facilities supervised by your organization. Objectives should vary from program to program. The scoring
of this form permits the programs of different facilities to be compared. /

1 ' : .
' /

This form s based on the assumption that what is stated in formal policy, what an individual feels is most
important, and what objectives are chosen as goals to actlvely work towards are not always identical. The
reasons for these differences provide important information 7hat will help to improve the "ellvery of day
care service.

Choices are to be made between:eughteen.obj ectives. Each objective is compared to each of the others,
making a totat of 1563 pairs. All the abjectives represent positive or beneficial activities. Choose which of
two objectives you feel is preferred by:

1. Formal Policy: Your understandmg of the facility’s contract, operating manual or whatever is
considered to be its offmal written source of supervnston

, 2. Important: Yourown feelangs and understandmg about what is important for the care of

l

young children in daycare. . / .

3. Working Objective: The facility's working omectnves in light of its actual sat/uatlon (in practical
. terms regarding its setup, staff, and clients).

each column). The exception 1s if your agency does ndt have formal written policies regarding the pro

For each of the 153 pairs of ob;ectaves there should be three ifdicators of preference (3 checks, one in
gram s 118 day care facilities. |l11 this case, do not com%lete the column about formal policy.

Make your decision about the importance of the objec{aves without particular grou s or situations in rnind.
That judgment refers to day care in general. However, when choosing the preferred working objectives, do
* keep the particulars of the facility’s individual situatior in mind.
i

*.

Day Care Evatuation Manual !
{“ ncil for Communmity Services in Mt-lmnohmn Chicago

EKC




3.

. Formal

Impor-
tant,

Work-
ing

Provide a situation that irnparts a sense of order, discipline, and

predictability to the child
) or
Encouragehe child to experiment in his thinking and verbalization

Foster a positive or valued self-image

or g

-

Encourage a warm, affectionate relationship with the caretaker

Encourage the child to experiment in his activiues

or

Foster the belief that adults are excellent sources of information
and guidance

Encourage give-and-take among children, minimizing adult
intervention

or

Provide a situation that imparts a sense of order, discipline, and
predictability to the child

Develop the ability to persist towards completion

or

Provide planned activities desigred to give children a headstart
on academic skills

Encourage a warm, affectionate relationship with the caretaker

or

Utilize a full range of activities {such as art or large-muscle games)
to promote cognitive development

Foster the motivation to be an achiever

or

Foster a sense of competence and ability in the child, \ )

Encourage give and-take among children, minimizing adult intervention

or

Foster the belief that adults are excellent sources of information
and guidance

5.2

<D
<D
P
=3




10.

1.

12.

13.

14.

15.

16.

Formal

Impor-  Work-
tant ing

A ]

Help children toienjoy themselves.
) or
Encourage the child to experiment in his activities

Help the child feel safe in the day care situation

-or

1

Develop the ability fo persist towards completion

Foster the motivaiion to be an achiever

or
Encourage a warm, affectionate relationship with the caretaker

Provide planned activities designed to give children a head start on
academic skills

or
Foster a positive or valued self-imase

Provide esthetic experiments

or
Utilize spontaneous occurrences to foster cognitive development

Foster a sense of competence and ability in the child

or

Provide a situation that imparts a sense of order, discipline, and
predictability ic the.child .

Encourage acceptance of the caretaker’s supervision

or
Help the child feel safe in the day care situation

Utilize a full range of activities (such as art or large-muscle games)
to promote cognitive development

or
Encourage the child to experiment in his activities




17.

18.

19.

20.

21.

22.

23.

24,

Formal

Impor-
tant

Work-
ing

Foster a positive or valued self-image

or

Develop the ability to persist towards completion

Encourage acceptance of the caretaker’s supervision.

or
Encourage a warm, affectionate relationship with the caretaker

Help children to enjoy themselves

or

Provide planned activities designed to give children a head start on '
academic skills

Help the child feel safe in the day care situation

or
Encourage the child to experiment in his thinking and verbalization

Foster a sense of competence and ability in the child

or

Foster the belief that adults are excellent sources of information
and guidance

Foster a positive or valued self-image

or

Utilize a full range of activities {such as art or large-muscle games)
to promote cognitive development

Provide a situation which imparts a sense of order, discipline, and
predictability to the child

or
Provide esthetic experiences

~

Encoufage a warm, affectionate rel\zetionship with the caretaker

or.
Encourage the child to experiment in his activities




Impor-  Work-
Formal tant ing

25, Help the child feel safe in the day care situation

or
Foster a sense of competence and ability in the child

26. Foster the motivation to be an achiever

or
Encourage acceptance of the caretaker’s supervision

27. Foster the belief that adults are excelleni sources of information
and guidance

or

Utilize a full range of activities {such as art or large-muscle games)
to promote cognitive development

28. Impart the skills necessary for the requirements of social living ‘
or

Encourage the child to experiment in his activities

29. Provide a situation that imparts a sense of order, discipline, and
predictability to the child

or
Develop the ability to persist towards completion

30. Utilize a full range of activities (such as art or large-muscle games)
to promote cognitive development

or
Help the child feel safe in the day care situation

31. Provide planned activities designed to give children a head start on
academic skills

or
Encourage the child to experiment in his thinking and verbalization

32. Encourage give-and-tak e among children, minimizing adult intervention

or

Foster a positive or valued self-image




Impor-  Work-
oy Formal tant  ing

33. Utilize spontaneous occurrences to foster cognitive development

or

Provide a situation that imparts a sense of order, discipline, and
predictability to the child

34. Foster the belief that adults are excellent source of information
and guidance

or
Foster a positive or valued self-image _

35. Encourage acceptance of the caretaker’s supervision

or
Foster a sense of competence and ability in the child

36. Encourage a warm, affectionate relationship with the caretaker

or
Help children to enjoy themselves

37. Provide esthetic experiences

or
Develop the ability to persist towards completion

38. Utilizea full range of activities (such as art or large-muscle games) .-
to promote cognitive development

or
Foster the motivation to be an achiever

39. Help the child feel safe in the day care situation
or
Impart the skills necessary for the requirements of social living

40 Utilize a full range of activities (such asart or large-muscle games)
to promote cognitive development

\ or
Foster a sense of competence and ability in the child

ERIC I
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41.

42,

43.

44.

45.

46.

47.

Impor-  Work-
Formal tant ing

4 b

Encourage acceptance of the caretaker’s supervision

or

Provide planned activities designed to give children a head
start on academic skills

Provide a situation that irhparts a sense of order, disciplinzz, and
predictability to the child '

or

Foster a positive or valued self-image

Foster the belief that adults are excellent sources of information
and guidance

or

Impart the skills necessary for the requirements of social living

Foster the motivation to be an achiever

or

Encourage the child to experiment in his thinking and verbalization

Utilize spontaneous occurrences to foster cognitive development

or
Encourage give-and-take among children, minimizing adult

intervention

Help thechild feel safe in the day care situation

or

Provide esthetic experiences

Foster the motivation to be an achiever

or

Help children to enjoy themselves

Foster a sense of competence and ability in the child

or

Encourage a warm, affectionate relationship with the caretaker




Impor-  Work-
Formal . tant __ing

% 49. Encourage the child to experiment in his thinking and verbalization

or
Impart the skills necessary for the requirements of social living

a )

50. Utilize a full range of activities (such as art or large-muscle games)
to promote cognitive development

or
Develop the ability to pérsist towards completion

51. Provide a situation that imparts a sense of order, discipline, and
predictability to the child

or

. Provide planned activities designed to give children a head start on
academic skills

52. Foster the belief that adults are excellent sources of information
and guidance

or
Encourage acceptance of the caretaker’s supervision

.

53. Help the child feel safe in the day care situation

or

Provide a situation which imparts a sense of order, discipline, and
predictability to the child

54. Provide esthetic experiences

or

Impart the skills necessary for the requirements of social living

55. Encourage the child to experiment in his activities

or
F oster a sense of competence and ability in the child

56. Foster a positive or valued self-image

or

Foster the motivation to be an achiever




58.

59.

60.

61.

62.

63.

64.

57.

-

~ . Impor-  Work-
Formal tant ing

Utilize a full-range of activities (such as art or large-muscle games)
to promote cognitive development

or

Encourage acceptance of the caretaker’s supervision

Encourage give and-take among children, minimizing adult intervention

or

Encourage a warm affectionate relationship with the caretaker

Develop the ability to persist towards completion

or

Utilize spontaneous occurrences to foster cognitive development

I3

Encourage give-and-take among children, minimizing adult intervention

or .

Help the child feel safe in the day care situation

Provide planned activities designed to give children a head starton
academic skills

or

Foster the belief that adults are excellent sources of ihformation and
guidance :

Utilize spontaneous occurrences to foster cognitive development

or

Encourage the child to experiment in his activities

Impart the skills necessary for the requirements of social living

or

Help children to enjoy themselves

Utilize a full range of activities (such as art or large-muscle games)
to promote cognitive development

or

Provide esthetic experiences




65.

66.

67.

68.

69.

70.

71,

72,

/ - ' Formal

Impor-  Work-
{ant “ing

//

/Fbster the motivation to be an achiever
or

Provide a'situation that imparts a sense of order, discipline, and

predictability to the child

Foster a sense of competence and ability in the child

or

Encourage the child to experiment in his thinking and verbalization

“Help the child feel safe in the day care situation

L or

Foster a positive or valued self~image

Provide planned activities designed to give children a head start on
academic skills "

or
Encourage a warm, affectionate relationship with the caretaker

\

Foster the belief that adults are excellent sources of information
and guidance

or
Foster the motivation to be an achiever

Develop the ability to persist towards completion

. or

Impart the skills necessary for the requirements of socia! living

Help children to enjoy themselves

or

.

Provide esthetic experiences

Foster a sense of competence and ability in the child

or

Utilize spontaneous occurrences to foster cognitive development




- impor-  Work-
Formal tant ing

73. Provide a situation which imparts a'sense of order, discipline, and
) predictability to the child

.

or

'\ Encourage a warm, affectionate relationship with the caretaker

(R . S

{ * .
74. \Encourage the child to experiment in his activities

\\ or H

__ Foster a positive or valued self-image
4

k\ ' )
75. Foster the helief that adults are excellent sources of information
and guidance . . x

or

o

-l . 3 I . » - -‘
Encouragethe child to experiment in his thinking and verbalization

/

____ 76. Help children to enjoy themselves

S or

Foster a sense of competence and ability in the child , -

o

5 77. Provide esthetic experiences

1

or
Encourage adceptance of ‘the caretaker's supervision

. \
78. Encourage givé-and-take among children, minimizing adult intervention
. !

< or i

Provide planne& activities designed to give children a head start on
academic skills | .

\

79. Encourage a warm, affectionate relationship with the caretaker
!

or

v

Develop the ability, to persist towards completion
s

‘
|

i ‘

80. Foster the belief that aduits are excellent sources of informatio’n
and guidance ! ‘

f

or

Pfovide a situation which imparts a sense of order, discipline, and
frecictability to the child |

i ‘ o
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d

v 0
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> Impor-  Work-
T ’ Formal tant ing
81. Encourage a warm, affectionate relationship with the caretaker
or '
- .
Encourage the child to experiment in his thinking and verbalization .
. | - .
: : I \
82. Impart the skills necessary for the requirements of social living ;
or // o
?ncourage acceptance of the caretaker’s supervision L :
i T ——, . ! .
. o y !
83. Encourage the child to experiment in his activities //

or
Help the child feel safe in the day care situation '

84. Foster the rngtivation to be an achiever

X - or : ,

- \ -
Utilize spontaneous occurrences to foster cognitive development

8%.

Develop the abQity to persist towards completion ]
or
Encourage give-and-take among children, minimizing adult supervision

g

!

Provide planned activities désigned to give children a head'start on
academic sKills

86.

! or .

Provide esthetic experiences

)

Foster the belief that adults are excellent sources of information
and guidance -

87.

or

Encourage a warm, affectionate relationship with the caretaker

v

88. Encourage acceptance of the caretaker’s supervision\.\

AN

\ or

Help children to enjoy themselves

5-12




' Impor-  Work-

! Formal tant ing

*
i

89. Provide asituation that imparts a sense of order, discipline, and

i

, predictability to the child
. /

or
Impart the skills necessary for the requitrements of social living

d -
! \
. ~ P

)

90. Encourage the child to experiment in his activities

or

. Provide esthetic exXperiences

“ v
i

. { N
. 91. Utilize a full range of activities (such as art or large-muscle games)

to prdmote (/:ognitiye development

* or

Encourage give-and-take among children, minimizing adult intervention

Y

92, Develop the ability to persist towards completion
, ) or '
Foster the belief that adults are excellent sources of information

and guidance

» ~—

93.- Encourage the child to experiment in his thinking and verbalization

or T

Utilize spontaneous occurrences to foster cognitive development

- |

94. Foster the motivation to be an achiever
or

Provide esthetic experiences ,

L

-

95. Foster asense of competence and ability in the child

or
Provide planned activities designed to give children a head start on

academic skills ) '

-

~ 96. Provide a situation that imparts a sense of order, discipline, and

' predictability to the child

or

Encourage the child to experiment in his activities

¥
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[ Impor-  Work-
! Formal  tant ing

97. Encourage acceptance of the caretaker's supervision

or

Develop the ability to persist towards completion

” ’

& \y

98. Encourage give and-take among childre,in, minimizing adult intervention
or

‘ L e
Impart the skills necessary for the requirements of social living

99. Provide esthetic experiences

or

{ - b

Encourage a warm, affectionate relationship with the caretaker

100. Utilize a full range of activities (sdaw as art or large-muscle games)
to promote cognitive development

———— or /

Encourage the shild to experiment in his thinking and verbalization

101. Encourage accaptance of the caretaker’s supervision

or
Utilize spontaneous occu-rences to foster cognitive development
N

f
102. Foster the motivation to be an achiever

- or

Provide planned activities designed to give children a head start
on academic skills

103. Provide a situation that imparts a sense of order, discipline, and
predictability to the child g

. or

Help children to enjoy themselves

104. Enceurage. the child to experiment in his activities

or

Develop the ability to persist towards complétion

e




/

- Impor-  Work-
Formal tant ing Lo
\ |
105. Foster a positive or valued self-image / L
or \ .
Help children to enjoy themselves
i

¢
\ B

106. Encourage a warm, affectionate relationship with the caretaker

'

\
or ‘

Imp. rt the skills necessary f\or the requirements of social living \ -
. \ M

| \ \
{ ' \

107. Foster the motivation to be an achiever : ‘ \
t

J \
/ | . of '
Encourage the child to experiment in his activities
)

¢ \
1 i
1

, ‘ \
/ .

\
108. Provide estheti¢ experiences

i
E or i

Encourage/give-and-take among children, minimizing-aduttintervention
|

109. Encourage the child to experiment in his thinking and verbalization

"

or |
Develop the ability to persist towards completion

|

- [
'
i N

110. Foster a positive or valued self-image
' ]

or |

0 -‘ “ . ' “
Ulilize spontaneous occurrences to foster cognitive development

. \ !
. o '

t

. {
111. Pro{lidé planned activities designed to give children @ headstart on '
academic skills .

or

Utilize a full range of activities (such asart or large-muscle games) - '
\‘ to promote cognitive deveiopment
'.

!
:
H

/S

112 i:oster the belief that adults are excellent sources of information and |
guidance

or \ \
Help children to enjoy themselves ‘

| ' 515
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113.

d

114.

115.

116.

Provide planned activities designed to give children a headstart on

. Provide esthetic experiences

118.

119.

120.

Impor- " Work-
Formal ~ tant ing

Foster a sense of competence and ability in the child

or
Provide esthetic experiences

Foster the motivation to be an achiever

or

Develop the ability to persist towards completion

Encourage acceptance of the caretaker’s supervision

or
Foster a positive or valued self-image

Encourage the child to experiment in his activities

or

academic skills

N or

Encourzige the child to experiment in his thinking and verbalization

Encourage give-and-take among children, minimizing adult intervention

or
Foster a sense of competence and ability in the child

Eoster the belief that adu!ts are excellent sources of information
and guidance :

or .
Help the child feel safe in the day care situation

Foster a sense of pompefence and ability in the child

or
Foster a pousitive or valued self-image




121.

Impor-  Work-
Formal tant ing

Encourage the child to experiment in his activities

or

_ Encuurage the child to experiment in his thinking and verbalization v

122.

123.

124.

125.

126.

127.

128.

Provide planned activities designed to give children a head start on
academic skills

or -

Utili-e spontaneous occurrences to foster cognitive development

Help children to_enjoy themselves ) -

or

Encourage give-and-take among children, minimizing adult intervention
% £

o

Provide a situation that lmparts a sense of order discipline and
predictability to the child”

or

Encourage acceptance of the caretaker’s supervision

Provide esthetic experiences

or

Foster the belief that adults are excellent sources of information
and guidance

1

Help the child feel safe in the day care situation

or

Foster the motivation to be an achiever

Develop the ability to persist towards completion

or

a
Help children to enjoy themselves

Impart the skills necessary for the requirements of social living

or,

Utilize spontaneous occurrences to foster cognitive development
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129.

130.

131.

132

133.

135.

136.

4. Holp the child feel safe in the day care situation

* Formal

Impor-

tanf®

Work-
ing

Provide planned activities designed to give children a head start
on academic skills

or
Help the child feel safe in the day care situation

Encourage give-and-take among%children, minimizing adult intervention
- Y
or
Encourage acceptance of the caretaker’s supervision

Foster a sense of competence and ability in the child

or

Impart the skills necessary for the requirements of social living

-

Foster the belief that adults are excellent sources of information
and guidance

W !

or .
Utilize spontaneous occurrences to foster cognitive development

Utilize a full range of activities (such as art or large-muscle.games)
to promote cognitive development

or

Provide a situation that imparts a sense of order, discipline, and
predictability to the child

or
Help children to enjoy themselves

Foster a positive or valued self-image

or

v

Encourage the child to experiment in histhinking and verbalization

) !

Impart the skills necessary for the requirements of social livirig

or

Provide planned activities designed to give children a headstart on

academic skills




137.

138.

139.

140.

141,

142.

143.

. 144,

145.

. Encourage give-and-take among children, minimizing adult intervention

Formal

Impor-  Work-
tant ing

Help the child feel safe in the day care situation

or

Utilize spontaneous occurrences to foster cagnitive development

Encourage acceptance of the caretaker’s supervision

or
Encourage the child to experiment in his activities

>

Utilize a full range of activities (such as art or large-muscle games)
to promote cognitive development :

.or
Help children to enjoy themselves

Develop the ability to persist towards completion

or

Foster a sense of competence and ability in the child

Encourage the child to experiment in his thinking and verbalization

or

Provide esthetic experiences
or

Foster a positive or valued self-image

-

Encourage a warm, affectionate relationship with the caretaker

. or
Help the child feel safe in the day care situation

Foster the motivation to be an achiever

or

Impart the skills necessary for the requirements of social living

Utilize spontaneous occurrences to foster cognitive development

or

Help children to enjoy themselves




146.

147.

148.

149.

151.

152.

153.

Utilize spontaneous occurrences to foster cognitive development
or

Utilize a full range of activities {such as art or large-muscle games) to
promote cognitive develcoment

Encourage the child to experiment in his thinking and verbalization
or -

Encourage acceptance of the caretaker’s supervision ¢

Encourage give-and-take among children, minimizing adult intervention
- or
Encourage the child to experiment in his activities

Impart the skills necessary for the requirements of social living
or
Foster a positive or valued self-image

. Encourage a warm, affectionate relationship with the caretaker

or
Utilize spontaneous occurrences to foster cognitive development

Help children to enjoy themselves
or
Encourage the child to experiment in his thinking and verbalization

Utilize a full range of activities {such as art or large-muscle games)
to promote cognitive development

or
Impart the skills necessary for the requirements of social living

Foster the motivation to be an achiever
or
Encourage give-and-take among children, minimizing adult intervention

Formal

Impor-
tant

Work-
'ing




FORM 6—Administrative and ‘Supporting | CENTERS

Services Information

(In-House Operating Manual)

I4

Name of Center

Address

Date Completed

Phone

Streets {City) {Zip Code)
Director

Name and title of person completing this forrﬁ, if other than director:

INSTRUCTIONS. Twelve special sections follow the main body of this form. They are to be completed
only if the mam Yuestion so indicates. Wherever this form requests specific location, give complete infor-
mation to endble any person yiven access to records to locate the particular records or documents in question.

A, Pegulation:

1. Is yaur center licensed by the state through inspection by a state official?

{7 Yes 0 No
If Yes, . .
a)  What kind of license does your center currently have? O Full 0O Temporary
b) How long has your center been licensed by the state? Years Months
c) Whereis the state license located in the center?
"d}  About how often is your center visited for license renewal (as opposed to supervision) by a
representative of the state?
e) Does the same person usually visit your center for state licensing renewal each time?
OYes 0ONo 0 Don't know {0 Does not apply
f)  If yes, can you supply this person’s name:

2. |'s your center visited periodically by a state representative for supervis/on, advice, or evaluation (as
opposed to license renewal)? ’

a)

b)

OOYes [ONo 3 Don't know {d Does not apply

If yes, about how often are these visits made?

Does the same person usually visit for supervision?

[ Yes O No {0 Don't know

Day Care Evaluation Manual
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If yes,
{1) Isit the same person who visits for license renewal?

OYes 0ONo O Don'tknow O Does not apply

(2) Ifitisnot the same person who visits for license renewal can 90u supply this person’s name?

N

3. Have you ever requested a visit from or talked by phone to the state for advice or consultation.
O0Yes [No

If yes,
a) From the center’s point of view, were these visits or calls satisfactorily concluded? Please specify:

4. Is your center licensed by the city in which itis located?
OYes [ONo

If yes,
a)' Which city departments visit your center for licensing?
N

(J City Board of Health OCity Building Department
C_,-ql(;i].\,t—':ire Department OOther (specify)

b} How long has your center been licensed by the city?

Years Months

c) } Where is the city license located in the center?

d) About how often are you visited for /icense renewal (as opposed to supervision) by a repre-
sentative of the city?

K

e}  Does (do) the same person(s) visit your center for city license renewal each time?
OYes [ONo O Don't know 0J Does not apply

fy  If yes, can you su;ﬁply these persons’ names and the city department they represent.

5. Are you visited periodically by the city for supervision, advice, or evaluation (as opposed to
license renewal)? OYes 0ONo

a) If yes, specify the city department(s):

)

b)  About how often are these visits made?

c) Does the same person usually visit tor supervision?
OYes [ONo . O Don't know

d) If yes, can you supply this person’s name?

>
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B.

R e

6. Have you ever requested 4 visit from or talked by phone to a city department for advice or consultation?
\
OYes ONo

If yes,
d)  From the center’s point of view, were these visits satisfactorily concluded? Please specify:

Endorsing Agencies: ‘ .

(These questions are aimed at determining whether your center, either voluntarily or’by requirement,
has standards other than thosa set down as minimums by the state or the city for licensing.)

1. If your center directly or indirectly receives funds from Model Cities, state grants-in-aid, Head Start,
etc., hist the funding agencies here. (Do not include cases in which families qualify for subsidy and
you get government funds because the family chose to come to you, without a visit or somekind of
investigation on the part of the funding agency. But if the funding agency goes through a process of
approving your center beyond just checkmg to see it you are Ilcensed then you include thatagengy.)

2. If your center is endorsed by an agency (as distinguished from supervised or licensed) such as the
Child Welfare League of Americaor is certified as providing a particular levef of service (such as those
set forth by the Federal Interagency Requirements) list: (1) the title of these endorsements and
certifications, (2) whether a center inspection, an examination of records, or an application was re-
quired to gain this status, and {3) where the certifying or endorsing documeﬂz‘glf any} are located.

a) Title

By inspection O By application O By examination of records [l

Document located

b) Title -
By inspection OJ By application O By examination of records O

Document located

Guides: , <

List the full titles of your operating manual or contract (if any) and any such guide(s) to operation that
you are firmly committed to following. (If any of the guides you follow voluntarily have selections to
which-you are not committed, please note which sections these are after the title.) Also list the exact
location of these documents within your agency. (If the closest thing you have to an operating manual
1s a booklet prepared for public relations or for the information of parents, then list itand label it
according to what it is. Please enclosé a copy if one is availat3le.)

1. Title i )

Sections not used

Location of document o
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2. Title

Sections not used

Location of document
3. Title

Sections not used

Location of document -

D. Description of Center:

Please check al// items that accurately describe your center: /
) 1. ____ Proprietary or opera;ed for profit
2. _____ Not-for-profit -
3. ____Independent center (basically self directed and self-sustaining. hires its own staff, does not re

ceive outside funding — except for possibly free or reduced-rate use of premises)

4. ____ Co-operative .
5. ____ Church related (having a relationship with a particular church or religious orgarnzatlon that
. goes beyond merely using their premises)- B

6. ____ Affiliated wi}h a union (a union offering services_to its own members and their children)

7. ____ Affitiated with a college or university. (If you occasionally allow students from a college to
observe or practice in your center, then you are not affiliated but simply are doing the college
_Afavor, but if your staff really trained and helped to evaluate students, then you are affiliated.
Good critena for affiliation versus doing favors might include whether the college gives financial
support or provides substantial services and also whether there are any substantial supervisory
connections between the college and center.) Check all statements that apply.

0  Providing training in child care and child development for students
o U Providing services for the children of the school’s students or employees
8 Providing services for the surrounding community

" 8. Affiliated with a hospital. + Check all statements that apply:

.0  Providing training for staff or students
0O  Providing services for the children of the hospital’s employees
0 Providing services for the surrounding community

9. ___ Affiliated with a company not primarily in business to provnde day care or social services. 'Check
all statements that apply: . ;

0O Providingservices for the children of ;he_qoﬁ\panyis employees
O  Providing services for the surrounding community °

10. ___ Member of a day care network (run under the auspices of a larger organization that supports
other centers or provides other social services, the center is part of the larger organization and not

relazed to it merely by contract).

NOTE: If you checked #10, pIease complete Specnal Section 1.

’




r
11. ___ Associated center. (This category refers to centers, or orgamzatlons of centers, thatare more
loosely tied to another agency than the network centers, described in 10, above are to their
orgamzation. .The association of these centers with the other agency (or their parent orgamzatnons)
is hkely to be by contract or grant for specific reasons, such as stating that the other party will
fund or giye their support to the center if the center guarantees service o f a particular quality
or service to a particular clientele. The center or its organization maintains a great deal of
duthouty over its own functioning. Examples would be centers or network of centers’re- ’ .
cewving substantial grants-in-aid through the state, federal, or local quvnrnment or funds from
large private endowments.) i —_
MWOTE: If you checked 11, please complete Special Sectnon 1. R

J +
‘ | |

Con;ultants and Specialists: L | N

E.

(The following questions refer (o indivirual center employees and outsid « onsultmg aqpncues other
Ahan nrqamzauons referred to in = 10 or =11 in Section D above.) -

1. Does a center employee or an outside agency, insti ution, company, or individual give you advice
and consultation or help you procure sérvices? . ‘ -

| J Yes 1 O No” 71 Don't know

\

2. Does a center employee or an vutside agenry, jnstitution, company or individual provnde you with
actual serwces (ag opposed to consultation or advice)? .

{1 Yes it I No {31 Don’t know

If ves to erther of the above two que Jtions, complete Special Section 111,

,

Recruitment and Assngnment

1 Please estimate the percentage of vour current total day care enrollrent 1n the following cateqorles

a)  Race or Ethnie Group - Percent ! S ’,/
{hy  American Indiarv e % \ ) ‘,/
(2) Black - % | | | ;
(3) Caucasian ‘ % T Tt /
(4) Orental % : i
(5) Spanish-surnamed- e % .
{6) Other (specify) o % ,
e et % . 4
Tota ' , 100% ‘ 7 /’j
b} Economic Levels* o . Percent ‘ ' /’
(UJse the center’s definition of what constitutes each income level) )
) Upber income /I % )
‘(2) Middle Income % , ﬁ ve e
(3) Lower middle income % ’
{4) Disadvantaged or poverty level % ;
Total . © 100%
/ | )
65

€0i90

c " N »
’———__A




c) Residence of Children ‘ Peréen
(1) From community in which center is located . %

What do you consider to be the boundaries of that community?

{2) From surrounding communifties - i %

S e , Total 100%

- 2. How many noq-Eninsh-s;beaking children are enrolled?

If applicable,
a) How many teachers speak the language of these children?

. L N
b) How many volunteers are active in the center who speak the language of these
children?

3. How many bilingual children are enrolled? ___

If applicable, 1 ' ‘ \
a) How many _teachers speak the other language of these children?

b} How many volunteers are active in the center who speak the other language of these .
children? . T

4. Are you required by coqtrdct or policy to admit quotas of children or give preference in admission to
children based on thew ethnicity, race, economic background, Idcale of resndence or some affiliation
of the parents? ; ‘

OYes, ONo Y ‘
If yes complete Specnai Section V.
5. Are you required by contract or polncy to-hire staff by quotas or give preference to individuals

brased on their ethmc:ty, 1ace, sex, economic background, Iocale of residence, relationship to
attending children, or Some dffl|lat10n7

‘0 Yes! O No
If yes, complete Speciil Sectior\\/.

. 6. Are yourequired by contract or policy to recruit volunteers in quotas or give preference in
seeking individuals based on their ethnicity, race, sex, age, economic background, locale of
residence, or relationship to attending children?

%N !

) O Yes {dNo
If yes, complete Specigl Section V1.

\
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7. Child'recruitment. ST

a) -(s your program enrolled to an extent satisfactory to the center for efficient use of staff
- and space? s

>

‘

b) If \‘/ou have used (directly or indirectly) any of the child recruitment procedures listed below,

specify for each procedure used: R
/

, (1) By circhng the appropriate number, rank how much the procedure has been used, where 1
, signifies most often used ahgi 5 least often; and ;
(2} Whether the procedure has been effective. -
(3) Whether this procedure is only undertaken under special conditions of needing more
clients or easy access for opportunity to use procedure., . .

’ ‘ i By ciréli’ng appropnate \I‘s this procedure Done only under
a_ number, rank from 1to  considered effective  special conditions
Recruntment Procedure 5 by amount used {check if Yes) (check if Yes)
~ {a)  Encouraging referral by . : ) . \
day care parents or sta‘ff 12 i 3 4 5 \.‘
(b) Registration with SN i ‘]
’ " sponsoring organization { B ‘_} - |
! or other agency wnich { ’ o !
refers. L . !
‘1 2 3 4 5 [
Q. i
. j (speorfy agency)
.o I | 1 2, 3 45
?\ ) Ulspecify anency} '
e s -
. u . )} 2 3. 45 _
TN tspeeify agency) . «
{c) Advertisement on local ' .
bulletin boards . 1 2 3 4 45 :
“ . /
(@  Nerghborhood canvassing 1 2 3 .4 5 E
) .. . - l)
{e) , Distribution of flyers N / "
-,/ in neighborhood . 23 4 5, _ /
(f).’ Notuce to local groups . L R I ' )
\ . - 3 /
(1) School organizations 1 2 3 4 . 5
. . . . 3
o {2) Large local employers 1 2. '3 4, ,
{3) Cwic groups (including ‘
welfare nahts, women's . )) . _
. groups) ‘ 1 2 3 \4 * 5
- (4) Church groups ‘ 1 2 3 74 .5 2 °
(5) Welfare workers in . .
- the community— 1 2 3 4,.5 .
9)  Advertisement in local . )
paper 1 2 3, 4 5 .
{h) Ad\/ertiséfme’rly_n_-gege_r_ql‘ : v
" Gr¢ulation newspaper of I . ;
prf:fessional journals ", 1 2 3 4 5 :
i Telephone book (yellow A : ;
pages) 1 2 3 4 |5 ; s
()  Bus with center's name . o . i ' ) :
and phoné Tt 1 2 3 4.5 ! , L

: ; roo
.




c)

d)

i s ,
If your center has problems in child recruitment, do they seem due to: {check all statements

.. that apply)

O Recruitment efforts not vigarous enough e

O Not enough applicants in general .

O Not enough applicants in the particular categories required by policy
O Too many children needing specialized care are applying

O Fees seem too high to a large number of applicants

O Location of center or local public transportation is inconvenient

O Hours of center operation are not convenient to many applicants

O Outdoor space and equipment seem inadequate to some parents

O I ndoor space and equipment seem inadequate to some parents

O Other (specify) L

~

Person(s) primarily responsible for child recruitment and screening

(Name) ‘ (Title)

(Name) ’ (Title)

8. Staff recruitment and assignment:

a)

b)

Is your center fully staffed at this time?
1 Yes O No

List the major staff positions in your center. Then for each positior: state: (1) the number of
individuals assigned; (2) position requirements (such as age, education or experience); and

(3) the title of the supervisor. Use a line to link any positions that are filled by the same
individual. (For example, if the director is also a teacher, or a kitchen aide is also a classroom
aide).

(\ 1) Position _: Number assigned

Requireme nts

Title of Supervisor

(2) Position i Number assigned

Requirements

Title of Supervi'sor

(3) Position Number assigned

Requirements

i
Title of Supervisor____-

{4) Position. - Number assigned

Requirements

Title of Supervisor




- :\"v
J
(5) Position E Num;)elfassigned
' Requirements ‘ f ‘
Title of Supervisor ! 5
(6) Position . Number assigned
Requirements . '

Title of Supervisor

(7) Position Nun'}ber assigned

Flequirements . - -
o

i
Title of Supervisor

(8) Position Number assigned

-Requirements

<

Title of Supervisor

° (9) Position Number assigned

_ Requirements

Title of Supervisor

(10} Position Number assigned

Requiremelﬁs i N

Title of Supervisor

c) |f your center has problems in staff recruitment do they seem due to: (check all statements
that apply) .

0 Not enough applicants in general
0 Not enough applicants in the particular categories required by policy
0 Not enough qualified applicants
0O Low salaries '
0 Working hours
. (] Location of cénter or inconvenience of public transportation
- 3 Other (specify)

d)  Personls) primarily responsible for recruiting and scresning staff applications

{Name) . ' . (Tite)

{Name) (Title)




w3

e)

Whose influence is most decisive regarding hiring matters?

O A source outside the center
O Immediate supervisor B
O An advisory board or board of dlrectors

O Center director . .

O Other (specify} __ '

9. Volunteer reciuitment:

a)

b)

Does your center have enough volunteer help?

O Yes O No C,] Not applicable
Answer the rest of this section only if your center has or wants to have {/olunteer help.
For eachvolunteer recruitmént procedure that has ever been used (directly or indirectly in

your center), please specify below: ;

(1) By circling the appropriate number, rank how fuch the procedure has been used, where
1 slgmfles most often used and 5 least often.
(2) Whether the procedure has been effective

(3) Whether this procedure is only undertaken under special conditions of needing more
volunteers or easy access to opportunlty to use the procedure.

By circling appropnate Is this procedure - Done only under
number, rank from 1 to  considered effective  special conditior.,
Recruitment Procedure 5 by amount used (check if Yes) (check if Yes)

(a)  Encouraging referral by
day care parents and/or : .
staff 1 2 3 4 5

(b)  Registration with spon-
soring organizations or
other agency which refers

(specify agency)

(specify agency)

{c) Advertisement on local
bulletin boards 1

(d)  Neighborhood canvassing 1

(e) Distribution of flyers
in neighborhood 1 2 -3 4 5
{(f)  Notice to local groups
(1) Schoot organizations 1 2 3 4 5
(2) Large local employers 1 2 3 4 5
(3) Civic groups (Including
welfare rights, women'’s
groups) 1

(4) Church groups 1

(5) Weltare workers in
the community 1 2 3 4 5

{(g)  Advertisement in local

paper 1 2 3 4 5
(h}  Advertisementin general .

circulation newspapers or

professional journals 1 ‘2 3 4 5




1

c) If.yourcenter has prablems in vqunteer recruitment, do they seem due to: {(check all
statements that apply)

0 Not enough applicants in general -

0 Not enough apphcants in the particular categories required by policy-

0 Not enough talented or skilled appllcants or not a broad enough range of talents offered by
applicants .

0 Location of center or inconvenience of public transportation

0 Volunteers often not able to give as much time as desirable A

0 Volunteers often cannot serve on a regular schedule (for example, class alde every Tuesday
and Thursday mormng) |

0 Other (specify)

d) Person(s) responsible for recruiting and screening volunteers

»

{Name) ) (Title)

{Name) (Title)

e} Who assigns volunteers?

(Title) )
f)  1f assigned to a class or group, is the volunteer primarily responsible to its teacher?
O Yes 3 No A

Service Procedures
1. Does the center conduct regularly held parent meetings? ; .

a Yes O No
If yes, complete Special Section VII.

2. Does the center conduct training meetings for volunteers?

0O Yes O No O Not applicabie
If yes, complete Special Section VIII. \

. 3. Does the center conduct staff meetings? . :

o
. 0 Yes O No .
If yes, complete Special Section IX.

4. Does the center conduct regular advisory board meetings?

\ O Yes O No 3 Not applicable
If yes,.complete Special Section X. -

5. List the documents, guides, or pamphlets distributed in the last y‘é'ér to parents, staff, and volunteers;
_ placea P,S, or V after the title to indicate the recipient.

\

v ]

6. Does the center’s operating budget (aside from donations) depend solely on fees paid in?
0 Yes ONo

< 6-11
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17. Does your center hayg a sliding scale for fee assessment?

/ _ | OYes 1 ONo

If yes, i !
a) How is the balance of reduced fees met? (check all statements that apply)
Ve o .
O Subsidized by outside ¢ nds 0

O Absorbed by payment o. nonreduced fees — . ‘
O Through scholarship fund administered by center with funds raised by other than tuition fees

b) Describe your center's fee scale, giving examples and including i mcome levels and family size if
such factors are pertinent to the determination of fees for your center. Or attach a copy.

i
i
¥
1
b

I
1

8. Istherea grievar\ce procedure to be \;ollowed by the staff when problems or disagreements arise?
(;l Yes O No O Don't know |

If yes, t
a) Briefly explain this procedure by mentioning ‘when it is to be used, who (name and title) rules

on the grievance, and if there is opportunity to appeal the decision to a higher board or
committee.

N s

b) To your knc?wledge, has this procedure ever been used effectively at.your center?
O-Yes ONo | ODon'tknow .

9. Have regular channels been established for employee suggestrons and complaints of less magmtude
than grievance?

O'Yes " ONo
a) If yes, specify the procedure:

T
[

10. Are staff .or volunteers’ job performance regularly evaluated, either formally or informally?

O Yes O No
If yes, complete Special Section XI. 2

11. Has an evaluation of the effectiveness of your program (one that measured a change in the children
over a period of time) been performed in your center?

T Yes' O No'

?1f yes, -
(1) Were the findings fed back to the center’s policy-making staff?

D*Yes O No
4
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(2) Were the findings fed-back to on-line staff?
0O Yes O No ’

(3) State the specific location of any resultant reports on this evaluation effort:

N

12. Have any other means of evaluating the center or its program been undertaken?

Any testing of effectiveness or assessment of a particular amount or quality of a procedure or service
qualifies as an evaluation so long as it was not so casual as to depend merely on recalléd impressions.
For 2xample: (1) counting the number of volunteers before and after a particular recruiting tech-

* nique was'used; (2) assessing the materials in a classroom by categories to determine the varlety of
the children’s potential experiences; or (3) reviewing and categorizing the qualifications of staff
to match them against the qualifications judged to be the most effective in particular positions in
order to determine what qualifications are most important in hiring.

O Yes O No .
If yes, complete Special Section XIt. - .
Food Service and Nutrition

1. Indicate which of the following the center provides:

a) O Breakfast d) O Afternoon snack
b) O Morning snack e) O Supper
¢) O Lunch ) O Evening snack

2. Where are these meals and snacks prepared? Insert in the blanks the letter from the preceding choices
where appropriate. (For example if only morning snack and lunch are served and they are both pre-
pared on the premises, then “b’’ and “’c’* should be marked preceding (1) “‘on the preinises.”)

(1) On the premises ___(4) cCaterer
___(2) Central kitchen system ____(5) Other (specify)
___(3) Atanother day care center :

a) |f meals are prepared on the premises, how was the kitchen equipment obtamed? (check all
statements that apply)

O Nonfood assistance program (federal)
O Community donations : . .
0O Purchased ' ’ \ ) -
0O Installed before premises were occupied by center .

O Other (specify) /

b)  If meals are prepared on the premises, where js the food purchased from? (Estimate by percent
of estimated vajue. For example, if the food contributed by a source is worth. 5 percent of the
estimated value of all food used, then score 5% for that source.)

-

(1) ____ % Special Food Service Program (federal)

(2) % USDA donated foods

(3) % Other government sources \
(4)____ % Community donations

15) % Purchase from regular retail sources

(6) % Other (specify)

6:13 1
00198 *




“
-
g

. 3:Who plans the menus? __

a) How far in advance?

b} Are-snacksas well as meals described on menus?
O Yes . O No

¢) Please’estimate the percent of beverages served at all snacks:

{1)_. % Fresh, frozen, or canned fruit juice -
(2) _% Fortified fruit drink (for example, Hi-C)
{3) % Unfortified flavored drink
: = (4) % Milk

(5) % Milk product drink

d) Please estimate the percent of solid snack food served at all snacks:

M % Crackers
(2) % Cookies
(3) % Canned or fresh fruit i ’
(4) % Snack items §uch as pretzels, “"bugles,”” popcorn .
(5), %- Candy | A

. e) Areprovisions made for children and staff who might be on special diets?
O Yes O No

f)  Does the menu include foods that might be new to the children?
0O Yes 00'No
g) Does the menu include foods from different cultural and ethnic backgrounds?
O Yes 0O No .
| 4, Are parents involved in food planning or preparation?
“ " DOYes DNo

a) How?

5. Are parents informed of menus?
1 Yes O No
a) How?

O By natice in center
© . O Informally by teacher
‘ O Notice sent home ) )
6. Are parents informed of problems encountered at mealtime by their children?
'D Yes O No 0J Sometimes

7. Does the budget differentiate between food for children versus food for staff and guests?

O Yes 0O No




. _ . )
"I~ Records . ) -

-

Give the specific location of the following records and the title of the person responsible for maintaining
them. No notation will signify that records are not kept o that topic.

Récords Location of Records Custodian of Records
—_— 3 |
1. Account books

. j .
2. Supply & equipment )
Zinventory - -.

3. Financial statement &
analysis

4, Fee payment -
determinations

5. Board of diredtors’ »
meetings ‘

6. Advisory or parent-
board meetings

7. Parent meet'ings
8. Staff meetings: °

9. Volunteer meetings
10. Menus

11. Accident and unusual
incident reports

o

12. Insurance policies i > . ' |

13. Plan of activities for
each group or class

14. Summaries of daily events.
for each group or class

For the following records, indicate: (1} if they are filed under individual’s name or by topic; (2) their
specific location {location of individual records need only be given once); and (3) the custodian. No

notation will signify that records are not.kept on that topic.
{Use check)
Filed by

Indi-
vidual  Topic Location of Records Custodian-of Record

-

15. Volunteer Records

Name, address, and phone

Education

Age

-

Economig situation

Sex

06200 o




16.

\
L 2

/
3

(Use check) g . T
- P Filed by ‘
Indi- |
vidual  Topic  Location of Records Custodian of Record
1 : ' : —

[}

1

Job history or experience

Ethnicity or race - .
Health —

Relationship to day care ' ) -
child, if any ’ B

Present assignment , T

Houtrs available for work -

Pertinent ifiterest and
talent potentially useful . .
to center

-

Hours of services to date ;

| N
Volunteer evaluation o - \

Counseling on career
development ¢

Children's Records

Name, address, phone, age, . I
sex, date of enrollment ;

Ethnicity or race’ ! -

Family composition -

Family income

Reason for child’s
attendance” . > .

‘Hours of attendance

Special problems needing
accommodation {suchas
the need for special diet or
medication)

o

Emergency plan for child
in case of illness

General health and
.immunization records
and documentation

Conferences with parent

Staft conferences about
individual children

Findings of hearing
screening Yo




Findings of learring

disability screering .
Results of any tests
administefed to child *

Referral and follow-up
for social services for
family

Social service
provided for family

"Referral and follow-up

for medical care *-

Referral and follow-up
for dental care i

Referral and foflow-up
for hearing problems

Referral and follow-ub-'
for learning problems

Referral and follow-up
for speech therapy or

treatment within agency :

Referral and follow=up
for counseling or -

treatment within agency

¥

Staf{ Réconjds

Name, address, phone,
age, sex

Educational background
Ethnicity or race

Job history or experience
Current health records

Relationship to day
care children, if any

-.Date of employment

Preserft assignment
™~

Changgs in assigiment
since employment

Salary and salary changes

L, 7

(Use check) | . > :
Filed by
Indi- K "
vidual - Topic Location of Records . Custodian of Record
I ‘ A
[
-, " / ; A
\ . ‘
A ;
> |
. ' r
-
\
o ~
L) . ;
%
- g
- W




/\' o/ ‘ . {Usecheck) - . . SR . .

T ' Filed by . ' .
‘ - ~ 4 . . N N . ‘ "
. ' , o Indi- - :
’ . vidual =Topic Location of Records ) Custcdian-of Record .

- - s
- M

Working sechedule ' : R :

“Talents and interests ' ' . e
A potentially useful to . ) . ~e :
center . 3 — -

* Job evaluation

Attendance at staff - o L.
meetmgs — '

.

Courses or training . - 0
taken smce employment

Counselmgoncareer L. . L ) . .

. development ; . L . .
: . N . g .

' Reports of incidents ‘. .
pertaining to . - v |
staff member

%

SPECIAL SECTION | . '

If you checked #10 in Section D ("Descriptién of Center”’) irdicating that yc;ur center is a mer.nber ofa

day care.network, complete the following questions! o
‘ " 1. Name of major organization ‘ N,
2. About how many centers are run locally under this"o}g‘anization’s auspices a > !

3. Whatare the majo;' functicns qf this organization? (Check one) - "\ .

O Activities other than soecial services; tlie organization provides comprehensive social services (in-
1 cluding day care) asan adjunct.

-

) . DActivities other than/social services; the orgamzatuon prowdes day care as an-adjunct.

. a Comprehenswe social services of whlch day care is one component, - e

;;\ . . L)

O Social services/mainly tt}ose connected with day care.
' t

O Day care only.
"4, Is this organizatié)n: . .
E] Natlonal ) '
Cl Lbcal




. .
“ N >
4 “

*

coa) If natiopal, is your center primarily supervised by, or does your center send the bulk of its
, regular reports to: (If these supervisory responsibilities are equallyoshared you may check

. two entries.)
O A national headguarters outside the local area = >
{Person sent to) ’
N o 4 ©
- : (Addros&)
.- .
. (] A naflonal headquarters located in the Iocélarea
-\( 1] r
{Parson sent to)
3 o
- (Address)
- NOTE: Hf this entry is appropnate add the specific location in the center of coples of reports
submitted to the naticnal headquarters
: o ) / I«
@ Alocal branch office , / . . )
) {Personsentto) Y / . ) ’
7 \ _ f " /
. . /
\ : /

\ {Address)
\ ' 7
O A neighborhood branch office (|mpI|es t‘:\ t it covers an arca substantially smaller tyan the

B city and that theré.is more than one suc office in the area, ) <
u ). . N «‘/ g - /;’;
N : {Persori sent to) c,/ _
v . (Address)
v~ bl If local, is youy center primarily sGpervised by (or does your center send the bulk of its regular
) -0 reports to): . -
- . i ¥ /
¥ o O A local headquarters C- — }
' KA A/ {Person sant to) ‘
S s
S : . ' / (Address) . o
) . . - )
e O A neighborhood branch office -
; v " {Person sant to)
~ [ . . “
{Address) .
- \ ’
T
6-19 .
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5. For each area of operation listed below; indicaterif this organization provides your ceuter with:

(1) Consuitation, advice, or aid in procuring services .
(2) Actual service _ ‘
(3) Whether your center found the advice or services satisfactory and suited to its needs.

(1 (2) (3)

-

’ Consultation, Advice, Actual Satisfaction ' .

Aid in Procuring Service Service Given ‘of

o . m]
. R m] o
] DO

.- Budgeting -
° Accounting
* Purchasing

Co-op purchasing equipment
and supplies

o0

" Co-op purchasing food
Nutritoion planning

Staff-training

ooOoooO OoCOo

3 ! * Volunteer training
\ ‘ - Program planning
y Curriculum planning -
\\ . Curriculum equipr}lent and supplies_
. 4
Psychological screening

Psychological or counseling services
t .

Hearing screening
Inoculation: ' ©
Health si:reening

! Emergency medical care

Comprehensive medical care

k3
’

Public relations
.Locating donated goods

Client recruitment .

A

O0a OoO0oOocOoO000DDoDO0OO0OO0DOD

Staff regruitmeni

D

Volunteer recruitment _

DDDDDDD’DDD‘DD\DDD‘DDDD

Parent or commuhitybpolicy board

N

. Géneral operations and e'fficie}\cy .
planning ° -

s

(mR ]

Self-eyaluation

(|

Qutside evaluation

.0o0oa0 D:DDDDDDDDDDDDDGDDDDDD

Other (specify)

oo0oo
OO0
Oo0oa0

Poh




SPECIAL SECTION Ii

)

If you checked #11 in Section D ("Desription of Center”) indicating that yours isan associated center,
answer the following questions.

1. Name of agency with which you are associated

2. Specsfy what reports {if any) you submit directly to this sponsoring agency and how often thay are
submitted. Attach a copy of the form used, if any:

3. If your center is also part of a day care network, specify what reports you send to the organization
“listed in Special Section | for it to eventually submit to the sponsormg agency. Attach a copy of
,the formused, ifany: * . *

! -

4. For each area of operation listed below, ir;dicate if the sponsoring.agency proviaes your center witl#:

(1) Consultation, advice, or aid in procuring services
(2) Actual service “
+ (3) Whether the center found the advice or services satisfactory and suited to its needs

) (1) ’ (2) (3)
- . ; Consultation, Advice, Actual Satisfaction
’ Aid in Procuring Service Service Given

) oL
O
O

Budgeting
Accounting
! Purchasing

Co-op, purchasing equipment
and supplies

po-op purchasing food
Nutrition planning
Staff training
Volunteer training
Program planning
Curriculum planning
~  Curriculum equip:nent and supplies
Psychological screening
Psychological or coﬁnseling services
Hearing screening
* tnoculation
Health screening

Emergency medical care

Comprehensive medical care
Public relations

DooDoOoOoOOoOO0ODO0OCDODDODOODO OO0
DoOoDoOoO0OO0O0OO00OOOO0OO0O0 000
DDDDQQDDDDDDDDDDD

Locating donated goods




. » V
(1) (2) (3)
.- Consultation, Advice, Actual Satisfaction
Aid in Procuring Service Service Given
’ Client recruitment ] O O i
Staff recruitment (] O a |
Volunteer recruitment O n| O -
* Parent or community policy board (W] o a
General operations and efficiency
planning a O a
Self-evaluation - o o o
Qutside evaluation a O a
Other (specify):
a O a
O O O oy
0 'O o
A SPECIAL. SECTION il
If you checked ‘‘yes'’ to either question in Section E (’yébmultants and Specialists'’), complete the .
following questions. . :
For each area of operation listed below, indicate: .o
(1) -Whether advice, actual service, or both are provided
(2) The name of the provider; state “employee’’ if applicable : ' a

(3) Whether the advice or service is paid for -
(4) Whether the center found the advice or service satisiactory and suited to its needs

Consyltation Actual Area of Paid Satisfastion
and Advice Service Operation Name of Provider . For Given
a O Budgeting s a O
a | Accounting _ 0 O <
) ) Purchasing . .
a O techniquas - a O

Co-op purchasing
equipment and
o O supplies

a
a

- ’ Co-oppurchasing
food

Nutrition

Staff training

Volunteer traini‘ng

0O 0O0ooo
[ O o O o O o R
O 0O 0OQgao
oOoooao

Program planning

Curriculum
planning

a
a
a
a

622 6007
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¢ .

Consultation  Actusl  Area of Paid Satisfaction

and Advice Service Operation Name of Provider : For Given
i o
‘;’ Curriculum .
’ . equipment and !
’ ! O | supplies : (] 3
N Psychological
(] O screening O O
Psychological or
counseling
O 0 services O O
(] O Hearing screening O (]
(] n Inoculation . (] O
(] 0. Health screening ] O
Emergency ‘ ) , -
(] 0O . medical care () (]
'Ccmprehensiv:e
O 0 medical care . g O
O B | Public relations o O
Locating donated )
(] 0 goods i . O (]
= Client
O ] recruitment - 0 O
O + O . staff gacruitment _ M] O
'_Volunteer :
% m] O recruitment O . 0
¢
- &l Board ‘ ,
X (] o organization 0 |
General cpel. ions ) . )
T and efficiency \ ’ T T
(] 0 planning . g O , \
0 O Self-evaluation 0O 0
Qutside , .
O 0 evaluation - . O 0 )
Qther (specify):
O O
< D - D f

o,

38 00208




SPECIAL SECTION IV

c

1f you checked "'yes” to #4 in Section F ("’Recruitment and Assignment”’), indicating that you are required i

to admit quotasor give preference to children in particular categories, complete the following questions.

Indicate your admission policies as follows by responding to each question for which there is specification in
your center’s policy.

The same individuais may be recounted under 1, 2, 3, and 4 below if the admission policies in your contract
or policy so state (for example: ‘Give preference to individuals of a particular racial, economic, and
residence group”). You should respond below to each individual category. Then place a check before aIl
the numbers where that category is combined with another in the wordlng of the policy.

1. Ethnic & racial categories Percent or number required Preference required, Actual number and percent
as cited in policy if so specifically stated not specific quota enrélled from this category
) ‘ . »
2. Economic categories, as .

cited in poiicy (if given
in actual amounts of in-
come“or amounts per

family. iumber}. Give Percent or number required  Preference required, Actual number and percent
specific details. if so specifically stated not specific quota enrolled from this category
’ ~
A3 1
3. Locale of residen‘ce as Percent or number required Preference required, Actual number and percent
specified in policy: if-so specifically stated _ not specific quota enrolled from this category
B | ’ 2
4. Affiliation of psrents as Percent or number required  Preference required, Actual number and percent
specified in policy if so specifically stated not specific Quota enrolled from this category

»

66209

4




A SPECIAL SECTION V
If you checked ""yes” to #5 in Section-F ("Recruitment and Assignment”’), indicating that you are required
to hire quotas or give preference to individuals in particular categories, complete one of the following two
questions. ’

1. 1f staff hiring requirements are stated for tota/ staff, respond to the following. (lf stated for specific
positions or levels of employment, such as teachers or oaraprofessionals, skip to question 2 of this

section.) - ot -
a ) Ethnicity, race&  Percent or number Actual number em- ~
sex as cited in required if sospeci-  Preference required,  ployed from this Percentage of actual
policy fically stated not specific quota catégory day care employees
b }Economic cate- Percent or number R Actual number em-
gories as specifi-  required if so speci Preference required,  ployed from this Percentage of actual
ed in policy fically stated not specific quota category day care employees

\

. ’ . \ v
‘c‘) Locale of residence Percent or number - . Actual number em- <
as specified required if sospeci-  Preference required,  ployed from this Percentage of actual
in policy - fically stated not specific'quota category - day care employees
: < : -
t - \\
d ) Relationship to .
) day care children  Percent or number e Actual number em- .
as specified in required if so speci- Préferenpe required,  ployed from this Percentage gf actual '
policy fically stated " not specific quota,,  category day care employees
e.) Affiliation as Percent or number v Actual number em-
specified in required if sospec-  Preference required,  ployed from this Percentage of actual
policy fically stated not specific quota category day care employees

-~

ERIC 625 e
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2. If staff recruitment specifications have been given in the policy for particular positions-or employment
fevels, insert the titles of these posut\!ons or levels in the following headings and respond to each one for
which theie is a specification in the policy.

a) Staff recruitment quotas or preferences for

- (State position or level)

-

{1 ) Ethnicity, race &  Percent or number Actual numberem- |
sex as cited in requjred if so speci- Preference required,  ployed from this Percentage of actual
policy fically stated not specific quota category day care employees
. .
- (2)Economic cate- Percent of number ) Actual-number em- 2
gories as speci- required if so speci- Preference required,  ployed from this Percentage of actual
" fied in policy fically stated not specific quota category day care employees
(3} Locale of residence Percent or number Actual number em-
as specified in required if so speci- Preference required,  pldyed from this Percentage of actual
policy fically stated +  not specific quota category - day care employees

o
- P

‘e

_(4)Relationship to

day care children  Percent or number Actual numberem- -
as specified in required if so speci- Preference required, ployed from this Percentage of actual
policy fically stated not specific quota _category > ~day care employees
—— P N
. . )

b) Staff recruitment quotas or preferences for

(State position or level}

{1 )Ethnicity, race &  Percent or number . Actual numberem-
sexascitedin . required if sospeci-  Preference required,  ployed from this Percentage of actual
policy ~ fically stated - not specific quota category day care employees
Q
1} -l
Q ) Iy o

‘ «
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{2 ) Economic cate-

gories as speci-
fied'in policy

Percent or number
required if so speci-
fically stated

Preference required,
not specific quota

Actual number em-

ployed from this
category

Percentage-of actuat
day care employees

’

{3 ) Locale of residence

. as specified in
policy

-

Percent or number,.
required if so speci-
fically stated

Prefere nce required,
not specific quota

~Actual number em-
ployed from this
category

¥

Percentage of actual
day care employees

\

(4 ) Relationship to
day care children
as specified in
policy

Percent-or i Jmber

required if so speci- ,

fically stated

Preference required,
not specific quota

>

Actual number em-
ployed from this
category

Percentage of actual

i .day care employees

¢c) Staff recruitment quotas or preference for

(1) Ethnicity, réce‘,&
seR as cited in
policy

Percent of number
required-if so speci-
fically stated

{State position or leve!)

Preference required,

not specific quota

Actual number em-
ployed from this

category

Percentage of actual

" day care employees

(2 ) Economic cate-
‘gories as speci-
fied in policy

t

Percent or number .
required if so speci-
fically stated

Preference required,
not specific quota

‘Actual number em-
ployed from this
category

“Percentage of actual _

day care employees

A

Y

on




(3) Locale oﬁesidence Percent or number
as specified in required if so spaci-

Preference required,

Actual number em-

ployed from this
category

Percentage of actual

day care employees

policy fically stated

not specific quota

{(4)Relationship to
. day care children
as specified in

Percent or number
required if so speci-

Preforence required,

Actual number em-
ployed from this

Percentage of actual

policy fically stated not specific quota category day care employees
3
) : /
- \
- Y~ ]
\ .

SPECIAL SECTION Vi

If you answered “'yes'’ to #6 in Section F {*'Recruitment and Assignment”), indicating that you are required
to recruit volunteers in quotas or give preference to individuals in particular categories, complete the fol- L -
lowing questions. s

%4

Indicate your volunteer recruitment quotas or preference by responding to each question for which there is

a specification in your center’s policy.

Percent or number
required if so speci-
fically stated .

. {1)Ethnicity, race,
sex, & age as cited
in policy

N

Preference required,
not specific quota

-~

Actuatl numBer vol-
unteers from this
category

Percentage of actual -

day care volunteers

¥

Percent or number
required if so speci-

(2)Economic cate-
gories as speci-
fied in policy

L

Prefer'ence required,

Actual number vol-
unteers from this
category ©

Percentage of actual
day care volunteers

fically stated

“« ~

not specific quota

N

- B

=

AN x -
(3) Locale,of resi-
dence categories
~ as specified in
AN policy

Ty
N
Percent or number

required if so speci-
fically stated

Preference required,
not specific quota

<

-Actual number vol-
unteers from this
category

Percentage of actudl
day care volunteers

A 7ot Provided by ERIC
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¢
(4) Relationship to
day care children  Percent or number Actual number vol- -
as specified in required if so speci- Preference required,  unteers from this Percentage of actual
policy fically stated not specific quota category day care volunteers N
L
“ .
-
‘ . SPECIAL SECTION Vil
if you checked "yes’’ to #1 in Sectlon G ("'Service Procedures”), indicating that you hold parent meetmgs
complete the foIIowmg questlons . ‘
1. List the approximate dates of meetmgs in the last six months and the approximate number in attend-
ance at each meeting: .
Date " Number Attending - - ) ' -

€
.

i

-

2. Are the following' services provided for the. parents who need them?

: Yes No
a) Transportation® [ o -
*b) Baby-sitting a 0-

3. Person(s) responsible for pla;\nfng meetings: :

(Name) {Title)

{Name) (Titla)

4. Topics covered in the last six months (estimate percentage):

a) % Child development .
. b) % Center policy '
. c) - < % Special event planning .8 .

© d) _‘__% Cohsumerism . ' .

‘o) % Community resource usage o N o
f) % Beneficial uses of equipmient and supplies T - .
gl ____% Problems of individual children in.center ' ) .
h) __~___% Problems of parents ‘ R
i) 2 % Family nutritionand health o :
) % Other (specify) _ ‘ . -

Total 100% '

FRIC Circi any of the topics listed in 4 above.that were particularly wellreceivec.

CINL | Sl e 6-29 (\ 0 3 14 .




5. Techniques used in the last six months to involve participants (estimate percentage):

a) _~ . % Participant presentations

b) % Discussion group
c) % Examination or recomnended feedback
. Total 100% ! . )

Circle any of the f&:hniques listed in 5 above that were particularly effective,
6. General presentation techniques used in last six ‘months (estimate percentage)

a) % Films
b) % Lectures ‘
c) . % Printed materials ) .o -
N » d)_-___%Roleplaying
A e) _____ % Workshops-and seminars -
f) % Forumior discussion meetings
' Total 100%
Circle any of the techniques listed in 6 above that were part_icularly effective,

/
K !
‘ _ SPECIAL SECTION' Vilr "

If you checked "yes’ to #2 in Section G {"Service Procedures”), indicating that you hold training meetings
for volunteers, complete the following questions.

1. List the approximate dates of mesetings in the last six months and the approximate number in attend-
ance at each meeting:

Date Number attending , —

a

2, Are the following services provided for the participants who need them?

. -Yes No
_ a) Transportation a 0
o - b} Baby-sitting O a . 5

3. Person(s) responsible for planning mestings:

»

(Name) (Title)

[

(Name} R . ) . (Title)




Y ] eSS

N e
4. Topics covered in the last six months (estimate percentage):

a) :_ % Child development

b) ______% Center policy 1

c) _ _ % Special event planning .
d)-______ % Consumerism ‘

e) % Community resource usage ' : ) N

. f) % Beneficial uses of center equipment and supplies
"g) % Problems of individual children in center

hy_. _ %Problemscf parenté . ' .

i) % Program planning . . A - ®
i) . % Job definitions arid uses of volunteers -

k) % Career development ’

1) % Other (specify)

“Total 100% ' :
~ Circle any of the topics listed iq 4A above that were particularly wellnretiveived.
. 5. Techniques employed in the last six months to involve participants (estimate percentage)

a) % Participant presgntations t T
b) % Discussion group

c) __* % Examination or recommended feedback

Total 100%
Circle any of the techniques listed in & above that were particularly effective.
6. General presentation techniques used in last six months (estimate percentage)
a) _____ %Films - B I
b) ___ % Lectures
’ c) % Printed materials

d)_____ _%Roleplaying . )

€) _____ %Workshops and seminars > T
f) % Forum or discyssion meetings .

Total 100% ‘
Circle any of the techniques listed in 6 above that were particularly effective.
. \\', . ’




SPECIAL SECTION IX .

If you checked "yes" to #3 in Section G ("Servnce Procedures’’), mdlcatlng that you hold staff rﬁeetlhgs
complete the following questlons

4
"

1. Are volunteers included in most staff meetings?

O Yes ONo O Not applicable oot -
2, List the approximate dates of meetings in the last two months and the, approximate number in
attendance at each meeting.’ -
. /
Date Number attending .

i

3. Person(s) responsible for planning meetings: o B
(Name) T, (Title)
Namel ~ ] (Title)

-

4. Topics covered in the last six months (estimate percentage):

a) % Child development . L

b) % Center policy ‘

c) % Special event planning .
)] % Community resource usage « ’ o . .

e) % Family nutrition and health o ‘ " . ‘ 3

f) % Qutside training opportunities .

g % Problems‘of individual children in center .

h) ____ % Pioblems of parents ’

i), ‘ % Volunteer development and super\)ision :

iy ______%Career develophent

k) % Program planning ‘ .

) % Beneficial uses.of equipment and supphes ¥ . .
- m) % Other (specify) ~

" Total 100% ‘ . s -

Circle any of the topic’s listed in 4 above that were particularly well regeived.
5. Techniques used in the last six months to involve participants (estimate percéntage):

¥
.

a) % Pérticipant presentation .
'b) % Discussion group !
c) % Examination or recommended feedback

Total 100% . . "

Circle any of the techmques listedin 5 above that were partlcularly effective.

: &320031?
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- i { : « h)
! . , . : ]
» ¥ *
v ’ ¢ ) *
.

N . 6 General presentation techniques used in the last six months (estimate percentage); , ‘ N -
) al ______% Films: . . ' . s .
bl _____ % Lectures ' \_ ) te T o
c) % Printed materials'ﬁ . ) ¥ __, s
d)____ % Role playing , ‘
o) % Workshops and seminars - s
/ f) % Forumor dlscussmn meetings =~ ™~ . ' . <9
Total 100% . ‘ . . . *
i Circle any of the techniques Iistedoin 6 above that were particularly effec.tiv‘e. -
i * .. SPECIAL-SECTION X . . }

4 - >
»

If you checked "'yes’ to #4 in Section G ("Serwce Procedures") |nd|cat|ng that you hold regular advisory
board meetlngs complete tHe following questions.

N !

©,

1. List the approximate dates of meetings in the last-four months and the’ approxlmam number in
attendance at each meeting: i . oy . R
Date °™, Number attending e T ,

>
e

. * < s 8 T o
! - . ! ) N
2. Person(s) responsiblg for planning maetings: : ' .
2 \ . e M ?
: ' & .
p! g N o . (Tiw
(Name) ¢ ’ X . T {Title) ) ' * :
. - 3. Topfcs covered in the last six months (estimate pergentage): v
. a) __% Financial pIanning s
‘" b) % Long range policy . Lo _
- «c) % Approvnng hiring, promotlng, dlsmlssmg of staff, etc. ' <
. d % Program plans :
- @) % Problems in center {specify) _ - ®
f) % Other (specify) —
Total 100% : :
1 ' - )
N ! .
- - I ’




| ) SPECIAL SECTION XI :

i_ If you checked “yes" to #10 in Section G (“'Service Procedures") mdncatlng that you regularly evaluate
' staff or volunteers, complete the followmg questions. )

3

s 1. For each staff and volunteer position existing in your center indicate: (1) whether it is not |
evaluated, evaluated formally and recorded in writing, or evaluated informally without a record of

. the evaluation having taken place; and if evaluated (2) the frequency of the evaluation. Staff po-
sitions are listed first, followed by volunteer posmons. Skip positions that do not exist in your
center.

@
s

Evaluated Frequgncy

Not (Use Check) * (Use Chéck)
evalu- Semi- Other
Position ated Formally Informally ~ annually Annually (specify)

Staff serving as: : ) » B
VN +Executive director *‘

e Director-Administrator

Admi';\istrative coordinétor

v Durector-Teacher P '

Asst director-Administrative - - )
M alde ) . ~

.2 Clencal~workers ’ e i r - Tt

Head teacher

Teachers ’ . X . : ”

n Teacher-Aides . —

.

) Nurses : - . .

Health nutrition aides

- Social workers or community - )
: workers * " .

» f L . + -

[ Therapists - - ' N

v
c o ~>*  Volunteer coordinator

- Cooks R .

Cook's assistants s e “ . .

. Custodian/Janifors ) . B . . 3

.- Drivers_ . Lt

. Volunteers serving as: . « i a
Exetutive directpr - M ‘

1 . .
Diréctor Administrator o

-
.

Admlnlstratlve coordmator ' ' .
- ” . .

Dlrector-Teacher . s

Asst. director-Administrative , \ . o P
~aide . ., ® . . . s

" Clerical workers, - ‘ ' ‘ _ )

« - Head teachers - - ; . ) .o .

Teachers .. ROt . T - . -

¢ e . ‘
.




I

Evaluated Frequency

(Use Check) (Use Check)

‘ Not

¢ evalu- Semi- Other
Position ated ° Formally Informally annually Annually (specify)

Assistant teachers

Teacher aides N

Nurses

Health nutriticn aides

Social workers ‘ P N

T,hera'pists

Volunteer coordinator
Cooks

Cook's assistants

Custodian/Janitors  _ .

Drivers - ., -

9 i
2. Indicate which type of job evaluations cover the following topics. (Check all that apply.)
7 “ . !
Any Staff or Any Staff or
Volun- In- Volunteers Volunteers
Staff  teer Formal  formal Assigned in Not Assigned
Evalu- Evalu- Evalu- Evalu- ~ Contact with in Contact
ition ation ation ation” Children with Children

"

>

Under‘standing'of child
development principles

Ability to perform
duties of job -

Personal qualities and .
attitudes toward job

‘Ability to use . ,
resources creatively

Recommendations for - & .
. .improvement 4 .

Recommendations for »
. newYasponsibilities to
“=*  be assumed-and those .- *
+ v4_  tohediscontinued

. Individual intrests and )
talents that might apply a4
to work at center - ,

Other (specify) ,




3. Are most evaluations performed by:

a) The immediate supervisor
. . \ b . . .
b) The supervisor along with another person, such as a coordinator or program director.
c) A coordinator or program director T~ ]
d) A group convened for evaluation purposes - \
4. For formal written evaluations only: T~ P

a) Does the evaluated individual sign the written evaluation to designate that he has examined it?

Paidstaff O Yes 0[O No .
Volunteers O Yes [ No -

b) Does the evaluated individual have an opportunity to answer the written evaluation in writing
. and have his answer filed along with the evaluation itself?

Paidstaff [ Yes [No . -
Volunteers O Yes [ No ]

9 -

SPECIAL SECTION Xl

&

If you checked “yes"” to #12 in Section G (''Service Procedures”), indicating that some aspect of your center
-0r its program has been evaluated, complete the following questions,

In the appropriate spaces below, list each topic that has been assessed or evaluated in your center; then answer
all additional questlons for each topic listed. ‘ 4

1. Topic assessed or evaluated:

a) What did this evaluation show?"

b) Method used to evaluate or assess:

-
c) Were findirigs fed back to pertinent on-line staff? L

O Yes O No )
d) Were findings fed back to center policy-making personnel? .
O Yes O No )

e) Person coordinating or responsible for this assessment or evaluation:




3y

f)  Specific location of resultant report:

4

s

- 2. Topic assessed or evaluated:

-

‘ a) What did thi§evaluation show?

1

Eal

~_ b) Method used to evaluate or assess:

c) Were findinés fed back to pertinent on-line staff?
0 Yes ONo

s

d) Were findings fed back to center policy-making personnel?

. O Yes ONo

e

Person coordinating or responsible for this assessment or evaluation:

- f)  Specific location of resultant report:

3
3. Topic assessed or evaluated:

s

Pl

\a) "What did this evaluation show?

\b) Method used to evaluate or assess:

1 ¢ : )
1 f
L) Were findings fed back to pertinent on-line staff?

)
\ i 0 Yes ONo

Were findings fed back to center policy-makiné personnel? .
0 Yes ONeo

6-37

o 00222 ~
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.

e) Person coordinating or responsibie for this assessment or evaluation:

f)  Specific location of resultant report:

T
~

ERIC . | 838 npoag .
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FORM 7—Staff Questionnaire - ~ CENTERS

Center i Date

Staff position held by person completing this form

—— — - T [y SRS

1. As far asyou know, is a public announcement made of vacant staff positions in your center? 1
(Public announcement means some kmd of official notice by the center’s administration,) -
0 Yes, for all vacancies
0O Occasionally for some vacancies
{1 No, nét for any vacancies N
O Not sure -

Ay

a)  If you answered yes or occasionally to #1, how are staff recruited? {check all that you know
v about):

‘Ofa) Encouragir{g referral by day care parents or staff

0 (b) Registration with parerit organization or other agency that refers staff candidates

(Specify agency)

{Specify agency)

- . {Specify agency)

O (c) Advertisementon local bullétin boards
0 (d) Neighborhood canvassing By

O (e) Notice to local groups

(1) "School organizatfons

" .-

___(2) -Large local employers

{3) Civic groups (including welfare rights, women’s groups)
___(4) Church groups ‘ \ .
____{5) Welfare workers in the community TN~

0O (f) Advertisement in local paper

O(g) Advertisementin general circulation newspaper or professional journals

2. In your opinion, are hiring practices fair at your center?

OYes ONo ) - .
3. Do you feel that promotions have been made fairly at your center?
' DYes 0ONo !
4. How long have you worked at the center? Years Months ;
Day Care Evaluation Manus! ' . ‘

O clt for Community Services in Matropotitan Chicago

ERIC - 00224 -
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S
5. Has your work at the center ever been formally evaluated?
Formally: O :rYes' ONo . Informally: O Ves [ No

a) I yes, about how often?

4_b) Have you had the opportunity to read and sign each evaluation or discuss it with the evaluator?
OYes ONo '

c) Have you found your evaluations meaningful and helpful to your own development and career .
. PrOgress? o v B No— e e

L ]

If no, how could the evaluations be made more helpful?

|

6. Do you receive adequate supervision for the duties you perform at the center?
OYes [No

a} If no, how could She supervision be made more helpful?

>

b} If you feel you receive too much supervision, in whai ways could it be Ieésened?

N

3

7.'Is the working relationship or atmosphere at the center one that would encourage or allow staff to
make complaints about the program'’s operation and make suggestions for improvement?

~

OYes ONo |

a)  If yes, by what methods have you or other staff members made your complaints and suggestions
known? (check all that apply) '

O Through a suggestion box
O Through signed, written proposals or memoranda
: O At regular- staff meetings
[2 At meetings specifically called for the purpose of staff suggestions
O Through informal conversations with the director or supervisor
O Other (specify) o

8. Do you feel that you have appropriate talents or skills that are not being fully used at the center?
' OYes ONo N
a) If yes, have you approached your supervisior or the director about putting these skills to work?
OYes ONo '




[}

b) . If yes, what was the response to your suggestion? -~

-

rd

9, Is the payroll procedure dependable at the center? Do you know when to report your hours worked,
when you will be paid, when you ate eligible for vacation time and other employee benefits?

« . OYes DONo T

a) If no, in what way could the procedure be made more dependable?

s

! L}

T —— —

10. I's your present salary adequate for your duties, skills, previous experience, and |eﬁgth of time at the
center? ) ; A

OYes [ONo

a) s your present salary comparable to that earned by other people holding similar posmons in
the day care field?

CYes ONo D Don'tknow - - 4 :

b) Is your present salary about equal to what you could earn\workmg in anuther field in ajob that
you are qualified to hold? .

OYes 0ONo

11. Is there a grievance procedure at the center which you can follow when you feel some decision made
by your supervisor or the administration affects you unfavorably? v

OYes ONo
a) If yes, what does this procedure include? (check all that apply)

0O A statement of charge.

O An opportunity to be heard -

O An opportunity to be represented by another person
O A speedy and written decision

O A procedure for appeal to a higher board or commlttee
0O Other (specify)

3

b) Have you ever heard that this procedure has actually resolved conflicts? J

OYes [ONo )
) Are y ou satisfied with the way the grievance procedure has been set up
OYes ONo !
If no, how d<; you feel it could be improved? .

73, X

' " 00226




e’ |

12. When you were hired for or promoted to your present position were you told exactly what ‘your

; ) duties and responsibilities'would be? . N
i} OYes [ONo \ N
a) "Were you informed of subsequent changes or additions to your duties an.d responsibilities as
they occurred? A .
OYes ONo 3 Not applicable
If no, explain

b)) Doyou have\é clear understanding of the duties pefformed by your co-workers?
' |
' ’ OYes DONo

¢)  When you need advice on solving a problem you have encountered in the course of your work,
do you usually know which staff member you are supposed to go to for help?

OYes [ONo
d) Ifyes, do you know which staff member to consult because:

. ) O All staff has been instructed as to everyonz2’s responsibilities and where problems
should be referred -

O You learned this lnformatlon on your own through expersenCe as various problems
occlrred

) - 13. Here are some examples of incidents that might occur in a day care center. If they were to occur,
how would you handle them?

a) A child under your care becomes ill - .

>

b) A child under your care has a serious accident

c) One of your co-workers has aserious accident

N

-




}

T
i . A}

d)  You are having a serious problem in getting along with one of your cc-workers

. L) <
e}  You are having a serious problem getting along with one of the volunteers ) .
. ' [ . N
fl  You wouid like to get some new equipment for your classroom ’ 5 s '
8 . .- M
gl You would like to take your group of children on a field trip ) V.. .
Y - - P ~ [ * ]

14. Does the center, its staff, or its volunteers actively and consistently seek to perform any of the
following activities? Place a check mark in front of the activities that are performed. :

-
-
.
- ’

Budgeting Curriculum planniﬁ’g . Public relations , '
Accounting Curriculum equipment and  ~ Locating-donated goods .
supplies

Purchasing techniques Client recruitment

Co-op purchasing of equipment Psychological screening

and supplies . Psychological or counseling services

Staff recruitment

Volunteer recruitrment

Co-op purchas.ing of food Hearing screening Board organization N

¥ Nutrition Inoculation . General operations and *
Staff training . Health screening : efficiency planning
Volunteer training Emergency medical care - Self-evaluation . . 2
Program.planning . » Qutside qvaluatiqg'

~ Compreheﬁsive"medical care
2 ' *
% a
. )
\' >
. i
] \\
N ‘

* .
3
\ - .
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15. Is there an operating manual, guide, contract, or any kind of official statement of goais.and pro- __ _
cedures for the day care program in your center? '
‘ . OYes 0ONo 0O Don't know ) -
a) |f yes, whereis it kept?

'b)  Can you see it without asking a superior or causing undue curiosity about 'your interest in it?

_OYé ONo :
¢} Have you,ever read it? o p
OYes 0ONo

d)} If yes, please give its title {if more than one, give all)

™

) « L4

16. Has anyone from the center ever spoken to you or made information available to you as‘to how you
might develop your career in day care? NN

OYes ONo A .

17. Have you taken partin training programs, workshops, or relevant courses outSIde the center since
becoming a member of this day care staff?

OYes 0ONo

If yes, list those attended in the last year, and rate each one as to how helpful it was to you personally
in developing your skills and understanding of day care work

o

Rate: E=Excellent -
G=Good
F =Fair
U=Unsatisfactory

Course, workshop, etc.
(Please give as full identifying information as possible.)

a)

b}

e g

o a | . \ ]




d)

18. In regard to staff and staff training meetings within the center (and.volunteer or volunteer training
‘ sttt AN ;

comgon materials

meetings) ) L L .
< a) How many such meetings have youattended in thﬁa last six months where substantial portions of -
time were spent on training.or educational matters? .
b) Are these meetings well attended? . . .
OYes DONo o e -,
c) The next chart should be completed in three steps. In the first column, check those items which. .
you remember as being a major topic of the meetings.you attended. inthe secong column, for
each item you checked, rate how he{pful it was to you. Finally in the third coluian, for each
itemn listed, indicate how important each of the following sources was-in helping you learn the '
particular skill listed: these meetings, on-the-job experience, and planning with other staff
members. To do the third step, use the numbers 1, 2.and 3 to rank each source in the order .
of its importance for helping you léarn each skill; let 1 signify most irnportant and 3 Igast im-
ortant. ! ’
. p 1 . « .2 O .3 R -
" . 4 {Rank in order of importance}
Y . ! -
Check . N On-the- Planning——""
~——  Topics {Use check mark below) : Job with
' b at No  Little Some Quite Very Thess  Exper-  Other [
Meetings Help Help  Help Helpful Helpful  Meetings ienge Staff
Getting along - — e . -
. with children =
Developing confid- N v -
ence in performirg »
duties of job — ;
*“ Staff working y /
*relationships . . o
Planning special - -
events T >
Where to look for
information . ! . A .
) Making things for ‘ , - P
use in classroom | s Jd . : .
. Understanding . o . b - )
+  records and farms ' . . ’ *
Child development ) 2 A
, Center policy T T W
Corisunierism e - . s IV
Community re- : .
« source usage . .
. Beneficial uses of

Individual problems
in center




- - ‘. ‘{‘T‘

’ 1 2 3
. . . {Rank in order of importance)

Check ) ) On-the- Planning
Topics . (Usechecx mark below) “Job with

at No Little Some Quite Very .These Exper- Other
. Meetings Help  Help Hetp Helpful Helpful  Meetings ience  Staff

Problems of
parents DA

Family nutrition
and health e MET

Outside training
opportunities

Volunteer develop- ' v .
ment;and super ' ) -
of vision

Career development i v

Program planning " ‘ -
Jobdefinitions & - ) ‘
use of volunteers . . v
Jobdefinitions & : : ‘o
, useof paid staff !
¢ < ‘ N

- . . . '
v

ar

19, Please list the r ames of books, pamphlets, documents, programs, guides, etc. you have been glven by

the center to keep for your own information. , . .
L
' * N
,
, ‘ {
, - N ¢
- - - )
- /
: \ .
. 4 -
p/ -~ J‘ < . N » A
- 4 *
\ *
» v o \
' » W ‘o . '
. R o
»
-~ / ,
. ?i \ ) »
t . v .
‘ , L
7

o
' - ] o
. ™ .
- b * ~ -
n . 3 %é
e ¢
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FO‘!_M 8—Physical Situations to be Observed ' CENTERS'

. ] ¢ = ! ! o I
AR B . |
— ol
d v J/' \ " . .
| ‘ . e“'y . v g % .
l, + Center K 1
- > !
. Observer Date

, )
.. DIREETIONS: Ask the teacher all questions marked with an asterisk (*).
" 1. The usual climatic conditions in the region wh‘gre tt;e center is located: P
O Usually temperate, where many activities take place out-o;‘-doors for most of the year \
0O Extreme changing seasons, wuth severe winters, where outdoor activities are quite Ilmlted for'
- many months / » 1
2."The weather on the day of evaluation is such that (check one):. .

0O It is conducive to children playing outdoors

'O It is not conducive to outdoor play -

*3. Do children play outdoors just about every day the weather permits?

DO Yes 0 No ) !
If no, when do children play outdoors? )

i N fe

~

*4. |s there a gym available for gross motor activity (large-muscle activities such as climbing, swinging,
running) ? « '

0O Yes O No ’
j. 1s there gross motor activity equipmenttin tl\\e children’s indoor room?- .

-

O Yes O No
'6..Ind|cate the places where children play outdoors. Considering the total time spent outdoors/_
week as 100 percent, estimate what percentage of outdoor play' time is spent at each place. (Do
not count supemsed walks. If outdoor play time varies with the season consider the season when

children are outdoors most often ) ' . N
. . , Estimate percentage of outdo%
. , . play time used in a week
0O Yard on center’s grounds %
3 Neighbaring yard . —%
O Parking lot, driveway, or sidewa'k on center’s grounds %
(EI Parking lot or driveway of rearby building . . » %
O Unimproved empty lot %
O Pubhq playlot or playground {one that has standard playground
equlpment versus an empty lot) % '
O Large open grassy area—large park or field % -
. ’ ' r -
Day Care Evaluation Manual . . J—
Councll for Community Sc- *ices in Metropolitan Chicago . ) e e
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* DI RECT!ONS Select the. phy5|cal situations to be observed as foIIows

¥
A . . 2

.6 . .
These_ forms are to be completed at al// centers where physical facilities are evaluated:

- Form 9 — Organization and Use of Indoor Space

- -

‘Form 10 — Locale

‘ Form 11— Indoor,Equipment,.SuppIies, and Activities Checl List

v -

L ?ne of these forms is to be completed“ . ' ’ -
; Form 12 —~ Organlzatlon and Use of Outdoor Space = If the children-play outdoors on the day

_of observation , , s

I

Form 13 — Organization and Use of Gymnasium or Gross Motor Actuvuty Area — |f ‘the children
do not play outdoors on the day of observation, and if the indoor area used for gross'motor
activity is an area cther than the one observed for Form 9.

To be completed only if Form 12 is completed:

Form 14 — Outdoor Equupment Supplies, and Actlvmes Check List ’ -

<

" Place a chack beforé all forms listed above that you will complete for this center. Form 10 should be
completed once per center. All other physical observatlon forms that are completed should be done

. once for each group in the center-observed. , -




) . . \ '
FORM 9—Organization and Use of Indoor Space CENTERS
“ o .
) g .
0 .aM.
: .OPM.
Center ' Group . a Fu]l Day

Observer ‘ Date

DI RECTIONS Sections A, B, and C can be completed any time dunng the, observatlon day. Section
D requires a full day of observing the adults and children using the indoor space, items¢ marked with
.+ an asterisk (*) showld be asked of the teacher.

-

A. Indoor Day Care Facilities: All Children .o

1. How many rooms are occupled by the center?° (include office space, kltchen isolation room)

; a) How many of these roorhs are directly used by/the children?

2. The decor of the rooms used by children is (estimate percentage of rooms):

Bright, cheerful, attractive : . %
Ordinary, not outstanding in any way %
- Dull and monotonous - % '

3. Are visible electrical outlets either protected or used with locked plugs? (If furniture is blockmg
outlets, consider how easily it could be moved by the children. 1f you t.annot find any outlets,
assume they are protected. ) Estimate percentage of outlets protected: % protected

B. General Description of the Room Occupied by Group Being Observed
1. Can one adult see the whole room from any vantage point?
" DOVYes 0O No
_ 2. Room shape {roughly): ) N
O Square D‘Oblong‘; 0 Irl:egular .

3. Room size (estimaté): (
{J Small O Large O Average O Very large

- 4, Proportlon of room covered by physical objects:
0 Almost all O About1/3 O ‘\bout 2/3 O Verylittle D About1/2 ..
5, What kmd(s) of space are there for chaldren 5 tz&ong'ngs in the center?
- O Drawer O Folder ~ O$helf - O iocker . 0 Box. [JCoathook
. a) Are these personal thirigs labeled with a name or color? ‘ .
DYes - ONo .

. 6 Does the room reflect respect for the child, his possessions, products and pnvacy in ways other
* than providing a place to store belongings? (For example, doesa child have space for exhibiting
his work; are frequently used articles such as chairs, cots, and towels marked wuth children’s .
names; or, are on&ch:ld tables available.) 0O Yes 0 No

9
Care Evaluation Manual
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7. Estimate what percentage of the following items are movable. (Movable refers to prograrﬁ
activities on a day-to-day basis or for small segments of time, either by a child or an-adult, It
des not refer to items that are moved only seasonally.) Skip items that are not present in the
room. Your answer does not have to total 100 percent.

o

.. % of play équipment

% of storage components
% of partitions or room dividers (other than storage components)

, 8. Are shelves and equipment reasonably neat and well-organized (make allowances for when the
children are using the equipment)?

O Yes ONo

9. |s the bathroom located close to the children’s room? (Close means not having to walk past,
several rooms or down a long hallway or up or down stairs)

O Yes O No
10. Is the bathroom door too heavy or too difficult for some children to open?
‘O Yes ONo J No door

bl

C. Displays
(Displays does not refer to unused play equipment hung or stored on walls or partitions.)

1. Displays are taken from: “(’check all that apply)

. ) O Children's efforts 0 Newspapers, magazines, or catalogs
X O Staff and volunteer efforts O Children’s books _
O Purchased art work, other than photographs O Travelogs .
01 Photographs (not clippings) i O Postcards

O Purchased posters

2. Displays as models for sex role behavior (check one):

O Displays feature people in s?ereotyped sex roles (a woman performing household
chores, a male doctor, a female nurse, a male policeman) -

O Displays feature people in varied roles (a man taking care of children, a woman doc.tor,

' a boy ironinga shirt) ’

O Not applicable

R

3. Displays as models for social behavior

»

a) Group composition of displays (check one): N
O All displays feature one racial or ethnic group )
0 Displays feature different racial or ethnic groups, but individual displays picture
" members of one group . ) )
O Displays feature different racial or ethnic groups, integrated
O Not applicable ‘

b) Authority figures (check one): "
(An authority figure is a person recognized as being in an influential position, one who can give
commands and take action: for example, a policeman helping children to cross the street, a
dentist with patient, a teacher.)

1 Minority i;roup' members are pictured [0 White authority figures are featured h

as authority figures ) O Not applicable.
+ O Minority and white authority figures ’ .
are featured ‘
A o
o . T 92 |
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4, Toplcs of dlsp“lays in rooms being observed (estimate numbers)

| odels of letters and numbers
Toplcs of general interest (plctures of children in schoo, scenic pictures of flowers or

. - mountains) -

s Topics of special interest to the group (zoo animals, if a trip "has been planned)
’ Health or nutrition

Parent and community participation in the center (honor roll for volunteer parents,
photographs of center’s opening) .
Personally meaningful to children (children’s art work, photographs of center f|eld trlps) ' ,}~
Directional signs fnorth, south, t upy'} down)

q

5. Is there a large clock? ‘ : “ <

y

O Yes O No - : .
>~ a) I yeé, are there some accompanying clock-reading aids such as clock’s hands set for lunch time?
. ‘ O Yes O No

k} L
6. Are theré'displays in the center’s entry area featuring:,

‘Children’s work O O
Parents’ work or activities a a
Announcements or reports of events at center O a
Announcements or reports of community events 0O a

7. Where are dlsplays located? (Estimatepercentage) )

% In rooms belng observed.

i ~
7~

S . -

% In hallways
\ <
% In entry area

% In administrative area
100% Total.

8. Ho;v high are displays hung?. (Estimate percentage): - , -
— ___%Child eye-level \ X
% Adult eye-level ‘ \ e
100% Tota) ’ e .-

. -

) ‘ \
9. Is-a current copy of the menu posted somewhere iR the center? . \
O Yes O.No

NOTE: The following questions should be asked of the\eacher:_ <

]
A

*10..Do all children get their work displayed?
O Yes ONo: : \

A . .

*11. Who usually sets up the displays?

B8 The teacher alone :
O The teachers and the children together
;0 The children alone




D. Arrangement of Activity Areas ;

1. Does the room occupied by the group being observed have areas that are established for
particular activities? (An established activity area is one where most of the necessary equipment
is permanently set up for the children’s use. Examples are: (1) a-book shelf with arug or table
and chalrs for reading space; (2) a housekeeping area with toy kitchen equipment and dolls; a
truck holdingthedolls, a stand-up mirror, and a toy stove arranged as partitions for thearea; or
(3) a letters and phonics area. )

. DOYes O No
if no, skip to #2 under this heading. -
If yes, answer the following questions:

a) Check which established activity areas are present:

0O Audio-visual equipment O Dolls
. O Wheel toys O Housekeeping area
N O Musical instruments ©  1OPlay house {child-sized structure)
O Woodworking O Dress-up
O Clay O Science
3 Rainting . ‘O Books
O3 Other art work O Letters and phonlcs games

O Eqmpment for large-muscle activities

b) Does the area arrangement-permit (check if yes): !
(Consider the number of chiidren arr'area can accomrodate at-one time)

“me

0O Individual éctivity'
O Small group activity

O Large group activity . .
c) Are boundaries defined by (check all that apply): o T
O Play equipment O Storage components
O Partitions ~ O Displays ’
O Walls . O Surrounding empty space

d) Are children permitted or encouraged to use established area equipment elsewhere in the room(s)? |

] Yes El No ) ‘ i

4

2. Are there flexible activity areas? (A flexible activity area is one defined by. the teacher, such as
by regrouping or setting out equipment for an activity, or by directing and limiting children'’s
activity to a specific area. Examples are setting out Tinkertoys to be used at one table, tumblmg
mats on enpty floor space, and clay on another table; or telling children who start playlng with
small wheel toys that they can play only inone spot.) . - ‘ ’

. [ Yes O No R
If no, skip;to #3 under this heading.
if yes, answer the following questions:

a) Does the area arrangement permit (check if yes):

O Individual‘ activity
O Small-group activity
O Large -group activity

b) Are children permitted or encouraged to use flexible area equipment elsewhere in the room(s)?

O Yes O No
§




3 Are play areas arranged so that children in one play area (including flexible as well as established
areas) can jump or move around without interfering with children and equipment in other
play areas? {In answering this question consider the distance between play areas, the presence or
absence of clear paths and the teacher's integration of use.) -

Ol Yes ONo

If no, specify the problem and where it occurs:

K

4, General noise level in the room (consider if the participants are noticeably disturbed as well as
the amount of concentration or listening discrimination required for the activities engaged in):

‘OAcceptable for most of the day
'O Too high for most of. the day

5. Are there distracting noises? (check if yes)

O Other groups of children
O Equipment ,
O Other (specify) .

-

Optional Section =~ +* : >

This section contains questions covered by lllinois state Ilcensmg procedures It is optional and
can be used in states where the llcensmg procedures do not consider these topics.

1. The rooms are ventilated by:

O Vents, . *

0 Windows \
Do they have screens: O Yes O No
Do they have window guards: OYes O No’

0O Built-in unit

O Air cooling system
O Window air \conditioner
0 Portable fan

2. The roomsarc heated by:

O Radiators } .
Are they covered:* O Yes O No
0O Vents ) ’
0O Space heaters .
O Central heating system
O Large built-in blower unit

2

3. The rooms tend to be: : «

0O Hot and stuffy .
0O Drafty . '
O Temperate |

: 9-5
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4. The rooms are itluminated by (estimate percentage) 3

e Day light _. %  Fluorescent % - Incandescent %

5. Composition of floors used by children (check all that apply):

i Good Bad

| - Condition Condition

| ‘ Rough wood
Smooth wood .
Tile ] _ T
Linoleum i

Concrete
Carpeting or large rugs

I

1
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FORM 10—Locale . - CENTERS

-~

Full Tt Provided by ERIC.

AN
Center Address
Observer Date :

DIRECTIONS: This form should be completed as you approai:h- the center.
1. Where is the center located:
O City OSuburb ° .0 Countryside

.

2. Co'mposition of the population of the neighborhood (estimate percentage). Only a casual estimate

is needed, more or less based on the people seen in the immediate neighborhood as the observer
approaches the facility. Y

- Estimate Percentage

O White ‘ %

O Black ' % ‘
Cther (specify) . “

0 — - %

O , —%

.

3. In what kind of neighborhood is the center located:(within three black radius)?

O Residential, with predominantly single-family homes

O Residential, with predominantly apartment buildings
O Nonresiaential, predominantly commercial or industrial
C)'Nonresidential, predominantly institutionai buildings
O Rural

4. Public transpor.ation (within two blocks of vehicle lines and r.najor transfer points):
. OGéod DOPoor O Moderate [ Nonexistent
5. Amount of traffic on streets bordering the center:
O Major route O Moderate, city flow . O Very little
" 6. Does there appear to be adequate parking for the center and it's clients?
O Off-street 0O On-street
7. Day carearea is houseJ in (check all that apply):

O One-story building

-0 One-story building with basement

O Two-story building with basement

O Apartment building

O New high rise .

O Public housing facility

J Supermarket or storefront

O Air-conditioned office building

O Shopping area complex with apartments

QO  Care Evalustion Manual

— rcil for Community Services in Metropotitan Chicago !
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O Church or temple

O-Exclusively in basement of building 5
If yes, is it an English basement? (windows in size and height resemble an ordinary
room) 3 — o . .
‘OYes + ONo ¢

O Other (specify) ‘ . .-

8. Is the entire building used exclusuvely for day care (including times when day care children are
“ not present)? z

O Yes ONo
a) If no, is it also (check all that apply): P -

O Residential unit(s) . '
O Church or religious institution

0O Community center

O School .. )

O Hospital -

O University
O Business or industry .
1 Union facility
O Other (specify)

4

b} Do the other uses of the building interfere with the day care program or its organization of
space and equipment? (For example: Do the other people using the building come in and out

during the day? Does the center have to put away its equipment at the end of the day for g*l
security?)
O Yes : O No

9. Does the building in general (particularly the outside) |mpress you as being reasonably well
maintained and attractive?

O Yes O No
10. Is the neighborhood noise level quiet, with occasional car, children, ar]d pet sounds?
¢ Yes No_
When observer isoutdoors - © . O

When abserver is indoors 0 O




FORM l1—Indoor Equipment, Supplies, and N CENTERS
Adivities Check List N and -
\KOMES |

| - N ‘BAM.

‘ . ) 'r . : ’ d\E.M.
Facility ' Group _- 0 Full day
Observer ’ - Date \\

DIRECTIONS: This form is to be completed in final form at the end of the observation day. Notes may
be'taken at appropriate times.

A. Equipment and Supplies Checklist . S

Each piece of equipment is to be scored, if it is clearly present, according to its safety, accessibility,
adequacy in numbers, workability, and whether used today. Do not request that storage cabinets be
opened for your inspection. Score the equipment and supplies that are part of the apparent environment.

General guidelines for these scores are as follows:

1. Safety: Metal equipment should have no sharp edges, be free of rust, and notbend or give under
hard use. No apparatus should be too high for an aduit to pluck a child off its top, and it should be
constructed in such a way that a jumping or falling child will have a good chance of avoiding impact

¢ with the apparatus. Wood objects should be splinter-free, and of close-grained wood. Plastic should
be heavy-duty and unlikely to splinter. Pointed objects should not be in a permanently fixed position
likely to stab a falling or passing child. Equipment should be stable, well balanced, so it wili not tip
over with an uneven distribution of weight. '

All substances used on equipment or by children shouid be nontoxic. You prubably will not be able

to determine the toxicity of paints used originally on equipment or in its repair, but excessive peeling

of paint should downgrade your judgement of safety. For the most part, the toxicity of products
designed for children can be determined. Nontoxic paints, clay-like materials, and grayon's are almost
always labeled “nontoxic’’ on their container. I this type of item is not kept in its original container

and if you cannot manage to unobtrusively inspest the original containers in a storage area, you may
assume they are safe if they are major brands of products made for children. Detergents and other ’
such substances are generally labeled with safety precautions if they are toxic. Safety is to be rated

on a scale of three: : :

v - < : : /’
1 —'Safe ' .
2 — Questionable safety .
w : 3 — Apparently unsafe ‘

2. Accessibility: The access a child has to the equipment provided for the group being observed or
when the child is in the general vicinity of the equipment. |f equipment is not used on the day of
observation, then it should not be scored for accessibility. (An exception is equipment stored high *
above children’s reach, which may be scored as very limited or inaccessible.)

If some equipment is kept in a room where the children are not allowed to enter, then denying access
to the eauipment, if a child were to enter that room, is most likely meant to guide a child out of an
unsupervised area. Equipment in that area should not be scored at all unless it is at one time or «
another during the observation day brought into a child-use area, or the children are brought into the
room where it is located.

\
4 )
b N z
. B l
. |
Prowded by G . . |
¢
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‘ I - !
An accessibility rating should not be affected by inaccessibility caused by the fact that one child is
using the piece of equipment at the time when another child wants to use it. When the group isen-
gaged in a special activity and a child is not permitted to leave the activity and use some other .

equipment unrelated to, the activity, do not‘count the equnpment as maccessuble Accessibility is
to be rated on a three-point scale:

1—Completely accessible: Something a child can approach.and use wnthout permission from the
caretaker or help in getting it out. ‘ - - )

2—L.imited accessibility: Permission or help is needed, but is almost always granted. !

3—More limited accessibility: Permission or help is needed, and is withheld frequently.
< N .
(I1f"'3," indicate if it is because:) -

. N\
a—Being able to use the equipment is considered a special reward

1

b—The equipment is used for special times or activities

3. Adequacy in Number: An adequate amount of equipment according to demand. !t is alf right for
children to have to wait to use the equipment. D¢ not count instances where the caretaker limits
the amount of equipment that children can use at one time {for example passlng out only a few
pleces of Tinkertoys to each child.) These cases should be rated under acce55|b|I|ty Adequacy in
number is to be rated on a two-point scale:

<

" 1 — Adequate , ) .
| 3¢ . 2 — Inadequate

hY . —

~4. Workability: Do all pleces of equipment reaIIy work the way they look Ilke they should and are all_
the required parts present? Workability is to be rated on a three-pount scale: -
- 1-Completely unworkable: The equipment cannot be used at all either because an important
plece is missing or because other equipment necessary for its use is not available (for example,
palnts but no brushes). :

\ 2—Partially unworkable: Unworkable in some minor way or relatively unimportant parts missing;
\ the equipment can still be used safely by the children but not to its full extent or in ways that

\ require improvisation on the children’s part {for example, toy telephone with dial broken, a set

\ * of nesting cups with a few sizes missing).

\ \ 3-Workable: No parts are missing or broken; other equipment necessary for its use is avallable

.5. Used today: Was the equipment used today by children in the group being observed? Used today
‘\ is rated on a two-point scale.

!

\\ ’ 1 — Yes
\\ , 2—-No .
\ , B
In completlng the following form, place the number of your rating for each category next to .

each plehe of eqmpment that is clearly present in the room being observed.
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" Water colors - . . ' -

ARTS & CRAFTS : ‘

- Poster paint . ’ * ' . .

Adéquacy . : e
Safety  Accessibility in Number  Workability ~Used Today

Easels L o . .
Paint brushes LT
Finger paint

Tempera paint . !

Spray paint R
Pans for mixing colors of paint
Crayons (assorted colors) s u
Colored construction paper ’ \
White drawing paper Y . N ]
Glazed shelf-paper for finger painting . n ~ S
Poster board - - .
Thumbtacks, clamps, or-clips to attach paper .
to easel . ' . i
Scissors:  Blunted point _
Sharp point .
Left-handed ‘
Clay, dry or mixed — . \
Modeling clay
Play dough . . .
Plasticine (to supplement clay, hot replace it} i
Plaster of Paris )
Library paste
Glue - o ) N y
Collage or craft-type.materials: )
Sponges for sponge painting .
String . . ‘ -
" Yarn T — ‘ )
Paper plates . mn e
Paper bags ,’
\ Cork§ e [

' Tissue paper ° ‘ -
Crepe paper ' '
Snew spray . ) .
Wallpaper - : ‘
Sandpaper . Lok
Pipe cleaners . ‘ an
Tongue deprassors ’ . _

Cotton batting.. - -
Felt i . .
Glitter paper . D -
Beads . » - ' : '
Woodworking: . ; . .
- Drill . ! ) S ' .
Hammers, claw - ) .
Nails ' L : »
Sandpaper
Saw

s

Wood scraps . ‘ i
Workbench with viss or sturdy wooden
tables with vises

e | ot -




. - L ~
" Y , . Adequacy : "
TR \ Safety  Accessibility in Number  Workability —Used Today

AUDIQ VISUAL " . % y

r
-
&

*  Tape recorder .
. Filmstrip equipment :
* Projector 5 N
Story books h _ . T
Picture 'books ' ' -

£y

MUSIC EQUIPMENT & SUPPLIES : - ' ’ \ t
Piano .

Tom-toms -

Rhythm sticks

Bells ‘ . : N

Marimba or xylophone.
Drumy .

» Sand blocks . e
Tambourines
Kazoos *
Triangle, | ‘

Ukelele .
Nursery harp ¢
Autoharp ’
+ Regord player
Records

-

BUILDING : ,
Srall hollow blocks, wood or cardboard
("small’’ means hand:held) ,
‘Small’solid Blocks (unit blocks)
Large building blocks_ .
Kegs i ' ) °
. Packing boxes .
Wood crates ‘
_Pite of bricks
| Boards
* Rubber or wood animals and people ) . ) N
Tinkertoys ' \ C
Lincoln Logs : \ \
Constructo toys ) \

.

ROLE-PLAYING TOYS .
L Doll equipment: ~
Dolls ’ .
Doll ciothes
Doll bed and bedding A .
Doll carriage
Doll dresser (to hotd doll clothes)
I Doll ba'thing equipment {sink, pan, bathinette) .
Cooking equipment: ’ : -
Toy stove (child-size, not doll-size)
Cupboard (child-size, not doll-size)
Refrigerator (child-size, not doll-size)
Pots and pans ¢
Cooking utensils )

*

-

. ‘ .




. 4 * 1

: . Adequacy " )
- . N Safety ’ﬁ‘Accesslblllty in Number  Workability  Used Today
N . °

.‘ \ ¥ @
Cleaning equipment: )
Broom {child-size)

Dust pan . ' T, ) .

Mop {child-size) ' _ ’
¢ .. Laundry equipment: .
~ . lroning board'ichild-size) B . - :

lron ) ' s

Clothes basket * . \ v o R

Clothes pin and clothes ling

Toy telephone N -

Dining equipment: . ) s
Toy dishes ' -

Small table and chairs ‘ .

Dress-up clothes or cdstume box : ' —

" Toy tash register . N

Cowboy and Indian gear

Doctor and nurse kit

Hollow blocks, cardboard bo;les, packing boxes \\
for building store, gas station, train, fort

Small cars, trucks, airplanes, boats

Medium size 12" or more) cars, trucks, airplanes, ' ’ .
¢ boats, wagons . .‘ :

y Fire engine - ’ !
" Puppets ’ i .

MANIPULATIVE PLAY MATERIALS
Color cone

Nested blocks . o ) .
Peg board (variety of shapes and suzes) )

Form board : . > >

Large beads, bunons, spools for stringing

[Puzzles . "

| Design cube’s

/

CLIMBING ; S .

. / Jungle Gym or climbing frame
Ladders or ladder boxes . _ ) L

Trapeze and rings -
Slide : , -

e

Large concrete pipes’ .

, Tunnel ., g

X £

Rope ;

Climbing tree

"

Platform and steps

Walking beam or board

Sliding pole . i —_—

Ramps with bench between
Monqu bars

Tree stump

Hanging bar

Jumping board

Tire




5- ‘ ‘s de uac ) ! \\ !
Safety Accessibility in Number Workability Used Today - '

i

PUSHING, PULLING, AND THROWING - ’ \ .
Wagons or drag boxes
Wheel barrows .
~ Hollow blocks and boards
Packlng boxes and barrels ) ’ !
Rubber balls, assorted sizes I ’ \
Sleds \ ‘ \
Snow shovels ‘
Scooters i
Swings: , \
Single .
N Double ® l
aTether ball ) : ‘, \‘ S
Seesaw ‘ ‘ N
Rocking boat ' ‘ A
Cradle board | \
Spring horse
Cars to sit on and drive
Merry-go-round |
Tricyi:les
ﬂTife

1

DIGGING AND MANIPULATIVE ACTIVITY .
Gardening toois (rakes, shovels, watering can, hose)
Large brushes and pails for water painting

Sand box or area _
One area provided with pebbles instead of Eand
Dirt to dig in . '

Shovels, pails, pots, pans, cups and spoons

Sifters (screening of several sizes tacked to wood frame}

Chutes(gutter pipe or vent pipe from clothes dryer)

Pulley with rope and pail

Small pieces of wood and sticks to augment
building projects

Seats or table-like area above sand-level

Water, play table units

Gardens.

POUNDING
, Wooden mallets
Reg boards and pegs
\  Hammer board sets

SCIENCE EQUIPMENT AND SUPPLIES
N Aquarlum for gold fish, tadpoles, guppies; tu\rtles
{with grass, seaweed, and food)
Pets (e.g., turtle, fish, rabbit) with facilities for\
“r handling and proper sanitation; healthy \ . ;
animals free from disease ‘
" . Cages for animals and visiting pets
Bird feeding shelf and suet feeder
v Piants (including those which children have \\
planted themselves)




Accessibility

Adeguacy
in Number

Workability  Used Today

Safety

(3

Magnet

Magnifying glass

Prism glass

Thermometer

Test tubes

A
- .Batteries and bulbs -
Natural materials:

Rebbles ’
Branches . -

e

Weeds o

Sea shells

Leaves, *

Nuts ~

Experiments set up: (e.g., floatiﬁg and sinking objects)
. Workable models of simple machines: -

Inclined plane
]

Lever'
Pulley Co /
Gear

Whee! and axle . /
Screw . , ) /
Adjustabte fulcrum balant K

COGNITIVE OPERATIONS

(Toys that involve these principles)

C‘olor Discrimination—the ability to identi{y and
match objects by color |

Number Discrimination—the ability to recognize
and match numerals and correspondinf ) )

numbers of objects
Visual Discrimination—the ability to /
differentiate the forms and symbols ?n
one’s gnvironment i
Tactile Discrimination—the ability to, identify
and match objects by touching and feeling
Shape Dis{crimination—toys that require shape
discrimination are those where a child must
perceive the shape of an object so it can be
droppei;l in a hole the same shape or set into
a puzzlé:like frame, or matched with an object
the samé shape
Length Discrimination—the ability to differentiate
among objects of different lengths
Auditory Dis rirr]ination—perceiv}ﬁg\differences
and similarities in sound
Seriation by C lor--the arlrange?)snt or grouping

a‘ series; suiccessipn, or progression
according to\color / /

»*Seriation by Number—arranging numbers in
ascending ancl descending ofder,-or in
_ repeating patferns /
Seriation by Rela ive’Size-’-arfianging items in
graduated sizes either largest to smallest or
smallest to Iatge‘ét ! ~

f
!

A

e — .

‘N7

- 00248

——




Adequacy

Safety Accessibility in Number

Workability Used Today

Visual Seriation—involves the arrangement of pictures
in logical order, such as to tell a story, illustrate the
process of change or cause and effect, and other
relationships ’ )

.B. Agtfvities Checklist
‘For each of the activities listed below, indigate which ones;
la) The children tried to start

Ib) The children did &ngage in
'c) Were successful, as far as children’s involvement and jnterest seem to indicate

Check as many columns as are applicable for each activity.

) Tried
to Engaged .
Start in Successful

Run
Jump
Bend
Squat
Stretch
" Pull
Push
Crawl
Swing \
Climb - N
Balance
Dig . -t
Carry\'\
Lift
Throw
Roll
Sit
-Imagination
Cooperation
Planning
Social play ( \
Solitary play
Sight
Sound- . . : : _ .
Touch ' N
Small-muscle activity
Personal courage ™
Fact learning ]
Hand-eye coordination
Snatial relations o N




FORM 12 —-Organization and Uise ‘of Outdoor Speice CENTERS

»

OA.M.
. ) OP.M.
Center Group ____ O Full day

Observer ‘ ’ ‘Date

1. Location of yard being described:

i

* O On the center’s grounds
**Where on the grounds:

About how far from ‘the group’s indcor classroom:

(] Outside of or beyond the center’s grounds: -

00 Maintained exclusively for center’s use
. O Public playground or playiot

How far from center: Y2 block or less . 1 block, or less than 2 2 or more blocks

2. General description of yard, considered as a whole:
a) Can one adult see the whole yard from any vantage point?
O Yes 0 No
b) Yard shape (roughly): e ‘
' O Square DAOblbng or rgctangular O trregular
c) Yard size — estimate (consider the number of children who are expected to use the area at one time)

0O Small, 0O Large
O Average. O Very large

d) Proportion of yard covered by physical objects:

O Almost all * O About 1/3
0O About 2/3 O Very little 1
0O About 1/2; g - .

e) Composition of surface inarea not covered by physicall objects:

O Natural {grass, weeds, dirt, etc.)
! O Artificial {asphalt, cement) : ’
. O Combination {yard impresses one as having both natural and artificial base)

f) Check objects that the children can see beyond the yard. (NOTE: Observe this from child’s eye
level and include what can be seen on a!l sides of yard.)

O Pedestrians {1 Back alleys
* O Neighboring yards O Empty lots
O Trees O Garages or parking lots
O Back potch area of other O Streets with a lot of moving traffic
buildings )
Continued !

l: KC Care Evaluation Manual
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O Apartment buildings O Other (specify)
O Public or private schools

. 3.Special Problems: Indicate the prese;'me of: (1) dander spots in or near the yard from whichAchiIdren‘T
might need special protection or supervision; and (2) any other special problems in this yard.

] Lake or stream- O Dust
O Rocks O Fumes or odors
O Incinerator O Poot drainage
O Steep steps O Insects -
"OHoles - O Rodents
O Construction site O Lack of shade
O Air conditioning < O Filth and small pieces of glass
compressor O An easy exit.to street
O Smoke . . Tree stump \
O Garbage cans O Unpredictable changes in level

O Broken equipment )
4, Visibility of equipment areas within yard: !

' a) Can adults see over equipment area?

s

O Yes, all {0 Yes, some O No 2

b) Can adults see into containing units (tunnels barrels, etc.) froma dlstance SO as t? anticipate a need
for closer supervision?

O Yes, inte all containing units . \

O Yes, into some containing units . i
O No ‘ \
. c) Can children in one equipment area see children in other equipment areas? (Obser\(e this at

child’s eye level.) |

O Yes, in all cases \
O In some cases :
O No

5. Visibility of paths:

>

a) Are clear paths present at child’s eye level? (Paths are the spaces thatchildren use to move from
one place to another — not necessarily paved walkways. Clear means broad, elongated, and easily
visible.)

A 0 Throughout the yard
A O In part of the yard '
O Not at all

b) Do any of them tend to promote congestion and conflict?

O Yes O No O Yard not observed when children present

]

6. Are play units organized so that children in one play unit will not interfere with other children in
different play units? (Consider: (1) if children in one unit can reach children in another unit, and :
(2) if teachers and children need to walk through play units and the surrounding space necessary
, for their use to get from one place to another ) -

‘Cl Yes O No

. \
a) If no, explain:

2
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7. Check the natural ‘objectr; that are present in the play yard.
O Trees 0O Dirt -

O Grass O Flowers ! : §
O Weeds D Others (specify)

8 If any of the types of equipmeﬁt listed beloy is present, designate if it is permanent or movable.
{Movable refers to program activities on a day-to-day basis or for small segments of time, either by a
child or an adult. 1t does notrefer to items that are moved only seasonally.)

- Permanent Movable . - N

-

Balance beams

Bench _ ) ‘\
CIimbinq barrels

Hopscotch boards y

) ’\Jungle gym ) ﬁ L

~ Llarge building blocks

. . Low climbing apparatus , ,

Merry-go-round

Monkéy bars
Rocking toys
Seesaw

Swings (small or large)

Tires /
"Trike path : . /’
Tub ' ‘

9. Overall, how would you rate the design of this area? (Consider the following: Do: tt}e shape of the
space and the distribution of objects aillow ease of movement throughout the area, azdequate empty
spaces, clear paths, easy supervision without excessive walking, efficient placement of storage units
so that materials are stored close to their pbint of use, potential for long-term. vanety, and capacity for
reorganization} Are there multiple-use units?) >

o Very good O Poor
O Good. O Very poor
O Fair

Comments if any:




e F

FORM 13—Organization and Use of Gymnasium . CENTERS

>

or Gross Motor Activity Area

.

O A:M.
Or.M.
Center Group O Full day
Observer ) Daté
1. Location of area being described:
O On the center’s grounds:
About how far from the group's indoor classroom: _- .
O Qutside or. beyond the center’s grounds:
O Maintained exclusively for center’s use
O Public gym 2 _
How far ftom center: 1/2 block or less 1 block, or lessthan 2 2 or more block’s
2. General description of-area, considered as a whole: . \

" d) Proportion of area covered by physical objects:

. Special Problems: Indicate the presence of: (1) danger spots in or near the area from which children

a) Can one adult see the whole area from any vantage point?
O Yes O No
b) Area shape (roughly):
O Square O Oblong or rectangular O Irregular
c) Area size — estimate (consider the number of children who are expected fo use the area at one time)

O Small O Large
O Average 0O Very large

>

O Almost all O About 1/3
O About 2/3 O Very little
O About 1/2

might need special protection or supervision; and (2) any other special problems in this area.
O Slippery floor O Rough, uneven floor
0 Steep steps O Damp floor
O Insufficient lighting O Pipes or conduits that can be reached
O Maintenance machinery by children on equipment
' O Projecting structural O] An easy exit to street
v irregularities . O Unpredictable changes in level

O Broken equipment - 'x

Q  Care Evaluation Manual i

E Mc‘cil for Cdmmunity Services in Metropolitan Chicago

Full Tt Provided by ERIC.
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4. Visibility of equipment areas within the entire area:
a) Can adults see over eguipment boundaries?
O Yes, all O Yes, somet 0 No

b) Can adults see into containing units (tunnels, barrels etc.) from a dlstance o as tc anticipate
need for closer supervision?

O Yes, into all containing units
O Yes, into some containing units
O No

c) Can children in one equipment area see children in other equipment areas? {Observe this at ch//d S
eye level.) . )

U Yes, in all cases
O In some cases
D Nd & K3
5. Visibility of paths within the entire area:
a) Are clear paths present atch/ld’s éye level? (Paths are the spaces that children use to move from

one place to another — not necessarily paved walkways. Clear means broad, elongated, and easily
visible.) :

0 Throughout the yard
O In part of the yard
0] Not at all

b) Do any of them tend to prombte congestion and conflict?
O Yes 0 No O Area not observed when children present

6. Are play units organized so that children in one play unit will not interfere with other children in
different play units? (Consider: (1) if children in one unit can reach children in another unit, and
(2) if teachers and children need to walk through play units and the surroundlng space necessary for
their use to get from one place to another.)

O Yes ) O No

a) If no, explain: \

o L 182 00254 \\
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7. If any of the types of equipment listed below is present, deslgnate if it is permanent or movable.
Movable refers to program activities on a day-to-day basis or for small segments of time, either by a
child or an adult. It does not refer to items that are moved only seasonally.

Permanent Movable .

Balance beams
Bench )
. Climbing barrels -

Hopscotch boards ' o

Jur)gle gym

Large building blocks

Low climbing appa}atus

Merry-go-round

Monkey bars

Rocking toys \
Sand box
Seesaw

Slides

Spring horses

Swings (small or large)

Tires
Trike path . <
Tub

e

-’

8. Overall, how would you rate the design of this area? (Consider the following: Do the shape of the
space and the distribution of objects allow ease of movement throughout the area, adequate empty
spaces, clear paths, easy supervision without excessive walking, efficient placement of storage units

3 so.that materials are stored close to their point of use, potential for long-term variety, and capacity
for reorganization? Are there multiple-use umts?)

~

Q Very goou O Poor
1 Gond 1 Very poor =
1 Fair ) . .

Comments, if any:
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FORM 14—Outdoor Equnpment Supplles, \and ' CENTERS.

Activities Check List

and |
HOMES
z — — TAM
. ) . aoP.Mm.
Facility : Group O Full day

Obser\;er - Date

DIRECTIONS: This form is to be.completed in final form at the end of the observatlon day. Notes may
be taken at appropriate times.

"A. Equipment and Supplies Checklist )

Each piece of equipment.is-to.be.scored, .if.it.is.clearly present according to its safety, accessibility,
adequacy in numbers, workability, and whether used today. Do not request that storage cabinets be
opened for your mspectlon Score the equnpment and supplies that are part of the apparent env.ronment

General guidelines for these scores are as follows:

1. Safety: Metal equipment should have no sharp edges, be free of rust, and not bend or give under
hard use. No apparatus should be too high for an adult to pluck a child off its top, and it should be
constructed in such a way that a jumping or falling child will have a good chance of avoiding impact
with the apparatus. Wood objects should be splinter-free, and of close-grained wood. Plastic should
be heavy-duty and unlikely to splinter. Pointed objects should not be in a permanently fixea position
likely to stab a falling or passing child. Equipment should be stable, weII balanced, so it will not tip
over with an uneven distribution of weight.

All substances used on equipment or by children should be nontoxic. You probably will not be able
to determine the toxicity of paints used originally on equipment or in its repair, but excessive peeling
of paint should downgrade your judgement of safety. For the most part, the toxicity of products
designed for children can be determined. Nontoxic paints, clay-like materials, and craybns are almost
always labeled “'nontoxic’ on their container. |f this type of item is not kept in its original container
and if you cannot manage to unobtrusively inspect the original containers in a storage area, you may
assume they are safe if they are major brands of products made for children. Detergents and other
such substances are generally labeled with safety precautions if they are toxic. Safety i is to be rated
"on a scale of three:

1 — Safe
‘2 ~— Questionable safety
3 — Apparently unsafe

2. Accessibility: The access a child has to the equipment,provided for the group being observed or
when the child is in the general vicinity of the equipment. If equipment is not used on the day of
observation, then it should not be scored for accessibility. {(An exception is equipment stored high
above children’s reach, which may be s¢ored as very limited or inaccessible.) ‘

If some equipment is kept in a room where the children are not allowed to enter, then denying access
to the eqmpment if a child were to enter that room, is most likely meant to guide a child out of an
unsupervised area. Equipment in that area should not be SCOred at all unless it is at one time or
another durmg the observation day brought into a child-use area, or the children are brought into the
room where it is located.

Q

) 1 '

Day Clrf Evalyation Manual
Councit for Community Sawlcos in Matropolitan Chicago

00206




An accessibility rating should not be affected by inaccessibility caused by the fact that one child is
using the piece of equipment at the time when another child wants to use it. When the group is en-
gaged in a special activity and a child is not permltted to leave the activity and use some other
equipment unrelated to the activity, do not count the equipment as |nacce55|ble Accessibility is
to be rated on a three:point scale: )

. 1—Completely accessible: Something a child can approacn and use wnthout permissipn from the
caretaker or help in gettlng it out.

2~ Limited accessibility: Permnssxon or help is‘needed, butis almost always granted.
3—More limited accessibility: Permission or help is needed and is W|thheld frequently.

(1f 3, indicate if it is because:) o A

-

a—Being able to use the equipment is considere"d a special reward
>

~ b—The equipment is used for special times or activities <. - ‘
3 Adequacy in Number: An adequate amount of equipment according to demand. It is all right for
children to have to wait to use the equipment. Do not count instances where the caretaker limits

the amount of equipment that children can use at one time (for example, passing out only a few
pieces of Tinkertoys to each child.) These cases should be rated under accessibility. Adequacy in

number is to be rated on a two-point scale:

1 — Adequate
2 — Inadequate -

4. Workability: Do all pieces of equipment really work the way they look like they should and are all

the required parts present? Workability is to be rated on a three-point scale:

‘1—Completely unworkable: The equipment cannot be used at all either because an importaqt
piece is missing or because other equipment necessary for its use is not available {for example,

paints, but no brushes). e **\‘“"’"“"‘” .

2—Partially unworkable: Unworkable in some minor way or relatively unimpdrtant parts missing;
the equipment can still be used safely by the children but not to its full extent or in ways that
require improvisation on the children’s part (for example, toy telephone with dial broken aset”
of nesting cups with a few sizes missing).

3—Workable: No parts are missing or broken; gther equipment necessary for its use is available.

5. Used today: Was the equipment used today by children in the group being observed? Used today

is rated on a two-point scale. .
1— Yes
2 - No

/

In completing the following form, place the number of your rating for each category next td,
each piece of equipment that is clearly present in the room being observed. ‘




Safety

Accessibility

Adequacy

Workapility Used Today

ARTS & CRAFTS -

Easels

in Number

Paint brushs.

>

Finger paint

Poster paint

Tempera.paint

Water colors

Spray paint =

Pans for mixing colors of paint

Crayons (assorted colors)

I

Colored constructnon paper ‘ . -
White drawmg paper |
Glazed shelf paper for finger painting
Poster board ‘
Thumbtacks, clamps, or clips to attach paper
to easel ‘

Scissors:  Blunted point

Sharp point -

Left-handed !

Clay, dry or mixed

Modeling clay

Play dough

Plasticine (to supplement clay, nqt'replace it)

Plaster of Paris

Library\ paste t ‘
Glue

: Collage or crafttype maté:ri\al‘éx
\  Sponges for sponge painting .
String
Yarn
Paper plates
Paper bags Lo
Corks
Tissue paper
~Crepe paper
Snow spray
__Wallpaper |
Sandpaper ) - .
Pipe cleaners ‘
Tongue depressors
Cotton batting i
Felt . LT
Glitter paper e -
.Beads .
Woodworking: '
Drill )

P

o

Hampoers, claw . .

Nails

Sandpaper . :
Saw !

~
Wood scraps v

Workbench with vise or sturdy wooden
tables with vises




ATt

v
1

AUDIO VISUAL - '
Tape recorder

Filmstrip equipment

Projector

-

" Story books

Picture books =

MUSIC EQUIPMENT & SUPPLIES
Piano . -
Tom-toms

Rhythm sticks

Bells

Marimba or xylophone

- Drums

Sand blocks

Tambourines

Kazoos

Triangle

Ukelele - .
Nursery harp '
Autoharp ‘.

Record player

Records

BUILDING

Small hollow blocks, wood or cardboard
(“small” means hand-held)

Small solid blocks {unit- blocks)

Large building blocks

Kegs

Packing boxes

Wood crates,

Pile of bricks

Boards \

Rubber or wood animals and people
Tinkertoys \
Lincoln Logs

Constructo toys

ROLE-PLAYING TOYS
Doll équipment:
Dolls
Doll clothes
Doll bed and bedding
" Doll carriage
Doll dresser {to hold doll clothes)
Doll bathing squipment (sink, pan, bathmette)
Cookmg equipment:
" Toy stové {child-size, not doll-size)
Cupboard (child-size, not dol!- size).
Refrigerator {chitd-size, not dqll-size) N
Pots and p2ns
Cooking utensils )

Adequacy *

3

fety Accessibility in Number  Workability . Used Today.
4
Y- o
G
" ,
?
Y
' | .
N
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: Cleaning equipment:
Broom (child-size)
Dust pan
Mop (child-size)

Laundry equipment:
Ironing board (child-size) ~
Iron :

Clpthes basket =
Clothes pin and clothes line

Toy telephone .

Dining equipment: .
Toy dishes .
Small table' and chairs

Dress-up clothes or costume box

Toy cash register

Cowboy and Indian gear

Doctor and nurgse kit

" Hollow blocks, cardboard boxes, packing boxes

for building store, gas station, train, fort

Small cars, trucks, airplanes, boats

edium size (12" or more) cars, irucks, airplanes,

boats, wagons

. Nested blgtks—".
" Peg goard (variety of shapes and sizes)
Form bodrd *

Large beads, buttons, spools for stringing

Puzzles - t

“ /,\Df_iign cubes ’
CLIMBING
Jungle Gym or climbing frame |

Ladders or ladder boxes
Trapeze and'rings

1

. Slidee ‘
Large concrete pipes
Tunnel :
Rope

Climbing tree

Platform and steps

Walking beam or board

Sliding pole

Ramps with bench between
Monkey bars

Tree stump

Hanging bar

Jumping board

Tire ° ’ . .

Safety

Accessibility

N
Adequacy
in Number

-

Workability Useci Today




- Holtow blocks and boards

" Tether ball .

i N ‘Adequacy .
X . ‘ Safety Accessibility ig Number  Workability Used Today

- , A '

\
- y \
\

PUSHING, PULLING, AND THROWING . . - .
Wagons or drag boxes : : A -
Wheel barrows : ‘

Packing boxes and barrels

Rubber balls, assorted sizes . N

Sleds . \\ : . ‘ \

Snow shovels- . ] ) : ’

Scooters . . )

Swings: L -
Single ' . N
Double : ) ' ’

Seesaw : ) ) ‘ .
Rocking boat : A

Cradle board : ' : 0

Spring horse ‘ ’ A\

Cars to.sit on and drive ' ' ‘
Merry-go-round ®

Tricycles

Tire -

DIGGING AND MANIPULATIVE ACTIVITY. ; ) \ ©
Gardening tools (rakes, shovels, watéiing can, hose) a
Earge/brushes and pails for water painting
Sand box or area i R i .
One area provided with pebbles instead of sand
Dirt to dig in )
Shovels, pails, pots, pans, cups and spoons-
Sifters (screening of several sizes tacked to woaqd frame)
Chutes (gutter pipe or vent pipe from clothes dr?gr)
Pulley with rope‘and pail !
Small pieces of wood and sticks to adgment

" building projects
Seats or table-like area above sand level
Water play table units

Gardens

POUNDING

Wooden mallets

Peg boards and pegs . «
Hammer board sets , '

i

SCIENCE EQUIPMENT AND SUPPLIES

Aquarium for gold fish, tadpoles, guppies, turtles ,
(with grass, seaweed, and food)

Pets (e.q.. turtlé, fish, rabbit) with facilities for
handling and proper sanita:gon; healthy ,
animals free from disease ’

Cages for animals and visiting pets

Bird feeding shelf and suet feeder

Plznts lincluding those which children have
planted themselves) -




f‘ ’deqllacy i
Safety Accessibility in Number  Workability Used'\Loday

Magnet -4 1//' \ <
Magnifying glas ’ ' \ Lo
-Prism glass ' -
Thermometer 7 .
Test tubes . L /!
‘Batteries and-bulbs L - -/
Natural materiajs: - ' v . /
Pebbles f
Branches o ] s ]
Weeds / .
* Sea shells L [
Leaves | : ] -
Nuts .‘i ' /
Experiments setwup: (e.g., floating and sinking objests) ' /
Workable modq‘yls of simple machines: . /
“Inclined plane :
TTTLever” C T T ' /
Pulley - | / - /

|
. Gear !

Wheel and ai;(le ‘ / s ..
.- Screw 1 . / /
Adjustable fulcrum balance / ] ,

COGNITIVE QPERATIONS | . k -
{Toys that involve these principles) . / <
' Color,DiscrimiTlation—'the ability to'identify/and . /
match obje lts by color . I
. Number Djscrimination—~the ability to recoéni;e
and match numerals and c‘orresponding/ . /
numbers oflobjects : RN
" Visual Discrimination—the ability to /

3 differentiat;F the forms and symbols in L
‘one’s envir nment I l
Tactile Discrimination~the ability to identify o /
and match Lbiects by touching and feeling / _
Shape Discrim}‘hation—-tqys that require shape |
discrimination are thase where a childjimust |

perceive thg}shape of an object so it can be /

dropped in 2 hole the same shape or set into /
a puzzle-like frame, or matched with an object
the same sh?pe
Length Discrimjination—the ability to.differgntiate f
~ among objects of different léngths /
Auditory Discrimination—perceiving différences /
and similaritjes in sound
Serlation by Co!or—the arrangement or grouping /

of objects in 'a series, succession, or progression ) f
according to golor i

Seriation by Number—arranging numbers in \ i —
_ascendingan desceonding order, or in j

repeating pattf:rns . i
Seriation by Relative Size—arranging items in .
graduated size { sither largest to smallest or |




T Adequacy
P Safety Accessibility in Number

Workability

Used Today

Visual Seriation—involves the arrangement of pictures
in logical order, such as to tell a story, illustrate the
procesé of.change or calse and effect, and other
relationships '

<

B. lActivities Checklist
For each of the activities listed below, indicate which ones:

a) The children tried to start’ '
b) The children did engage in
¢) Were successful, as far as children’s involvement and interest seem to indicate

Check as many columns as are applicable for each activity.
Tried

to  Engagéd
Start in Successful

Run . g

Jump

Bend

Squat |

Stretch . .

Pull ' .

Push

Crawl

Swing ‘

Climb ' '

Balance

Dig . -

Carry

Lift

Throw

Roll

Sit

Imagination

Cooperation

, Planning

Social play
—-Solitary play

Sight

.Sound . . ?

Touch

Small-muscle activity

Personal courage

Fact learning

Hand-eye coordination

Spatial relations

- 148 |
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FORM 15—Observation of Group Experiences CENTERS

3 P and
- | HOMES

DIRECTIONS. Forms 15 and 16 on program observation are the most important instruments in the manual,
for they measure the program characteristics and the caretaker interaction with the children more directly
than any of the other forms.* These forms are also the most difficult to complete with accuracy since

they require many subtle judgments on the part of the rater. )

The formsconsist of several rating scales, each one measuring one particular dimension or facet of pro-
gram or caretaker behavior. The definitions and examples listed under the scale headings provide the infor-
mation on which judgments of degree are to be based. The scales guide the observer in describing and making
distinctions of degree about the program or caretaker behavior.

The observation period needed to‘complete these forms is long and intensive, and the forms will be
completed after you leave the facility. The observation should be conducted in two ways: (1) a two-and-
one-half hour observation period should be set aside specifically for these forms. During this time, how-
ever, you should be aware of the occurrence of events that are evaluated by other forms. (2) While you are
present at the facility and observing for and completing other forms, you will observe behavior that can and
should influence your ratings of Forms 15 and 16. ‘ ! ‘

The best time to do the intensive observing for Forms 15 and 16 is when the program is in full swing
{including free choice periods, if the program offers them). For the facilities in the field tests, this time was
usually in the morning, after the completion of arrival activities. You should notdo any intensive observing
for these forms during routines such as nap time when the children are asleep, at lunch time, or when the
children are waiting to go home. Nor should you do any when the group is outdoors — unless a large por-
tion of the day is spent outdoors and the area is confined enough so that you can hear what is being said.
As in all observing, remain as-glistant as possible to avoid affecting the behavior of caretakers and children.

While observing for the two-and-one-half hour period, you should take concentrated process notes for
use in completing the forms later. |f the flow of the program seems to demand it, the period of concentrated
note-taking may be distributed within the same day to'equal the time required. Note-taking keeps one -
incident from being too heavily weighed in judgment when the forms are filled out, and prevents the ob-
servational orientation of the observer from waning during an extended period of time.

Only-one copy of Form 15, Observation of Group Experiences, should be completed for the group
under observation. An exception to this rule exists where children are shifted to a different program in
the middle of the day. For example, some nursery schools with adjunctive day care facilities include the day
care children in the nursery school progrem for one-half of the day and provide different staff or room
- space for the other half. In this case, observe in the aursery class for a half-day and in the day care class for
the rest of the day. Complete 1 separate Form 15 for each part-of the program.

- Form 16, Program Observa.ion of Individual Caretakers, should be completed for each caretaker who
1s with the group when any of the children are awake. Do not observe other persons who are simply cbserv-
ing the group for any purpose. Complete this form for the five or fewer caretakers who have supervised the
children for the longest period of time over a half-hour. An exception'is where children are shifted toa
different program in the middle of the day. In this event, as many as five copies of Form 16 for each of
both parts of the program day may be completed.

*The term “caretaker” includes teachers, assistant teachers, aides, volunteers, directors acting as
teachers, day care mothers, gssistants to day care mothers, and older children who help care for or watch
younger children. .

Day Care Evaluation Manual
Q il for Community Services in Metropolitan Chicago
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The note-taking pages should be divided into as many columns as there are caretakers to be observed
atany one tirfie, All notes on a particular caretaker, including the times of her arrivals and departures, are
made in one column. !n this way, separate copies.of Form 16 can be completed by the end of the day.
Notes taken on a caretaker who was present for less than a half-hour can simply be crossed out at the end
of the day, and no form completed fo,{_that person. |f there are more than five caretakers per grodp {or per
half-day in the case of a program shift), then disregard the notes taken on the extra caretakers who were on

the scene for the shortest-periods of time. ‘

Notes should be taken for short recall, because the forms should be completed as soon as possible
after leaving the facility. They should be filled out based on your overali impressions, not just by counting
up your notes. The notes serve as reminders, and your reasoning for the ratings does not have to be written

. in the notes. The notes should be able to justify your impressions, but only with you as the interpreter.
They need not be legible or comprehensible to others without your help. You must be thoroughly familiar

_ with the scales so you will know what to look for. This requires an"intensive study of the forms before any
observing is attempted. It will be helpful to discuss the scales and what they mean with other observers,

You may notice that remarks and behaviors referring to or addressed to individ 1al children have more .
impact on your sensibilities than those addressed to the group. They probably have a disproportionate
effect on children as well, so you may allow this difference to affect your judgmen’.. However, do be
aware of and consider more than just the most prominent or noteworthy caretaker behavior when completing
the forms. Your ratings should reflect your impressions as gained throughout the day, a great deal of which
should be gathered from observations of the more common or less spectacular aspects of caretaker behavior.

Do not leave any scales blank unless you saw absolutely no evidence one way or the other of the be-
havior described by the scale. The fact that miore than one type of scale appears in these forms shouid not
be a source of disturbance to you. _

You are strongly encouraged not to avoid choosing the extrame points of a scale just because you once
saw a similar behavior that was more extreme, or because you expect eventually to observe something more
extreme. The more observers are able to score toward extremes, the more likely it is that the manual can
discriminate between facilities according to the types of care they provide. |t isvery unlikely that a care-
taker will strike a child, or that she will produce a startlingly creative way of responding to a situation. Do
not wait for these kinds of behavior to score toward the extremes of a scale.

In making your judgments on the scales in Form 15 you may sense that your best judgment does not
reflect the actual inconsistency observed regarding the topic u\_nder consideration. When this is the case,
make an | in front of your scoring mark to indicate that though you have scored the best summary of what
you have observed, there is an inconsistency {which probably affects children) in the group’s environment:

A list of abbreviated headings is attached for use in taking notes for Forms 15 and 16. This list cor-
responds to the headings of each rating scale in Forms 15 and 16. The scales are numbered consecutively,
starting with scale 1 in Form 15 and ending with scale 73 in Form 16.

-
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ABBREVIATED HéADINGS «FOR USE IN TAKING NOTES

.

Form 15

Prop time to program aspects

* No. of ch

No. of CTs '

No. of involved CTs

Authority relationships among CTs
Affective relationships among CTs
CTs attitudes to parents

CTs attitudes to non group
Promoting soc/play contacts
Requirements of group living
Respect indiv rights in group
Putting away equip: indiv/sm group«
Determining indiv/sm group users of equip
Putting away equip for group

Who cleans up after group

How scheduled day was

No. of major scheduled periods

* Shifting activities w/i sched periods
Ch's invojvement ’
Relax/Tension: ch
Soc/self-amusement amorig CTs
Program aspects for cog devipt
Variety cog skills

Learning potential of program

- Types Iearn{ng skills emphasized
Deg self-help encouragement

Areas of self-help encouragement
Variety of program expression
Intra-group friction

Amt unresolved intra-gr friction

Form 16 ,

Spec contact by program setting
CT typical posture

Clinical comments on ch
Clinical comments on family
Voice tone/volume

(for Forms 15 and 16)

CT manners toch .
CT emphasis manners for ch
CT as madel for language

" CT dependency on ch's affection

Restrictions/demands

Explain of restrictions

Mode of reinforcing restrictions

CT respond to consequence vs. intent: mishaps
Punijtiveness of control T S
Amt observing by CT -~
Resolving conflicts not observed
Acknowledge feelings vs standard of behav
Remarks to whole grodp vs indiv ¢h

Respond to ch as indiv

Bal approv/disap by CT

Differential response to ch

Apparent basis for differ response

Physical punitiveness

'Relax/Tension: CT’

Amt overt affection by CT

Consistency, steadiness: Impulsive/Stable
Creative intro of cog skills '

Deg CT behavior indicates curiosity

Amt CT encouragement of ch’s curiosity

Extent CT attends to ch’s communications (v/nv)
Emphasis on experiential mode for cog devipt
CT role re ch's choice of activities

CT directiveness re ch's play activities

‘CT encouragement ch’s self-express
* Convergent reasoning
. Divergent reasaning

Broaden base of knowledge

Broaden associational approach
Work-play process vs product quality
Ch'’s thinking vs correct answer
Corrections of errors

Aids in problem-solving

Redirection of activity




Group ldentifying Information:

Nare of facility:

Group name, if more than one group at facility {room number, name of head teacher):
ODAM. OpM. OFul day

Date of observation:

Time observer was with group: A.M. to P.M. Time of nap: P.M. to PM, 7
Observer Identification: M
Time on site: AM.to_- P.M.
.Time during which concentrated notes taken {should total two-and-a-half hours): to
‘ to
to,
Total hours

If more than five people really served substantially as caretakers, check he.re

1. Proportion of Time Spept by Typical Child in Various Aspects of the Program . .

Name of observer: ) .
Estimate by percentage o¢ entire day. Base your answer on what you observe today.
% 1 — Free play, indoors '

% 2 — Free play, outdoors, in gym, or area set aside for gross motor activities

% 3 — Routines (taking off and putting on outer clothing, group time devoted to picking up
and putting away materials, washing, toileting, snack, lunch, and rest)’ ‘

% 4 — Caretaker-directed (initiated and structured) group play activities indoors {story-reading,
rhythms, games, listening to music, singing)

% 5 — Caretaker-directed games or exercises outdoors, in gym, or gross motor activities area
% 6 — Formal lessons {the children are expected to acquire a specific skill and perhaps demon- .

strate whether they have learned. Examples: Spanish lesson, Bible study, learning to
count) )

% 7 — Excursions (a walk, go to the store)

2.  Number of Children

Number of children in the observed group for mzast of the day:

1

3. Number of Caretakers
Number of caretakers taléing primary responsibility for the group being observed. .

4

v
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Number of Actively Involved Caretakers { | '

Average number of caretakers actively involved with children in this group at any one time. Use
decimals if you feel it will make your estimate more accurate. if children had only one caretaker and
they were at any time beyond her earshot, then this answer should be less than one. If in this case
she could at ieast hear them, then this answer can be "1.”

.~ Authority Relationship Among Caretakers

This scale is concerned with obvious lines of authority and responsibility among the caretakers in the
facility. An apparently authoritarian relationship exists in the following examples: The teacher is
heard to give orders to aides without explanation; aides are not allowed to take responsibility but must
wait for the teacher to tell them what to do, or are relegated to clean-up jobs almost exclusively; the
manner in which the teacher talks with aides and her tone of voice might indicate a somewhat con-
temptﬁous attitude that she enjoys bossing people around.

An apparently democratic relationship exists in the following examples: The teacher makes suggestions
to the volunteer or asks her to do something; she explains; she listens to suggestions from volunteer;
volunteer takes some responsibility for the group, or parts of the group, or for particular group ac-
tivities; teacher’s manner and tone cf voice indicate respect for the volurtteer.

This scale refers to two dimensions: attitudes and assignments of jobs. Let the attitudes you sense
i‘nfluence your choice somewhat more than the job assignments. Attitudes are more discernible by
children, and it is natural for more skilled persons to take over more critical assignments. Since you
are to make one judgment relating to the multiple relationships in the facility, make sure that your
judgment is affected by the whole network of relationships and its general impact on the atmosphere.
Try to imagine if a child could perceive a hierarchy among the staff or if he could tell who was the
"low man on the totem pole.” (Do not include older children acting as caretakers in your considera-
tion of this scale.) : ‘

1 — Quite authoritarian

9 _

3

4 — \
5 — -

6 — Quite democratic

Affective Relationships Among Caretakers

.Caretakers amusing themselves together should not affect scoring toward the extreme. Friendly

relations in the facility between caretakers who take some time away from children should not be
scored lower in comparison. |
Try to infer people’s real feelings for each other, not just surface amenities. Try to discern how
comfortable the caretakers appear to be with each other. Include older children acting as caretakers
in your judgment, but do not include momentary conflict between a child acting as caretaker and an
adult caretaker who is that child's parent.

1 — Positive relationship (Relationships seem amicable and friendly; no signs of friction,
tension, conflict, or temperamental incompatibility among caretakers.)
) 2 —_— A : -
3 — Fewsigns of friendliness. Some caretakers may have little or no contact with certain
other caretakers, perhaps by their own design or they may pass up opportunities to be
friendly and only discuss what is necessary for the conduct of business.
4 — Slight, but some unmistakable signs of dislike, tension, or conflict among caretakers
5 — Some genuine dislike, conflict, friction, or temperamental incompatibility in evidence
among caretakers ‘

15-5
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Caretakers’ Attitudes Toward Parents /

How do the caretakers treat parents who bringor pick up chilldren, or who drop by. Try to discern if
any parents are treated rudely.

1 — In a respectful or friendly mafiner
2 — Generally in a neutral manner
3 —-In a manner that may be interpreted by an observing child as unfriendly or disrespectful

A

Caretakers’ Attitudes Toward Nongroup Members

How do carefakers treat outsiders in the group (a visiting director, an observer), especially those who
seem to*be in a superior position,

1 — In a respectful or friendly manner
2 — Generally in a neutral manner
3 — In a manner that may be interpreted by an observing child as unfriendly or disrespectful

How Much Are Social and Ptay Contacts Between Children Encouraged

When rating, consider not only the frequency of occurrence but also the amount of time, elaboration,
and thoughtfulness involved in each instance. Two examples are:

Unelaborated Example: Caretuker suggest to David, \)vfwo is pulling a wagon, that He gave Emma a ride.

Elaborated Example: Same as above. |f the children agree to this, caretaker might stay near them and
make other suggestions, such as that Emma and David might get some blocks to put in the wagon, or
that some other wheeled 'toy might be attached to the wagon. )

Implied in this emphasis of social contacts is the notion that they are enjoyable for children or that

necessary social skills are learned through social contacts. Mere proximity need not to be construed as

encouragement to social contact, Several children not encouraged to interact and working at the same
table may be there only for convenience. However, setting up a snack table with only two places /s
some inducement to social contact because just two people are more likely to really interact than a
group. ’ . )

Playing organized games that do not pair people up or promote contact in some other way, and "'you
children ga and play together”’ should be rated "'low.” Some real facilitation by the caretakers (either
in planning or guidance) is necessary for a higher score. Naturally you are to coalesce your impression
of the whole day in your judgment,

1 — Very high

2 — High .
3 — Moderate -

4 — Low

5 — None

How Much Are the Requirements of Group Living Emphasized

*’Requirements of group living” include sharing, taking turns, listening to others, cooperation, respect
for property belonging to others, etc. When rating, consider not only the frequency of occurrence
but also the amount of time and elaboration involved in each. Two examples are: 7

Unelaborated: 1f Johnny is trying to grab a wagon from Lucy, caretaker says to Johnny, ""You'll
have the next turn with the wagon.” .
Elaborated: Caretaker says, 'You'll have a turn with the wagon as soon as Lucy is through. Every-

body who wants to can have a turn, but we only have one wagon. Maybe you could let Lucy pull
you in the wagon for a while, and then you could have a turn E)leling her.”” Caretaker may also sing

156
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12.

13.

14.

i

N

-

asongabout each child pulling the wagon, or each child having a turn, etc. !

1 — Very high

2 — High ) ) ¢
3 — Moderate ] '

4—-Low

5 — None

4
Are the Rights of the Individual in Group Living Respected and Acknowledged

For example, the right to be left alone or the right to privacy, the right to complete a project without
interference, the right to decline a turn or to not answer, or the right to have one's legitimate feelings
validated. Thisscale is not intended as a contrast to the previous one. A caretaker who simply ignores
the children is not respecting these rights; there must be a more active acknowledgment to convey the
impression sought here.

1 - Very high ‘

2 —High o .
3 — Moderate ’

4 - Low

5 — None

, .
Rules for Putting Away Equipment for Individuals and Small Groups

What does the prevailing policy seem to bein régar " to putting toys ar.d equipment away when used
by children individually or in very small groups. -

1 — Each thing must be put away by child before getting another thing to use:

2 — Things must be put away before a new activity is started. (The essential difference between
this point and the previous one is that materials or equipment can be combined here if the
child so wishes. That is, he does not have to store equipmient before he takes another type
of thing provided he is using-them together.)

3 — Things do not have to be (eplaced until particular turning points in the day, provided there
is ample room. (A turning point isa major shift in activities injtiated by the caretakers and
most likely affects the whole group, such as a change from o&(goor free play to an indoor
caretaker-directed activity. The difference between this point and point 2 is that in 2 the
decision to start a new activity is made by the child, such as moving from block building
. to finger painting during a free play period. The fact that turning pointsin the day may
interrupt the use of equnpment when one of the two previous scoring categories is more
appropriate should not be reflected in the present category.) g -

4 — Equipment and toys need not be put away until the end of the day.

5 — No requirements about putting things away.

Determining Individual and Small-Group Users of Equipment

Do the caretakers generally make an attempt to determine which child or which chlldren should be
responsible for putting this 'individually used"’ equipment away.

Yes No .

\

Rules for Putting Away Equipment for Group Activities
In regard to equipment apd ma’te,riafs used’'in group activities:

1 — Things must be put away before a new activity is started.
2 — Things do not have to be replaced until a particular turning point in the day, provided therv
is ample room . .

@

|

. .
scale continued on next page
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3- Equlpment and toys need not be put away until the end of the day
4 — No fequirements about putting things away. ,
7 : . — l
15. Who Cleans Up After Group Activities or When User of Equiprent Is Unléﬁown J

Which of the following seems to be most characteristic {in regard to materials used.ln_groups or those
used by, unknown individuals):

P

1 — Children put away,.most everything ' - -/

2 — Children put thlngs away'with the help of caretakers

3 — Caretakers and children share the responsibility

4 — Caretakers clean up while children are otherwise occupied
5 — Caretakers clean up while the children wait or look on

I d

16 * How Scheduled the Day Was

Were there many times when activities weye c:early scheduled and appeared to be similarly scheduled on
other days The activities themselves need not be,structured ones; free play may be a scheduled period.
What is sought hore is a sense of whether the children seem to know what to expect in general throughout
the day. Luncrl naps, putting Qn and taking off of outer clothes are expected to be prudictable by chil-
dren and should not influence your judgment. !f children progress to a new activity with minimal cues
you could assume the change is expegted by them. L

1 — No obvious scheduling outside of routine activities .
2— o
3- .

4 — CIearIy scheduled, anticipated, and acknowledged by children’s behavior

17. Number of Maior Scheduled Periods - N\ -

How many major scheduled periods or turning points did there appear to be,m the day {exclusive of
routines), Acknowledgment and anticipation by children of the periods dées not play a major part
here as lt did in the previous scale. The fluctuation of scheduled activity is the essence of what is

sought here. , . “
" 6 ) . .
2 -7 ‘ ' * ‘
3 8 )
. 4 -9
- 5 10 or more

18. Amount of Shifting of Activities Within a Scheduled Period

How much changing of activities within these major schedule slots did there seem to be. This scale
focuses on the frequency of change and how long children spend on an act|VIty Do not base your
ratings on how smoothly the transitions are made.

"1 — A great deal (children go rapidly from one activity to another when they have the option:
for example, from puzzles to clay, or from painting one picture to painting another, or the
caretakers redirect the group often during.group-activities.) . - |

2 -

3~ .

5 — Very little (children seem to address single activities for extended periods. Group activities
follow on the same theme for extended periods.)
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19. Extent of Children’slnvolvehent _ . “‘ ] .

\
To what extent do childrenin thls'%s gram seem intensely involved in what they are doing. NOTE:
A child wandering around who see to be real!y observing what others are doing or really trying to
decide what would be most mterestlng to do is not a sign of nonlnvolvement especially if the child

settles on something to do e e . ) :
1— Very |nvo|ved (children are often deeply absorbed in what they are doing.)
2 - \ 3 . B
3- T -, :
4—- / ' o l‘

5 — Very little involvement (Example Often there is a sense of purposelessness, perfunctory
perfqmqnce—n‘\ereiy,gomg through the motions—or perhaps aimless wandering.) :

-
-

. - ) . |
20. Relaxation or Tension of the Children | . ;

1 — Very relaxed (children seem unpressured uAtashed, adequately paced) ' ' o
2 — Generally relaxed '
3 — Moderately relaxed
-4— Generally tense
5 — Very tense (childrgn seem upset there is frequent wild and excited behavior; agreat deal of
A friction; relaxed periods are rare.) | _ o ,‘ . X

21. Distracting-Socializing Among Caretakers and Self-Amusemené o

. During the time when caretakers wére actively.on duty within earshot of childrer; how much socializing
among caretakers or. self-amusement took place that could be interpreted as diminishing the attention
given to children. For day care mothers, activities such as involved phone calls, or watching television
while children did something else would count For center staff, prolonged conversations on duty .
would count. Taking care of the facilities doés not count, provided communication is possible with

* children at the same time. . * ‘ ) . :

"1.— Very little distracting socialization o self-amusement i
2— ‘ : L

3 -
\ ) 4 — A great deal of distracting soc|aI|zat|on or self amusement
22\ How Much Are Specific Program Aspects Used to EncOurage and Stimulate Children's Cognitive
Development- _ " -\ .

\ Cognitive development means such skills as Ianguage development; u nderstandlng of concepts; '
\development of ability to differentiate, generallze and abstract; anderstanding of physical and other
relationships; and understanding of the immediate environr _nt (home dnd school) and as much of the
!gfgimenwronment as is age-appropriate. (All learning experiences related to basic operations count

* for this-scale. Learning.how to button, sort flatware, learning that there is+a left and a right shoe are
rélevant here.) To what extent were learning activities stimulated during each of the following
 acfivities (skip activities that did not occur) \ ‘

»
-

¢

. a. Free play activities ! y .

i 1-— A great deal | X ‘.
. 2— A noticeable amount D ! ; e ———
3 — Somewhat__. . : ‘ ———

4 — Very little observed




|

b. Caretaker-directed activities (for the whole graup or subgroups) ,
. ]
1~ A great deal ' . . :
2 - A noticeable amount " \ i /
< .3 ~ Somewhat ] i
) 4 — Very little observed | /
c. Routinesand transitions ooz i /
1.~ A great deal / , |
2 — A noticeable amount [ v
\ 3 - Somewhat - . I/
4 = Very little observed ) // ' :
- , /
d. Formal lessons / v
N / .
1 — A great deal . .
- 2~ A noticeable amount .
3 - Somewhat - s :
4 - Very little observed « . / ]
e.  Excursions ‘ N . /

1-A great deal
2 — A noticeable amount

3 — Somewhat -

4 — Very little observed

"

*

23. Estimate tire Varieiy of Cognitive Skills Stimulated Throughout Program Day

This scale refers to the range of types of cognitive skills the caretakers are able to weave into the program

1- iA great deal

/

-

2&\ 3 Learning Potential Program i .

25,

o
2 ~ A noticeable amount - ~ ¢
3 — Somewhat .
4 - Very< little observ ’ e

2 |

How rich is this program in Iearmng potential. Please bear in mind that itis farrly easy to attempt to
teach letters and phonics recognition, counting skills, and naming things compated to less obvious pre-
school skills. Attend to the potential for learning these less obvious preschoo! skills, enerally these
skills include the understanding of concepts; development of abllliy to differentiate, generalize, and
abstract; understanding of physical and other relationships; understanding the working of the im-
mediate environment and as much of the larger enwronment as is age—approprlate' problem-solving.

1 — A great deal of "learning potentlal built into program features
2~ 2 AN : ‘ .
3~ : AN _ o o
4- . . N . . - ;
5 ' .

6 — A poverty of Iearnmg potentlal

Types of Learning Skills Emphasized )

Estimate the percentage of the learning activities geared to obvious verbal skills (letters, counting,
namlng things) and those aimed at the less obvious preschool skills (as explained in the previous scale).
Your answer does not have to total 100 percent :

. !

scale continued on na)’zr payo
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__ % Verbal and preschool skills ' s ‘ ot
< ° > .. . H AL b .
“d % Subtler cognitive skills ‘ .
. k4 PR .
26. Degree of Self-Help Enc¢ouragement - B gt g

Do the caretakers encourage children to do things for themselves if they are capab!é or almost capable
of doing them. To qualify, the caretakers must evince a willingness to hold off taking over so long as
the child is not verging on utter frustration — regardless of the greater time involved when thé child

ig performing as opposed to when the caretakers are. Stores should be raised on this scale if the
caretakers give minor assistance to keep the child from givingup his attempt. Part of what isto be
considerea here is whether the equipment, bathrooms, etc. are accessible to the childrenand the care-
. takers encourage the children to use them.

* -

1 —/Gfea}_ly encourages self-help .. .
. 2= T o 7
. 3— ' '
. 4— . » :
/ 5 — Discourages self-help >
r'

»  27. Areas in Which Self-Help is Encouraged

-

¢ Do the program aspects vary in regard to the encouragement of self-help. Check the areas in which
z self-help is encouraged, and circle those inwhich self-help is especially emphasized. ’

Y

Free play ‘ ¢ -
Caretaker-directed activities \
Routines and transitions ' . i

T

Formal lessons

| 28. Variety of Program Expression

Does this program have a variety of program facets: art, music, problem-solving activities, discquery
activities, etc. Allow variation within each facet to affect your scoring as well as the presence of*
numbers of these facets. (For example, in music activities do they: sing, tap in rhythm, dance, play®
records, use instruments, or do they tend toward only ong of these music activities.)

oo 1 — Agreat deal of variety . \
/ 2~ ) ‘ :
3 - . .
4 — ~
5— . , -
6 — Little variety ) ’

N ~

29, Intragroup Friction

o

“ N W
. How much blckerirlg, poking, taking away toys, nonaccidential bumoing, threatening, name calling,
or face-making, etc., is.gbserved among. the children.

1— Agreatdéal |
2 — A noticeable amount

3 — Some .
4— Little”
5 — Very little
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30. Amount of Un. .colved Intragroup Fricﬁ'ion J

rlow much of this intragreup friction among the children seems to be ignored by the caretakers or

'
»

| \
/ not dealt with,

1 — A great deal
2 — A noticeable amount

) 3 —~Some /
* 4 — Littie
5 — Very litt
| - -
| |
. 1
J g
I 1
|
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~ | o | |
FORM leObservotlon of Individ ’al Caretakers CENTERS
s | -
1 Qnd

/ HOMES

~

|
|
{
D! RECTIONS See instructions for completing Form 15 Opservatlon of Group Experiences.

Nameoffacmty | i‘ } ‘ \ )

'Group name, \f more than one group at facility (room number,\name of head teacher):
- L ! OAM. OPM. O Full day

Nz;mg of observer: __ ] il \ : ]

Caretaker ldentification:

Name (first name or other firm identification wull do, or whate\ver the children call her. It is best not
; to ask people their name if it will make them uneasy):

Y \ ‘ \

3
/ Approximate age (in years): ) . \

Time observed on duty to : to ; to 1o : to
: ‘\ |
31. Specialized Contact by Type of Program Setting v
Was this caretaker’s contact with children limited to certain activities, if so, what was she most involved
— in. Do not mark what.she was best at, but oniy to show what she wa’:; limited to.

- WD 1 — Free play, indoors ' ! \

2- free play, outdoors, in gym or area set asude for gross motor activities
3 — Routines \

|
___4 -~ Caretaker-directed group play activities indoors \

5~ Caretaker-dlrected games or exercises outdoors, in gym, or gross motor actlvmes area ’
. 6- Formal lessons * \

\

7 — Excursions \
|

|

32. Caretaker's Typical Posture : - ‘
What best typified this caretaker’s posture in talking to an individual chlld at close range:

|

7 1= Usually a.2'mes a standing position ' !
2 — Does not change posture in order to address a child
3 — Stooped, crouched, sitting, or on knees, etc. ‘
s B s
. 33. Clinical Comments on Chlld \

Did this caretaker speak to anothar person about a child within earshot inia derogatory manner. Do
N not include here comments addressed difectly to the child being talked abput; that passibility is
covered separately. Examples from the pilot test are: A teacher called out to another teacher: 3
“"Watch out for Betty because she wets her pants * "John hasa perceptuab handicap; he is not as
slow as he appears.” **Tim can never get his shoés on the right foot.”” Such comments may be true
' facts, but they are spoken without regard to thechild's feelings. That is, tR\e child is probably

"oy e Evdunlon Manual

Q - -
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34.

35.

36.

37.

|

aware that he is being put down.

.1 —None
2 — At least once
3-

4 — A noticeable amount

Clinical Comments on Family \ :

Did this caretaker speak about & child’s family in a clinical or derogatory manner wnthln earshot of
the child. For example: "“Mary’s mother never dresses her warm!ly enough; | always have to lend her
a sweater.”’

1 — None
2 — At least once
3-

4 — A noticeable amount of this behav}or

Typical Voice Tone and Volume

* Regardless of the range, what was characteristic of the caretaker’s voice:

1 — Noticeably soft and gentle, never raised voice appreciably ‘

2 — Mostly normal conversational; sometimes soft or somewhat increased volume for special purpose;
never close to yelling-—

3 — Normal conversational or somewhat soft; sometimes near shrill or sharp for special purposes

4 — Ofteri volume louder than.conversational; but\ever shrill or yelling quality

5 — Often volume louder than conversational; sometimes shrill or yelling quality

6 — A noticeable amount of yelling or shrill quality to her vocalizations

Caretaker's Manners in Dealing with Children .

1 — Noticeably polite

2-

3 — Sometimes rude
Caretaker’s Emphasis on Mariners and Decorous Behavior for Chiidren o
Manners: verbal politeness **Thank you,"’ "Please,’’ “Excuse me”); table manners (use of proper -
utensils); nct running or shouting unless part of an activity, etc.

1 = Very high : ’ y

2 - High

3 — Moderate -
4 - Low

5 — None

-

- Caretaker As a Role Model for Languaga Usage

This scale refers to correct pronunciation, word meaning, grammar, etc. (Do not rate caretak ers whose
native lahguage is other\than English.)

R >
1 - Good ‘
2 - Fair
3 - Poor P
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39

42,

>

Caretaker's Dependence on Expressions of Appreciation or Affection From the Children

" An observer will sense that some caretakers are performing for the children and are dependent
on their adulation. Instead of beingable to evaluate their influence on the child by using their knowl-
edge of and sensitivity to the child, some caretakers seem te require the child’s validation or approval.
This is a difficult aspect of behavior to describe, but you are like to recognize it when you see it.

1 — Very great dependence L
2 — Great dependence

.3 — Moderate dependence

4 — Slight or little dependence
5 — No dependence

’

Restrictions and Demands .

How many restrictions and demands does this caretaker make that are’ not motivated (as fgr as you
can tell) by safety, the continuation of the program, or the special needs of a child. Try to rate this
scale by how imposed-upon the children might feel because of these restrictions and demands. That
is, if a restriction or demand seems to make sense to the child, and does not irritate or interrupt him,
then its demanding or restricting quality converts more to guidance or reminders. “Come to lunch,”
unless a child is not allowed to put the finishing touch to his activity, is not very limiting. Let the
restrictiveness or apparent severity of the caretaker's comments influence your judgment as well as
the frequency of such instances.

1 ~ Rarely imposes restrictions and demands
; 2 — Imposes few restrictions and demands

3 — Imposes a moderate number of restrictions and demands

4 — Imposes numerous restrictions and demands
Explanation of Restrictions
To the extent that restrictions, on-the-spot decisions, or unusual pieces of behavior on the part of the
caretaker are thought to impinge on the children, how much does the caretaker explain the reason for
her action. (Examples of decisions or unusual behaviors are a particular resolution in settling a fight,
appointing a helper for jobs not a‘ready assigned, stopping a game before each child has had a turn,
losing her temper, etc.} ’

1 — Always explains reasons
2 — Usually explains reasons .
3 — Sometimes explains reasons 7"
4 — Seldom explains reasons
5 ~ Never explains reasons
Mode of-‘Reinforcing Restrictions or Demands ,
Given a situation in which a child noticeably resists complying with a restriction or demand, which of
ghe following seems characteristic of the caretaker’s approach. (Rank the caretaker’s methods, beginning
with “*1" for what was most characteristic. Skip methods that were not used at 2! by this caretaker.)

Physically moving or restraining the child, parts of his body; or whatever equipment

he is involved with. (The severity of the force used is not at issue here, but rather the fact
that a physical means of gaining compliance is used, A case where the caretaker gently-
holds a child's face toward her own so that the child must pay attention counts here. Force
and punitiveness will be covered in a separate scale.)

Reasoning with the child .
Arguing with the child .

3

Repetitive verbal insistence (akin to.nagging)

scale continyed on next page ' N
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_——=- "Changing the subject'of dlvertlng ing the child”

—____ Ca=pitulation, or surrendering the point

43. Caretaker’s Response to Consequences versus Intent of a Child’s Act, Mishaps, or Disrupfive Incidents
Does the caretaker focus more on the intent or on the consequences of a child's act, parti¢ularly when
the act is disruptive. Examples: A child knocks over the block construction of another ¢hild acci-
dentally. A caretaker who emphasizes intent would point out the accldentlal nature of the incident
or the surrounding physical setup that made passage without mishap very difficult. A caretaker who
emphasizes consequences woutd comment on the distruction of the block construction or how terrible
the builder must feel. {Note, however, if she talks about the feelings of the builder primarily to the
builder, then this should not enter your judgment here.) )

A child is trying to pour himself a glass of milk, which is put out for children to help themselves, to;
he spills the milk, n/ussmg the glass. The caretaker takes the pitcher, pours the milk for him, and sees
that the milk is wu,)ed up. In doing so she is only minimally acknowledging intent of the child, but is
emphasizing the consequences. If she takes the pitcher and does not pour the milk (or ‘makes the
child ask for it) she is emphasizing consequences. If she allows or encourages the child to pour again,
with or without help, she is emphasmng intent,

During story tu71e a child giggles, and the caretaker says’’| know | .didn't pay much attention to you
today, but don do that because | can’t continue with the story."” In th|s instance, she focused on the
consequences and the intent about equally. -

If the intent Iattrlbuted to a child is malicious or in some way meant to point out a weakness of the
child {"John won’t come down the slide because he is afraid.’ "Susw pushed because she is mean’’)
the incident is not scorable under this scale.-

1 — Almost always focuses on intent ¢
2 — Focuses on intent more than on the act-or its consequences
3 —/Focuses on act or consequences and intent about equally- i
4 -7 Focuses on the act or consequences more often than the intent !
5 T Almost always focuses on the act itself or its consequences
44 Pumtu{eness of Control
To what extent are tactics for control or reinforcement of children characterized by psychological
punmve measures. Examples of punitive behavior include sarcasm, shaming, abusive criticism, humilia-
tlor) prolonged or relatively severe isolation, and ridicule. Examples: The children’ s group activity
nvfolveswmplng thsee times in unison. One child jumps too many tlmes. The teacher points this
"*Johnny can't count to three.” A ‘statement such as ’David, if you don’t want to do what the
rest of us are doing you may go sit on that chair and do something else,’” is eligible for affecting this
st:ale depending on lh&rtﬁﬁe of voice the caretaker employs and to whom she addresses her remarks.
f f she talked in a sharp tone to the child and addressed hum with the otherchildren watching the
encounter then she was at the least humiliating him and perhaps isolating him severely. If she
addressed him without an audience and seemed to intend to offer the child an alternative activity,
/. then her behavior does not qualify as negative psychological control or reinforcement.

, Vfacaretaker publicly identifies a feellng she thinks is motivating the child's behavior in order to
,  Quideor control his behavior, and if this feeling is one that a child would prefer notdo have |dent|f|ed

; in front of his peers, then the caretaker’s behavior is to be considered negative psychological control

and reinforcement. Examples: “John is afraid to come down the slide.”” (Had this caretaker simply
tried to acknowledge what she assumed the child’s feelings were, for example, "It seems scary to

look down a slide, doesn’t it? Come slide down,’” then her comments wculd not have to be considered
negative psychologlcal control and reinforcement.) In this scale the child is addressed directly, whereas
on the previous tlinical remarks scales 33 and 34, the child is w-thln earshot of remarks about him
directed to another person.

. . B
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1 — Control methods always nonpunitive -
2 — Control methods usually nonpunitive
3 — Control methods occasionally nonpunitive
" 4 — Control methods occasionally punitive
5 — Control methods usually punitive
6 — Control methods almost always punitive ’ -

45. Amount of Observing by Caretaker .
To what extent does this caretaker assume an observatlonal stance. Does this caretaker observe the
children in her charge often and:carefully. For example, dees she seem to step back and carefully
watch what they are doing. Does she tend to assume a position in the room that is a good vantage
point. Does she look upand scan the group from time to time when she is working with an individ-
ua} child. This scale asks if the caretaker does any observing, not how perceptlvely she observes or
if she learns anything from it.

5 1— \(ery observant*
2 — Observant
3 — Somewhat observant -
4 — Not observant

»

46. Manner of Resolving Conflicts-or-Incidents that were not Observed in Their Development
Given a caretaker attending to a situation that calls for resolution {a broken piece of work or a con-
flict between children), indicate the types of resolutions you observed to be characteristic. Did she °
consistently try to find out what had happened:’ .

Yes )
No____ -

. Provided she could not determine what happened, which of the following were characteristic? (Circle
all that most clearly apply):

1 — Blamed (or held responsible) one of the children because of her expectations of his behavior
rather than because of what she saw ,
2 — Punished both children - ,
‘3 — Acted in a way that implied both chlldren ‘Nere responsible
4 — Separated the conflicting children
5 — Isolated the conflicting children
«6 — Distracted the children
7 — Negotiated a settiement
‘8 — Ignored the situation beyond inquiring about the cause

47. Acknowledgment of Feelings versus Standards of Behavior
To what extent does the caretaker acknowledge the child's feelings versus a standard of behavior in
dealing with the children. A standard of behavior is a prescribed manner of acting in certain
circumstances, such as verbal expressions of politeness.

Example: A child is fighting. Caretaker: “Are you angry because. . ."” versus '‘Say you are sorry"’ or
“|t looks scary from upon the slide . .."” versus “Take your turn and come down the slide.”” !f a care-
taker insists on a certain behavior, such as saying “’1I’m sorry,’’ and you feel the caretaker is trying at
least in part to give the child a feeling of having been absolved of guilt, then the remark should count
more for acknowledging feelings rather than standards of behavior. In comparison with scale 43,
which emphasized intent versus consequences, a major difference here'is whether the caretaker
addresses the child whaose feelings she is talking about or the child who is held responsible for having

) caused the feelings. ‘“You made Jimmy sad by knocklng down his blocks’ accentuates consequences




48.

49,

50,

51.
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" versus intent, and does not emphasize acknowledging feelings unless she in some way addresses

Jimmy. Depending on what ¢lse the caretaker says, the same incident might bear on the scoring
of scales dealing with the rules of group living ahd respect for individual rightsin group living (10and 11).

1 — Almost always acknowledges feelings

2 — Acknowledges feelings more than standards of behavnor

3 — Acknowledges feelings and standards of behavior about equally

4 — Acknowlcdges standards of behavior more often than feelings

5 — Almost always acknowledges standards of behavior

. , ] -

Caretaker’s Direction of Attention or Remarks to the Whole Group vérsus Individual Children
(A group for these purposes is three or more children for a center and two or more for a home)

1 — Predominantly to the group (caretaker épends most of her time and energy on overseeing and
managing the group with little attention to the activities of individual children)
.2 —More to the group
“3 — More to the individual
4 — Predominantly to the individual (caretaker spends most of her time working with individuals
and small groups, and gives little attention to overall managerial role)

Caretaker s Response to the Children as Individuals

1 — Very high (Caretaker’s manner of address and response to the chlldren is highly d!fferentlated
For example, she tends to talk to the children individually, her voice and manner vary when
dealing with different children, there are indications, that she knowsa great deal about the
personalities of the children and their likes and dislikes. She knows what kinds of activities the
individuals like to engage in, and what particuiar things they have been doing, She also shows "
a knowledge of "where the particular childrer: are at” in learning a skill or working with a par-
ticular piece of eqmpment ) :

2 — High

3 — Moderate
4—Low
5 — Very low

1

) Balance of Aporoval and Dlsapproaal Expressed by Caretaker

All expressions of approval or disapproval are included, for example, of children’s behavior, products
effort, clothing, verbal expression, etc.

1 - Expressions of approval predominate; little or no disapproval expressed \\
2 — More frequcnt expressions of approval than of disapproval \
3 — Expression of approval and disapproval about equal
4 — ore frequent expressions of disapproval than of approval
5~ Expressicns of disapproval predominate; little or no approval expressed
)
Caretaker’s Differential Response to the Children ve T

Caretaker's special treatment of groups of children — two or more — having characteristics in common.
Groups refers to discernible types, such as shy children. Differential treatment can be favorable or
unfavorable. Examples are: Caretaker pays a great deal of attention or very little; expresses a great
deal of affection or none; gives much praise or much criticism; gives special privileges or none; is
highly involved, identified with, or is not at all involved, or identified with. Note the contrast between
this scale and scale 49, which dealt with responding to children as individuals.

1 — Very great
2 — Great
3 ~ Moderate

wscale continued on next page . ‘ {
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4 — Little .

5 — None ' .
Apparent Basis for Differential Response to Children.
A differential response has to have been observed with twa or more children. Place a plus in front of
categories receiving preferential treatment and minus in front of categories treated unfavorably. Skip
this scale if no differential response was observed.

>

1 - Sex
a — Boys
" b-Girls

2 - Racial, ethnic background

3 — Behavioral deviance
a — Excessively shy, withdrawn, passive children
b — Excessively aggressive, assertive children
c — Excessively dependent chlldren .

4 - | ntellectual ability - B . .
a — High "
b-Low

5 — Other (specify)

Physucal Punitiveness
I's this caretaker physically punitive. Does she hurt children, shake them, use more force than necessary
inrestraining them. Does she insist that they assume uncomfortable physical positions.

.
L

5 — Quite punitive physically

4 - Somewhat

2 - Slightly

1 — Not at all physically punitive

ki

Relaxation of Tension:' Caretaker

1 - Very_ relaxed (caretaker seems unpressured, unrushed; there is very little frlcnOn between care-
taker and child)

2 — Generally relaxed

3 - Moderately relaxed

4 — Generally tense

5 - Very tense (caretaker seems pressured and pressuring most of the tlme there is a great deal of
friction between caretaker and child) .

< N ® .

- 3
Amount of Overt Affection Expressed by Caretaker . ’ - .
Does the caretaker seem fond of the children. This scale refers not only to physical and verbal expres-

sions of affection, but also to facial and other, less explicit expressions. ,

1 — Numerous expressions of affection

2- .
3-

4 — None N

Consistency and'Steadiness: Impulsive or Stable -

1 — Caretaker tends to behave in an impulsive erratic manner (she is sometimes affectionate to-
ward children, sometimes cold and unloving; unable to control her anger at times, atother
times she is wel! controlled; she is subject to obvious mood swings. She contradicts her

scale continssed on next page
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directions without apparent good cause. Sometimes she is very permissive and other times
autocratic.) . :

4-— ‘
5~ :
6 — Caretaker tends to behave in a stable manner (her behavior regarding affection for the chil-
dren is even; she shows consistency of mood; she has an even temper. Seems to always
carry through on plans unless there is good cause not to. She is consistent in her expectations
and demands.) . \ )
57. Creative Introduction of Cognitive Skills .
Estimate the amount of creativity, resourcefulness, and good judgment shown by the caretaker in
weaving cognitive skills into the program aspects in which she was involved. In this scale creativity
means being able to slip in cognitive skills as opportunities present themselves. The activity engaged
in or the particular cognitive skill taught does not have to be unusual. For example, cookies baking in
the oven are a chemical process, and the caretaker could point out that a change is taking place-when
the cookies are baking. Or a child who is cleaning up puts too many crayons of one color into the
same box, and the caretaker shows the child how to figurc out what is wrong. {Note: do not lower the’
caretaker's score if the program or the equipment is so well planned that her on-the-spat resourceful-
ness has less opportunity to be called into play.)

?‘\"’ 1 — A great deal &
2 — A noticeable amount : .

3 — Somewhat - : - R R
4 — Very little observed :

58. Caretaker's Display of Curiosity About the World
Example: Curious, exploratory: Caretaker expresses curiosity, both verbally and nonverbally, about
the world (why things are ‘as they are, about relationships; causes, motivations, physical change, etc.); -
indicates that asking questions is important and interesting; that it is possible, through exploration, to
find answers to questions; that she herself does not know ali the answers, that no one does. Her behavior
implies the world is wonderful and open to exploration.

Incurious: Caretaker does not express curiosity about the world; does not explore the environment or
ask questions to which she may know the answers; her behavior therefore may imply that she kriows all
the answers, or that it is not worth the effort to be inquisitive. o

1 — Very high curiosity
2 — High curiosity

3 — Moderate

4 — Low curiosity

5 — Incurious

59. Caretaker’s Encouragement of Children’s Curiosity, Exploration

1 — Very high encouragement (Example: responsive to children’s questions. Although she may
sometimes answer them directly, her tendency is to help them to find the answers by asking
questions herself, by encouraging them to think for themselves, by providing or suggesting
materials, activities, ot experiences that may lead to further explorations.) A

2 — High encouragement ' ) '

3 — Little encouragement .

~ 4 - No encoyragement (caretaker ignores children’s questions or tells them she is too busy to
answer questions. When they make spontaneous remarks that do not fit in with her plans
or greconceived iceas, she may ignore them or tell them to keep quiet.)

“o. .
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60, Caretaker s Attentton to the Chaldren s Commumcatlons Whether Verbal or Nonverbal

1 — Always attends to chlldren s communications, regardless of content, Caretaker indicates,
verbally or nonverbally, that :he values what the child is communicating or trying to com:
municate. If unable to attend at the moment, caretaker indicates to the child that she will
get back to him, and does so. During group discussion or lessons, caretaker indicates to any
‘child who wishes to speak that he will have a turn and sees that he does.)

2'~ Attends more frequgntly than not to children’s communications. (Nonverbal communica
tions may be lgnored more often than verbal; unassertive children more than assertive ones,
or vice versa. Caretaker is not as likely to promise or carry through on promises to get back
to a child if she is unable to attend at the moment, either in individual or groqp snuatnone)

3 — Some attention to children’s communications.

4 — More frequently than not ignores children’s attempts to communicate. (Caretaker’s atten-
tion is selective: she may attend to specific kinds of communications, or to particular chil-
dren’s, or may be attentive only in certain 5|tuat|ons such as formal lessons or "‘show and
tell.”’) '

5 — Generally ignores or actively discourages children’s attempts to communicate. (Caretaker
tells children to be quiet when they try to communicate or will attend only to the most
urgent communications, such as wnen a child is hurt or wants to go to the bathroom. She
may ignore them because she is unaware when children are trying to communicate.)

61. Emphasis on Experiential Mode for Encouragmg and Stmulatmg Children'’s Cdgmtwe Development
Experiental: emphasis on sensory motor experiences as a source of learning; provision of relevant
experiences, materials, actnvmes through which to broaden chlldren s understanding of the physical
world, etc. ! .

Do not confuse experiential behavior with talking about experiences the group has had together,
such as going to.the zoo. Experiehtial behavior relates to learning by doing or having actual (and
usually immediate) sensory or muscular feedback on the effect of the child’s behavior (for'example,

. encouraging a child to feel the weight of two substances, or to pour milk to discover-and self-correct
his own knowledge 6f the operations involved). -Doing activities that are very common to the child
and from which he is not discovering or confirming are not to count toward experiential orientation.
When rating, take into account the amount of time and elaboration involved in each incident.

v

1~ Very high -

2 — High . \

3 — Moderate . —
4— Low b

5~ None

62. Caretaker’s Role Regarding Children’s Chmces of Individual Activities
Consider all activities observed throughout the day.

e

. 1~ Always gives children complete freedom to choose materials and actlvmes, makes no sug:

gestions even to children who seem unabie to choose.

2 — Generally gives children free choice, but occasionally will make a suggestion or start a child
on an'acti\/ity if he seems unable to do his own.

3~

4— Mor}} often than not, caretaker determlnes children’s activities by suggestion, gettlng
materlal and giving it to thild, etc,

_ 5~ Children have little opportunity to choose own activity. Caretaker nearly always deter-

mines actual activity for children by suggestion, getting material, and giving it to child, etc,




63.

65.

Caretaker's Direction of Children’s Play Activities -
This scale refers to the degree to which the caretaker tells children what to paint, build, draw, etc.,
or how to do it, verbally or by example. It does not refer to choice of activity. It does not
apply to formal iessons, hut rather to all child-initiated play and to appropriate caretaker- direct-
ed activities. This scale refers mainly to activities the child has just started, rather than those already
in progress.

When rating, consnder not only frequency of occurrence but also.the number of children involved each
time. .

1 — Very high ’

2 -~ High . /

3 - Moderate ] _ ST

4 - Low - ‘ —
5 = None :

»

Caretaker’s Encouragement or Stimulation of Children’s Sel{-Expression, .
Encouragement: may include active interest in and attention to what a child is saying or intermittent
nods, gestures, sounds, or verbal response. () . _

Stimulation: includés asking a child to clarlfy what he is saying, making responses that require further
elaboration by the child, direct questions as ““Cari you tell me what your painting is about?", asking

a child to tell a story, asking children to talk about personal experiences and how they felt when they
had these experiences, asking a child to describe his feelings when frustrated, upset, angry, enjoying
himself; asking children to describe sensory experience in words, for example, how different textured
fabrics feel. Also to encourage child to indicate by-gesture as well as words.

When rating, consider not only the frequency of occurrence but also the amount of time and elabora-
tion involved in each. Remember the orientation here is self- expressnon\?ather than problem-solving.

1 - Very high :
2 —High T ¢
3- I\(/Ioderate . » \J ]
4 - Low ‘
5 —~ None . 2 “‘,‘ﬁ:‘y\'

5
4

Convergent reasoning (attemptlng to deduce cr-discover the one best solutlon to a problem. For
example, *“What color is this?"") Have you witnessed this caretaker guiding the chitdren in this type
of reasoning. *

.

1 — Caretaker definitely encouraged this orientation -

2 — Slight encouragement . ’

3 — No encouragement; passed up good opportunmes for encouragement without this or other

. orientations bemg encouraged-- - ~ ~
\ > - .

Divergent reamning (attempt to inductively expand the possible answers. For example, what kind of
uses can you think of for a brick — for a doorstop, for building, as a bockend.) Have you witnessed
this caretakér guiding the children Irthis type of reasoning. v

1 — Caretaker definjtely encouraged this orientation I :

2 — Slight encouragement .

3 ~ No encouragement; passed up good opportunities for encouragement without this or other
orientations being encouraged .

-

. . 18410




i ‘ " - -
e,

LG

9
3 ;e 7 .
: b — — /-
/ | . .
| 67. Broadenlng base of knowledge (“What does a rooster say? Does he make different Sounds when he sees
thesun in the morning and when he i is looking, for food?"’) Have you wntnessed this caretaker guiding

thEchlIdren in this type-of reasoning. : . . } . ®

+
. —

{1 — Caretaker definitely encouraged this orientation™ . ' \
/ 2 — Slight encouragement ; : L
' 3- No encouragement; paSsed up good opportumtnes for encouragement without th|s or other
/ y ‘orientations bemg encouraged .
;0 68 Broademng associational approach ("There is a moving van, what do you think ... new peopleare "~
moving nearby, ... | wonder ?they have children your age. .. | wohder if they have boys or glrls "

Have you wntnessed this caretaker guldlng the children in th|s type of reasomng ¢
1 — Caretaker Gefinitely encouraged this orientation k .
2 — Slight encouragement . : )

3 — No encouragement; passed up good opportunltles for encouragement without this or other

orientations being encouraged . y
. \V

! - B .
- 69, Caretaker's Interest in the Working-Playing Process versus Quality of the Final Product
Working-playing process: Children's mvolvement in, active use of, and expn%sron through var|ous T
. creative media, such as blocks baints, clay and crayons. Th|s is a very d|ff|e’t‘1¥t interest to engender
in adults and a difficult one for them to demonstrate to children. (For example, "Oh . how did you
make that clay snake; did you roll it, or spin it in your hand? ) ' \

Quality: Representativeness, prettiness, neatness, etc. Note "That is very interesting; what isit’ %
to be consicered a ’4” as it is so common and oriented to product. “'That’s |nterest|ng, how did you

doit'' isa "'3" since it |s'too .stock a phrase to be scored 1" or '2" !

*

-1-— Caretaker is njore interested in, values more, the wo/rkrng playrng process than the qualrty of
»the final product.

5 ,
| 3 — Caretaker is interested both in the workmg playlng process and the quallty of the final
product. ' : / -
" o . SV -
. - / . 1

6 — Caretaker is mors interested in, values more, the quaI|ty of the flnal Product than the effort
and mvolvement that went into it. (Caretaker tends to express approval of products that
. meet conventional standards and disapproval of those that do not, such'as "That doesn’t/look
like a flower‘ or "That s a very pretty p|cture ")

70. Caretaker's Interest in'Children’s Thmktpg versus Correct Answers
Thinkir.g: Children's reasoning, evaluation, and judgments about the physical. WOrId énd about people
and social relatnonshlps Wh|ch of the following characterizes the cafetaker's approach -

1 — Caretaker is more interested in children’s thinking process than in their g{vrngcorrect answers.
(Caretaker tends to show interest in children’s explanations and to accept or approve evidence
of their thlnklngeven if the conclusion is incorrect. Caretaker tends to ask relevant questions:
Jane — "'1'm older.than Tommy." Caretaker — "Why do you say that?” Jane — "Because o
|’ 'm bigge:‘ ") © e ,

2 — Caretaker is interested both .in the thinking process and in correct answers (Caretaker asks
relevant questions, encourages verbalnzatlon or demonstration of thinking process, gives '
approval to children's thinking. |f child's conclusion_is based on inadequate mformatuofn she

"Rray sup_ply the necessary mformatnon and help h|m arrive at the corfect conclusion.) 3

| - -

~~

scale continued on noxt page
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72- Alds in Problem-Solving ' ‘ - |

Omit those not observed. Problem- 7*1’"9 activities scorable in this scale can take place during routineJ,

3.— Caretaker appears to be more interested in correct answers than in the thinking process.

{Caretaker tendsto pay little or no attention whenehiid 4 {empts to explain his ideas; .

. she makes little or no attempt to encourage children to yerbalize or demonstrate their
reasoning. She givesapproval only to "“correct’’ answers’or to what she considers the proper |
answer and expresses drsapproval of incorrect answers:, Janes— "“1’m older than Tommy."
Caretaker — ‘“No, you're not. He's five and you're four.") '

”

Correctlons of Errors by Caretaker - £ . ;
Given that the-caretaker at*ernpts to correct an error made by the child, wh|ch is Characterlstw'

1 — Qaretaker attempts to relate child's response to a reasonable process (or is somehow very

»
e -

gentie.in negative feedback). o~ \
2— T
v 3 . | r .
- ) C— |
5 Caretaker seems sIrghtIy harsh or thoughtless in erIdlng negative:- feedback or lgnorlng re- !
. < sponse where child seems to expect one. . . | [

-

3

e

If you have observed the caretaker aldJug or gu |d|ng a ch|Id rn any problem- solvqg tyPe of actrvrtw
which seems characteristic of her approach. Rank in order (with the most characteristic as "' 1"). '

[}

| lem and requires solution by the child so that essentraIIy thé whole problem is solved by
" the child and his interchange with the problem matenal (Child is stymied working on -

.
14

| the child concludes that the puzzle piece should be\placed at the bottom. Or the care-
taker draws the child's attentlon to edges with reverse shaplng, gtc.)

[
. / plece goes on.theb . ...’ Thechild is tordeduce ”bottom.”)
ot

Waits uptll chrld needs heIp, then gives clue extraneous to object of the problem ("Thrs J
"
Waits until the child needs help and then shows or tells him the next step needed for ;

‘ i

i solution, . i
! J N ’ ‘ Lt /s
. Waits.until the child needs help and then takes over and completes the problem.
. . Does not wait until‘ the chilc/needs help to .ine assistance. * . k;'
\ . « - /_I
43/ Redlrecflon of Activity S ' - !

When a child is using a piece of equipment or materials in an unusual way or in away the items werg
not designed to be used, and he seems to be enjoying the activity (when this activity is not destruc;rve)

.. whatseems to be characteristic of the caretaker,, Rank in order “(with the most (.haractenstlc as “1);

omit those.not observed. E

i
[
i/ / ] _'

L Joins in the child's new. method or otherwrse approves a o

Y

| Watches witholt interfering / ;' -
— 1 Redirects with extreme subtlety (the caretaker Luld begln to do a snmllar activity near )
.. _ the child so he might observe hef method; or, she might say nothing untll the next/tlme

_ he approaches'the material)

-~

( 1 | [ I
1 Redirects in relajively matter-of-fact manne’)’r
) N ."r’__ ‘ 4 /’ N o <, .
. —+i Redjrects ina way that \gould suggest clea/w disapproval of the ¢h
. N . ' \ N . v N

R

PR

freelplay, and caretaker-directed actipities. ! ' '
- 3 Waits until child has gone as far as he can and then gives clues that are integral to the prob;

puzzle of a skunk sitting on a stump. Caretaker: "What is this [the stump] ?” From thereq
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FORM 17 —Observation of Routine Adtivities CENTERS

B | ' - / t
Center ‘ ' Observer / a2 !
OAM, -
- Date__ Name of group and number-of children i 0 2.M.
, . - 0 Full day
Time observatlon Commences ) Terminates
" Times when observers were not wuth this group of cnlldren i S
~ j - /’
tems wuth an asterisk (*) are'to be completed by inquiry of the teacher, . \ SN

1. Arrival Activities: (Since you may not be able to identify the chrldren in the group being observed
you may include all preschoollchlldren when answering arrival and departure questions.) '

/ |
a)  Approximate time span ﬁverwh lctrmostfulhlmechlldren arearriving (folr example, 7:30 A M. —

o

8:45 A.M.): hE
E ~ Vo
*b) Inquire of the teacher sometime during the day to complete the followmg concernmg the grodp A
s being observed: N ‘ "
J / Approximata number of children arriving: T oot
1 : 3
'\h{ With parent or adult relative , !
. (; With oIder sublmg or neighbor child ] - .
. 4 School bus _ : a
Other (specify) .- . / *
N « . R N K A . e N a
- : / L}
/ o) Estimate the percentage of chiidren (and the persons a acco(npanymg them) from the group you are
f’ observmg who are greeted in the fol!owmg ways: - -
. % By a professional staff member (teacher assistant teacner, etc.) who works mainly with
, the child's grqup < 4
% By a professional staff member who does net work mainly with the chrld s group N
: % By a nonprofessional staff member (clerk, aide, volunteer, etc. ) working maln!y with :
‘ S the child's group '

i

%Bya nonprofesslonal stafﬁ member who does not work malnly with the-child’s group
i i

*d)  }f you are observing in a center that has more than one deflned group of children, note, based
jon teacher ihquiry, whether or not staff working with defined groups rotate the asslgnmerft of

gr‘eetlng chlldren ) , i Co.
BX ) / Lo O Yes ‘ONo [ Not applicable -
W nts if ne ngcessary for clarity: "
} : . | . . . -
S Y T
. , . A\ , . .
\ —/ /
Day Care Evaluarlon Manual ] !
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e)  Estimate the percentage of children who are greeted by name {or with evidence of specific
acquaintance) by a majority of staff members with whom they have direct contact on a. "ival:

% - - - P e - R - S e
4 -

f)  Estimate the percentage of instances in which substantial information (as opposed to greetings)
N is exchanged between staff member and person accompanying child to the center:

%

2. If teachers, aides, and volunteers are all present, are duties divided between them in greeting the children
and parents?

! OYes . ONo O Not applicable

Describe:

|
.3. Is the room set up for early morning activities by the time the children start arriving, so that the staff
is free to greet them and supervise as well?
0 Yes O No

4. How does the staff handle it when a child doesn’t want his parent, older sibling, neighbor, etc. to
leave? ’

a) How many instances of reluctance to part from parent, etc. were observed:

*h)  Ask teacher what they do when these instances occur:

5. Do children go to the toilet {check all-that apply):

O In groups by suggestion
{0 By themselves at will
O With staff member at own request

a) |f they go by themselves, do they first inform the staff of their intent?
0 Yes O No 3 Sometimes

(1) If yes or sometimes, how dp they inform the staff?

b) How are soiling and wetting 2ccidents handled?

v (1) By observation:

(2) - How many timesobserved:

*(3) By teacher inquiry:




7

c) Does staff inquire of particular children if they need to use the toilet from time to time:

4

(1) How man\f times observed:

*(2) * By teacher inquiry:

. Food service (Check yes to all that apply) ’
Breakfast Lunch  Snack

a)  Where is the food served?
In each classroom
In one large room, other than classroom
Other (specify) "

v

b) Insmall grou;;s
Cafeteria style
Family style (ail in group around one table)

"¢)  Does staff eat with children?

’ Does staff eat the same food as children?
Are they present in room but not eating?
Do they sit at table with children?

OOooo OO0 O 000
Oo0oO0 OO0 0O 000
OO0OOo OO0 O 000

d) Do the food portions seem suitable for the age of
the children? ) )
Is food wasted or thrown away?
Is there enough for everyone?

.0 ODODO
O oog0
O 0ooo

e} Isthe food served and arranged attractively?

f)  Are food service staff friendly wiith the children;
seem to know them?

{

0
0
0

g)  Atmosphere at mealtimes and snacks *

(1) Tense '

(2) Children rushed, not enough time to eat

(3) Threats or punishments for children who

~ donoteat

(4) Food (such as dessert) used as reward

(8} Pleasant, relaxed, enjoyable conversation
among individual children and staff )

(6) Children encouraged, but not forced to eat
new foods '

(7) Are portions and seconds of everything offered
(as opposed to children having to ask)

0O O O OO0 Q0
O O O OO OO

h)  Are mealtimes used to relate information about nutrition?
O Yes O No

i)  Are mealtimes used as a learning experience about other cultures or related to anything the
children might nave done in classes, at home, or on field trips?

O Yes 0O No

17-3
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A

i)

k)

m)

n)

. 0)

\\ : p) Describe the specific foc;d served:

*(2) By teacher inquiry:

*{3)-- By teacher inquiry: : - - — R

Do all children in the group have to eat at a specified time? ‘ ‘
Breakfast Lunch _Snack
OYes ONo  OYes~ ONo OYes ONo - -
Are chlldren allowed to eat whenever they want?
Breakfast * ° Lunch ~ Snack
OYes ONo OYes DONo OYes ONo
Do they wash hands before touching food?
Breakfast | Lunch _Snack
OYes ONo OYes 0ONo ~ OYes [ONo
Do st;ff? OYes 0ONo-
How are eating problems handled?
(1) By observation:
i Ignored
___Scolded
Encouraged
Other {write in comments)

Ignored
Scolded ;
Encouraged § o e
Otkier (write in comments) \ ) / ‘

\

Is food ever withheld until preferred food is conTmed (e.q., dessert after meat)?

(1) By observation: ‘ >

| ;
(2) Number of obssrvations: \

*(3) By teacher i mquuy : \

‘

Is food ever wnthheld for punlshment or to induce o‘ther behavior (e.g., no food |f they refuse to
wash hands)? ) |

1
i
!

(1) By observation:

(2) Number of observations:

Breakfast:

174 | N
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q) Do children help in meal or snack preparation and cleanup? (check if yes)

Cleaning vegetables

| . Assisting i? tasks such as mixing,.beating, spreading

* ———

Counting napkins

. \
Cleaning up

Other (specify)

r) Do children brush their teeth at the center?

. OYes ONo
7.Nap Time B
~a) Doall children liedown? [OYes [DONo ’ .

~

b) How are children handied who can’t or won’t fall asleep?

(1) By observation:

(2) Number of observations:

*(3): By teacher inquiry:

c) How long is nap time?

d) Do napping arrangements appear comfortable? Describe type of cot, permanence of its location,
nap time sounds, and lighting. :

" -
N\

K]

8. iliness , ‘
*a)  Are children who appear to be ill allowed to stay in the center during the day?
COYes ONo O Not observed

*b) If yes, where do they stay?

*c)  Does the center attempt to contact parents or anyone else regarding the illness?
OYes 0OINo O Not observed

El{llC g 175
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VA B L
*d) ﬁ-a child says he doesn’t feel well, what does the staff do?

9. If this center shifts children to a different program in the middle of the day, how are the children
transferred from the morning room to the afternoon room?

g

10. Departure Activities :

a) Approximate time span over which most full-time children are departing:

*b}  Inquire of the teacher sometime during the day to complete the following:

Approximate number of children deperting:

-

With parent or adult relative
With older sibling or neighbor child
School bus

Other (specify) o

c) Estimate the percentage of children from the group you are’ observmg whose departure is
supervised in the following ways:

—___ % By a professional staff member {teacher, assistant teacher, etc.) who works mainly
"with the child's group

______ % By a professional staff member who does not work mainly with the child’s group

% By a nonprofessional staff member (clerk, aide, volunteer, etc.) worklng mainly
with the child’s group

% By a nonprofessional staff member who does not work mainly with the child’s group

*d)  If you are observing in a center that has more than one defined group, note, based on teacher
inquiry, whether staff working with different groups rotate the assignment of bidding farewell:

OYes [No 0O Not applicable

-Comments if necessary for clarity:

e)  Estimate percentage of children who are bade farewell by name {or with e’vidence"of SpeCIflC
acquaintance) by a staff member' %

f)  Estimate percentage of mstances in which substantlal information (versus goodbyes) is exchanged
" between staff member and person accompanying child from center: __ %




gl Are chiidren who leave'on the bus supervised as they leave? w
OYes ONo

- h)  Are children who do not leave in buses held ready and dressed in a group at a central point at
outer door for pickup, O i

or do the people who pick them up call for them in their room or another place where they are
.. occupied until called for O.

i) Are the children ready to go when someone comes for them?
OYes 0ONo

11. About how much time did the children spend waiting for activities or routines to take place through-\
out the day? (For example, waiting in line to wash hands before lunch, waiting for food to be served,
waiting to go home. Waiting implies chat the children are not allowed to engage in play activity or
interact with each other to any great extent.) )

17-7
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FORM 18—Identification . HOMES

“ A Y
Name- .
‘Address )

(Street) : (City) (Zip code)
. L I,
) Ry L]
Phone Date =~ *

1. How do you get most of the children for your day t.:are home? (Check orie) !

[ You find the-children on your own, or
0 Some other person, agency, or company finds children for your day care home. If so, name
this person, agency, or company i .

2. De you have children of your own under eighteen living in ilour home?
0O Yes . O No )

a) If yes, how many and what are their ages :
3. How many children come to your home and what are their ages

4.  When do they come? ‘Give full details for a// children, including days of the week and the times
- they usually arrive and go home.

&
- . . - 3 .
5. .Do you think any of the children you take care of are handicapped?
.. . . If yes,
Yes No how many
Emotionally handicapped O O !
Physically handicapped a 0
Perceptually handicapped a 0
Speech or hearing
. handicapped o 0O
Mentally handicapped 0O o -
6. Does anyone help you take care of the children on a regular basis?
. OYes ' ONo '
. 777a) It yes, state the person’sage~ . - ,sex . ,relationshiptoyou__*

and when this person helps you (include days of the week and approximate hours)

Q@

Day Care Evaluation Manus!
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Do any of the children take naps? 0O Yes ONo *

< !

a) If yes, which ones , for how long , and at what time

Check which meals or snacks you serve the day care children, and give the time when-they-usually
eat. - - ' ‘

About what time? . eyl

O Breakfast
0 Morning snack
f O Lunch
O Afternoon shack

0O Supper

0O Evening snagk

9. If there is anything else the children do almost every day or at a particular time, state the activity

and when they usually do it. (Examples are watching certain TV shows, playing outside, taking a
walk.) ) ;

o

o




l FORM 19-—Adm|mstruhve and Supporhng | | HQN\ES
Servnces Ob|echves ) \ "

. — e e et R
~ — ‘ ' ¥
- < L
Organization : Address
Completed by Date____ ' ‘ t,

- .
DIRECTIONS: Below is a list of possible ebjectives for agencies that supervise day care homes. For each
* objectjve specify whether: (1) your agency is required to meet it; (2) you personally feel it is important;

and (3) your agency is actually working to meet it, or meets it for special needs or when the opportunity
to do so is readily available. * ¢

»

1. CBJECTIVE: Recruit and hire day care mothers who meet specified qualificajcions.’

— i

Status as a Requirement (check one) Status as Working Objective (check one)
1. Required by formal policy 1. Working objective
2. Not required by formal policy ' 2. Done for special ‘heed or when accessible

____ 3, Not working objective
Personal Opinion (check one)

— 1. Felt to be important
2. Felt not to be important

>

2. OBJECTIVE: Setupa grievance' procedure for day care mothers’ use. : N
t R )
Status as a Requirement (check one) Status as Working Objective (check one)
1. Required by formal policy \ 1. Working objective
2. Not required by formal policy 2. Done for special need or when accessible !

3. Not working objective

. Personal Opinion (check one)

. . o\~
1. Felt to be important ‘

2. Felt not to be important

3. OBJECTIVE: Provide career development opportunity for day care mothers by encouragement and by
advising them on various routes to promotion possibilities.

>

Y

Status asa Requirement‘(check one) Status as Working Objective (check one)
____ 1. Required by formal policy __ 1. Working objective
. 2. Not required by formal policy 2. Done for special need or when accessible

N L 3, Not working objective
Personal Opinion (check.one) - .

— 1 Felt to be important Day Cara Evaluauon Manual . T B
2. Felt not to be"important Council for Community Services in Metropolitan Chicaoo




»

. 4

4. OBJECTIVE: Seek volunteer help. .

Status asa Requirement (check one) = - Status as WorKing Objective (check one)
, 1. }?ﬁ]uired by formal‘policy 1. Working objective
«___2. Not required by formal policy 2. Done for special need or when accessible

N 3. Not working objective
Personal Opinion (check one) . - | 4 ,
~ 1. Felt to be important . 7 ' e

___2. Felt not to be important

5. OBJECTIVE: Seek donated goods and services. o .

)
’

Status asa Requirement-(check one) “ Status as Working Objective (check one) ° -
1. Required by formal policy 1. Working objective
. 2. Not required by formal policy o 2. Done for special need or when accessible

3. Not working objective
Personal Opinion (check one) ‘ B c e - o

b S ’ - [ ! .

1 Felt to be important - o
~  ———2,. Felt not to be important '

-l
P £l

6. - OBJECTIVE: As\sign_\)olu nteers according to their interests and ﬁeeds. . ' .
, o \ -
Status as a Requirement (check one) Status as Working Objective (check one) -
__ 1. Required by formal policy 1.‘Working objective
2. Not required by formal policy , — 2. Done for special need oy when accessible —
‘ ‘ . 3. Not working objective T
. Personal Opinion (check one) — . - ov—
1. Felt to be impoant N
2. Feit not to be important ) . .
] ' ‘ | -
7. -OBJECTIVE: Assign volunteers accorging to their evaluated skills. M YN
Status as a Requirement (check one) Status as Working Objective (check one)
1. Required by formal policy ____ 1. Working objective .
2. Not required by-formal policy — 2. Done for special need or when accessible

3. Not working objective
Personal Opinion (check one) - .

1. Felt to be important _
___. 2, Felt not to be important ’ T




ﬂSf OBﬂECTlVE Keep up-to-date records on each child in the day care home contalmng alt mdlwdually

pertinent g%;a .

Status as a Requiremqm{(check one) . Status as Working Objectivé.(check one)
—— 1. Required by formal policy 1. Working objective ] ' ) e
—— 2. Not required by formal policy, - o2 Done for speCIaI need or when accessible ’ '
. - T 3 Not workun‘g}ajcctwe ‘ \
Personal Opinion (check one). ) . -
_+ . 1.Felt to beimportant ' o . .

__ 2. Felt not to be important

) | S
.

9. OBJECTIVE: Keep up—to -cate records on each day care mother containing all mdwndually pertlnent

data. . !
) } L3 “
Status as a Requirement (check one) Status as Working Objective (check one) ) o
1*Required by formal policy ’ f 1. Working objective . .
2 Not required by formal policy 2. Done for special need or when accessible

3. Not working objective

Personal Opinion {chéck one)
1. Felt to be important . .
2LFeIt not to be important

-~

10, OBJECTIVE: Keep full current job descrip'tions and assignments a\{ailable to day care mothers.

< Status ds a}Requiremént {check one) S!tatus-as Working Objective {check one) !
2 1. Required b formal policy . 1. Working objective .

2. Na\ré‘quireg\by formal policy 2. Done for special need or when accessible
Ce ~ 3. Not working objective
Personal Opinion (check one)
1. Felt to be important
- . (]

——_ 2.Felt not to be important ' «

11. OBJECTIVE: Have regularly scheduled meetings about each ch:ld between the superv:sor and the
day care mother.

e
Status as a Requirement (check one) Status as Working Objective (check'one) i
-1 Requlred by formal policy - 1. Working objective i .
—— 2-Not requ:red by formal policy ___2.Done for §pecial néed or when accessible /
¢ ‘ 3. Not working objective r\

1. Feltto be important = .
— 2 Felt not to be important . . o

—

7
: 'qunal Opinlon (check one) ! . . ‘ : \ \\_\ /

. 19-3 L - -
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[ 7
12. OBJECTIVE: i’rovi'de training for _dé'\/ care mothers.
| C e ) ~

Status as a Requirement (check one) Status as Working Objective (check one) -

1. Required by formal-policy — 1. Working objective -
— 2. Done for specual need or wﬁen accesmble

\——-——— B
2. Not requ’ired by formal policy -

. ‘ g __. 3-Notwerking objective | e
Personal Opinion (checkone) ~ « . -, " .- . . .t
1. Felt to be important c .
2. Felt not to be important_ - , o z

13. OBJECTIVE: Have periodic meetings with parerits on a broad variety of topics.

- ‘ . . . . ‘ . . e

Status as a Requirement (check one)
1. Required by formial policy

- _ 2 Not‘required by formal policy ) T

Status as W\orking Objectivae (check one)
. 1 Worklng objective ;o
___ 2. Done for special need or when accesslble V
3 Not worklng objective .-

‘Perso1al Opmlon (check one) > . -

__1.Feltto beimportant o L N
) —2. Felt not to-be important ’ \‘\ .o .
) -, . ‘ * .t
. \ M
14, “OBJECTIVE- Evaluate each day care mother ih\’writing. ) 'y \

+
o~

Status as Working Objective (chieck one)
’ — 1. Working objective
_ 2. Done for special need or when ‘accessible
i ) 3. Not working objective ’
Personal Opinion (check one) - D
____ 1. Felt to be important '

— .2, Felt not to be important

Statusas a Requirement (check one)
1. Required by formal policy ¥
‘ .
____2. Not required by formal poticy

"

s

12
.

15. OBJECTIVE: Provide formal screemng of ehlldren ‘for physical health. (Thls screenmg may or may
not include dental.problemns, vision problems, and inoculation.) .

A
n

Status.as Wotl;ing Objective -(check one)

" Statusasa Reduirement {check cne)’

—__1. Required by formal'policy 1. Working objective -
____2. Not required by formal policy - . 2. Done for special need or when accessiblg
\ ’ . .3. Not-working objectivé N

i’ersonal Opinior: éﬁeck one)
—__1. Felt to bé important
——2. Felt,not to be, important

.
[
.




2 »

16. OBJECTIVE Provide followed-up referral for help with children’s physical health problems
(“Followed-up,referral’ |mphes a total procedure of initial and subsequent contacts as deemed

appropriate.)
_ Status as azmdi:zmnt (check one) .. Status as Working Objective (check one)
____%. Required’by formal policy - 1. Working objective - -
"_2. Not required by formal policy- 2. Done for special need or when accessible

3..Not working objective i

- .

" Personal Opinion (check one) -
—— 1..Feltto be important

A

¥ __ 2. Feltnot to be important

L)

17. 6BJECTIVE ‘ Encourage.informal screening of children by the day care mothers for psychological

«-problems;- Iearnmg disabilities, and speech defects. ,

a »

‘ ;9 ’ .
"Status as a Req'di_rement (check one) Status as Working Objectuve\(cheok one)
1 Required\py formal policy __ 1. Working objectlve
____2.Not require\d by formalpolicy * ___ 2 Done for spscial need of; when accessible

) 3. Not working objective
Personal Opinion {check one)
1. Felt to be important .
2. Felt not to be important .

18. OBJECTIVE: Give formal screening of: chlldren for psychologlcal problems learning disabilities,
and speech defects. -

Statug as a Requirement (check one) _Status as Working Objective (check one)
—1 Required by formzl policy T _ 1. Workirig objective
2 Not required by formal pollcy .. ..___-2.Done-for-special-need or-when-accessible- -- - - - -~
T - 3. Not working objective
. Personzl Opinion (check one) ‘
. . . o s
1. Feltto be |m'pc.>r‘ta.nt‘ - e e e
____2:Feltnottobeimportant. . 77 . -
i .« - M-MM_ . i*‘\\\ R
MM ° ’;' . - L

19. OBJECTIVE: Provme treatment or followed-up referrals for psychologlcal problems learnting dis-

4

~ abilities, and 'speech defects. ; : -

Status as a Requirement (check one) ) Status as Worklng Objsctwe (check one)
1 R_egdired by formal policy - ’ ___1:Working objective
___ 2. Notrequired by formal policy . ___2.Done fo; special need or when accessible

Personal Opinion- (check one) ~— 3. Not working objective

—. 1. Felt to be important | l ) '
2. Felt not to be important oo T |
I:KC - N N 19-5 . ’
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20. OBJECTI*'E: Provide social services for the families of children in day care.
|

Status as a Requiremeng {check one) Status as Workmg Ob]ectlve (check one)

; 1. Required by formal policy L Worklng cbjective

—— 2. Not required by formal policy ____2. Done for special need or when accessible '
. ‘ ___ 3. Not working objective _

Personal Opinion (check one) - , : . .

3

1, Felt to be important
____ 2. Felt not to be important

21. OBJECTIVE: Provide ¥ollowed-up referral for social services for the families of children in day care.

Status as a Requirement (check one) I Status as Working Objective (check one)

_ 1. Required by formal policy _ 1. Working objective

____ 2. Not required by formal policy — 2. Done for special need or when accessible
- | 3. Not working objective

" Personal Opinion (check one)
1. Fglt to be important ‘
_____ 2. Felt not to be important

22." OBJECTIVE: Provide nutritious and attractively served food in the day care homes.

Status as a Requirement (check one) Status as Workir"{g Objective (check one) -~
1. Required by formal policy 1. Working objective

2..Not required by formal policy . 2. Done for specia! need or when accessible

. T _ 3. Not workingobjective
Personal Opinion (check one)

— L. Felt to be important _ _ ) e
____2. Felt not to be important o R

e rarian—

23. OBJECTIVE: Prcvide a percentage of daily required nourlshment accordmg to child’s hours per day
in the day care homes.

Status as a Requirement (check one) > Status as Working Objective (check oné)
— 1. Required by formal policy 1. Working objective
2. Not required by formal policy _____ 2. Done for special need or when accessible

___ 3. Not working objective

Personal Opinion (check one)
1. Felt to be important
2. Felt not to be important




24. OBJECTIVE: Provide play equipment for day care homes.

Status as #’Bequirement (check one) Status as Working Objective (check one)
1. Required by formal policy 1. Working objective
— 2. Not required-by formal policy 2. Done for special need or when accessible

. 3. Not working objective
Personal Opinion {check one)

, 1. Felt to be important
____ 2. Felt not to be important

25. OBJECTIVE: Provide material for day care mothers on the uses of commen items for play.

\i
Status as a Requirement {check one) Status as Working Objective (check one)
- ___ 1. Required by formal policy 1. Working objective ‘
2. Not required by formal policy 2. Done foi special need or when accessible

N . 3. Not working objective
* - Personal Opinion (check one)
1. Felt tobe important

2. Felt not to be important’

26. OBJECTIVE: Provide financial aid to day care mothers, if needed, to raise the standard of care
offered. (For example, to enable them to provide more nutritious food, better nap time equipment,

or better play equipment.) ‘
Status as a Requirement (check one) Status as Working Objective (check one)
1. Required by formal policy 1. Working objective, ]
2. Not required by formal policy 2. Done for special need or when accessible
Or Special need oF when aceess!

e ———— T
et e e

et st = =

Peisonal Opinion {check one)
__1. Felt to be important .
2. Felt not to be important

3. Not working objective

v “ ~

27. OBJECTIVE: Coordinate and providé substitute caretakers for use in emergencies.

Stafus as a Requirement (check one) Status as Working Objective (check one)
- 1. Required by formal policy 1. Working objective
____ 2. Not required by formal policy ~ ____2.Done for specialheed or when accessible

< ____ 3. Not working obiective"
Personal Opinion (check one)

—— 1. Felt to be important
- —_ 2. Felt not tobe imp;ortant

‘ 197
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28. OBJECTIVE: Group children by ¢efined age groups for the major portions of t! 2 day.

Status as a Requil';ement.(check one) Status as Working Objective (chick one)
— 1. Required by formal policy 1. Working objective .
2. Not required by formal policy 2. Done for special need or when accessible . "

3. Not werking objective

Personal Opinion (check one) -
_ 1. Felt to be important
2. Felt not to be important

©

29. OBJECTIVE: Provide pericds in which cross-age contacts are fostered.

Status as a Requiremeént (check one) Status-as Working Objectiv; '(check one)
— 1. Required by formal policy - ' 1. Working objective
___ 2. Notrequired by formal policy 2. Done for special need or when accessible

. ___ 3. Not working objective
Personal Opinion {check one)
. ____ 1. Felt to be important ~~.
____ 2. Felt not to be important

30. OBJECTIVE: Promote good health and hygiene habits

Status as a Requirement (check one) Status as Wc'n-king Objective (check one) "
1. Required by formal policy 1 Wg;king objective
- 2-Notrequired-by formal-policy — ____ 2. Done for special need or when accessible
' 3. Not working objectiye ’
Personal Opinion (check one) - o
~ ___1.Felttobe important- . n ' ¢ . ! PPN N

___2/Felt not\to be important




FORM 20—Activity Inventory , | HOMES :

[N

2N\

Day Care Mother's Name _ Date
, >
N
INSTRUCTIONS TO DAY CARE MOTHER:  Listed below are a number of activities that the children

might engage in. ‘Please mark whether they occur daily at regular times, occur often or daily, seldom
occur, or never occur, and how long they last.

Occurs , For
daily Occurs about
at often how long
.o regular or Seldom  Never does it
Activity T time daily -occurs  occurs last

Watching TV (
Listening to records or radic

“Listening to you or an older child
read or te}! a story

Looking at books or magazines

Colaring pictures in coloring books’

Drawing or coloring their
own pictures

Finger painting - =~ r

Cutting and pasting

MakKing thing$ from materials around o e
the house

Painting with brushes

Playing with clay or play dough

Playing with small toys, blocks,
or puzzles

<

Playing ta>le games or cards

Playing group games that have%regular
rules already set up

Playing games that children make
up as they go along _ N

Playing house or daress-up

-Singing  »

Déncing
Playing musical instruments, including

home-made ones like pots and pans
and spoons

o

woxL e

~

@ Care Evaluation Manuval
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- Qcecurs . For
daily .. Occurs about
b, at often how long
b regular or Seldom  Never does it
Activity . time *  daily OCCurs  Ooccurs last

} Having conversations about things that
will happen or have happened

Making up stories to tell one another
Playing outside ;

Riding bikes or trikes

Pulling wagons

Active play like swinging, climbing,
or running

Helping you water and take care
of plants

Helping you feed the pets

Helping you when you are cooking -

Helping with the cleaning up when
activities are over

4 Going with you'to places in the
neighborhood, like the grocery store \
or laundromat . \ :

Resting or napping
Meals :

Snacks -

. Instructions to Day Care Mother \ 4

The same activities are listed below For each activity please indicate whether:

.

1) You encourage it

2) -You think it isa good idea, but you do not encourage it at present because of lack of time or
equipment, ar because the children are not ready for it

3) Itis usually done by the:children without close supervision

4) It is done when.closely supervised by an adult

) Itis usually suggested or started by the children when it occurs

8) Itis usually suggested or started by you or an adult helper when it occurs

7) The day care children often do it tcgether with your own young children

8) Itis often shared with and supervised by your older children.

-§
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1. Watching TV (check all that apply):

N 1. Encouraged 5. Usually suggested by adult
2. Good idea, but not encouraged due to lack 6. Closely supervised by gdult
of time, equipment, children not ready, etc. 7. Day care children often do it with your own
. ____ 3. Children may do it without close supervision . young childreri

—_ 4. Usually suggested or initiated by the children _ 8. Often shared with and suhervised by your
older children - .. .

2. Listening to records or radio (check all that apply):

-«

1. Encouraged 5. Usuafly suggestéd by adult

2. Good idea, but not encouraged due to lack 6. Closely supervised by adult -

of time, equipment, children not ready, etc. 7. Day care children often do it with your own'
3. Children may do it wit .out close supervision young children
4. Usually suggested or initiated by the children 8. Often shared with and supervised by your

older children

»

i

.3 Listening to you or an older child read to tell a story (check all that:apply:

. N Encourageg . 5. Usually suggested by adult
" 2. Good.idea, but not encouraged due to lack ___ 6. Closely supervised by adult
of time, equipment, children not ready, etc. "7 pay care children often do it with your own
. 3. Children may.do it without close supervision young children
4 Usua‘lly su ggested or initiated by the chi!“dren ____ 8. Often shared with and supervised by your

-

. older children
S TN v ) s
& s‘

m. h ’

4. Looking at books or magazines (check all that {bply):

ASAS : 06307

v >
1. Encouraged . ¥ ___ 5. Usually suggested by adult*
2" Good ide5, but not encouraged due to lack 6. Closely supervised by adult’
of time, equipment, children not ready, etc. 7 pay care children often do it with your pwn
- 3. Children may do it without close supervision ~young children
4. Usually suggested or initiated by the children ___ 8. Often shared with and supervised by your
older children .
) !
o : : ' ’ |
: 20-3 : |
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-

* B, Coloring dictures in coloringbooks (check all that apply):

1. Encouraged 5. Usually suggested by adult
2 Good idea, but not encouraged due to lack ___ 6. Closely supervised by adult
N of time, equipment, children not ready, etc. ____ 7. Day care children often do it with your own
- 3. Children may do it without close supervision young ¢hildren ‘
—_ 4. Usually suggested or initiated by the children 8. Often shared with and supervised by your .

older children .
} ) N

.
.

6. .Drawing or coloring their own pictures (check ail that apply):

' 1. Encouraged 5. Usually suggested by adult

| E—
" 2. Good idea, but not encouraged due to lack - 6. Closely supervised by adult .
of time, equipment, children rot ready, etc. 7. Day care children often do it with your own
~ .__3. Children may do it without close supervision young children .
« 4. Usually suggested or initiated by the children 8. Often shared with and supervised by your
- . ) older children
7. Einger painting (check all that apply): . . ) " »
1. Encouraged ‘ 5. Usually suggested by adult . Ty
. ? Good ‘id‘ea, but not encouraged due to lack ___6. Closely supervised by adult
| of time, equipment, children not ready, etc. 7. Day care children often do it with your own a
3. Children may do it without close supervision voung children - e .
4, Usually suggested or initiated by the children 8. Often shared with and supervised by your

older children

A

«
* [

8. Cutting and using paste (check all tha 'pply): = -

1. Encouraged 5. Usually suggested by adult
) .__ 2, Good idea, but not encouraged due to lack 6. Closely supervised bkvggult ~
R of time, equipment, children not ready, etc. 7. Day care children often do it with your own

3. Children may do it without close supervision young children

4 U%ually suggested or initiated by the children + 3. Often shared with and supervised by yoﬁr
5 , older children :

X




9. - Making things from materials around the house (check all that apply):

—. 1. Encouraged

___2-Good idea, but not encouraged due to lack
of time, equipment, children not ready, etc.

____3. Children may do it without close superyision
4, Usually suggested or initiated by the children

10. Painting with brushes (check all that applyf:

___ 1. Encouraged

2. Good idea, but not encouraged due to lack
of time, equipment, children not ready, etc.

3. Children may do it without close supervision
4, Usually suggested or initiated by the children __.

\
“ 2

Playing with clay or play dough (check ali that apply)

. ___ 1. Encouraged

_ 2. Good idea, but not encoﬁraged due to lack :
of time, equipment, children not ready, etc.

3. Children may do it without close supervision
4. Usually suggested or initiated by the children

~

,

12. Playing with small toys, blocks, or puzzles {check all that apply):

i
1. Encouraged

2. Good idéa, but:not: énigouraged due to lack
of time, equipment, children ndt ready, etc.

\ 3. Children may do it without close §upervisi_on
4. Usually suggested or initiated by the children

—_—.

5.
6.
7.

Usually suggested by adult
Closely supervised by adult

Day care children oftan do it with your own
young children

Often shared with and supervised by your
older children = - o

8.

.

. Usually suggested by adult

. Closely supervised by adult

7.
young children

Often shared with and supervised by your
older children

8.

Usually suggested by adult
Closely superviseq by aduit

5.
6.

Day';:are childfen often do it with your own
young children

Often shared with and.supervised by your
older children °

8.

-’

5. Usually suggested by adul{
6. Closely supervised by adult

7. Day care children often do it with your own
* young children

8. Often shared with and supervised by your
nHlder childgen

14

-

Day care children often do,jt with your own -




1. Encouraged.

2. Good idea, but not encouraged due to lack
’ of time, equipment, chlldren not ready, etc.

3 Children may do it wnthout close supervnsnon

o

1. Encouraged

2. Good idea, but not encouraged due to lack
of time, equipment, children not ready, etc.

3. Children may do it without close supervision
|
4, Usually_suggested or initiated by the children

¢

1. Encouraged .

i 2. Good idea, but noténcouragei:l due to lack
of time, equipment, children not ready, etc.

s Chlldren may do itwithout close supervnsnon
*___ 4, Usually. suggested .or initiated by the children

1. Encouraged

. 2. Good"idea, but not encouraged due to lack
. of time,sequipment, children not ready, etc.

____ 3. Children may do it without close supervision
4. Usually suggested or initiated by the children

-

(4

16. Playing house or dressup (check all that apply):

4 Usually suggested or initiated by the children _

15. Playing games that children make up as they go along (check all that apply):

[}

13. Playing table games or cards like fish or war (check all that apply):

5. Usually suggested by‘adult
H
6. Closely supervised by adult
___ 7. Day care children often do it with your own -

young children

____ 8. Often shared with and supervnsed by your
older chiidren

14. Playing group games that have regular rules alréady setup (check all that apply):

5, Usually suggested by adult

6. Closely supervised by adult
7. Day care children often do it with your own

young childien

8. Often shared with and supervised by your
older children

@

”

.

5, Usually suggested E)y adult:
6. Closely supervised by adult

1. Day care children often do it with your own
young children , - .

— 8. Often shared with and supervised by your
older children

I N 4

-~

5, Usually suggested by adult’ -
6. Closely supervised by adult

7. Day care children often do it with your own

. young chlldren

— 8. Often shared ‘with and supervised by your
- older children N




17. Singing (check all that apply):

___1.Encouraged “ 5. Usually suggested by adult

__ 2. Good idea, but not encouraged due to lack 6. Closely superviséd by adult

 of time, equipment, children not ready, etc. 3 pay-care children often do it with your own

- . —__3.Children may.do.it without.cldseé. supervision - young. children.

4. Usually suggested or initiated by the:children ____ 8. Often shared with and supervnsed by your
' v * older children

18. Dancing {check all that apply):
~1& g pply)
_—~ 1. Encouraged ‘ : 5. Usually suggested by afiult \
2. Good idea, but not encouraged due'to Iack 6. Closely supervised by édqit
of time, equipment, children fot ready, etc. 7. Day care children often do it with your own
3. Children may do it without close supervision young children
4. Usually suggested or initiated by the children ____ 8. Often shared with and supervnsed by your
Ca older chlldren
. ' 7
R -
_19. Playing musrcal mstruments mcludmg home-made ones like pots and pans and spoons (check all that oo
apply): .- ‘
1. Encouraged ’ - ' 5. Usually suggested by adult ) N
2. Good idea, but. not encouraged due to lack 6. CIoser; supervised by adult
of time, equipment, children not ready, etc: 7. Day care children often do it with your own
3. Children may do it without close supervision . young childrer

____ 4, Usually suggested or initiated by the children __ 8. Often shared with and supervrsed by your -
older children

'

20. Having conversations about things that will happen or have happened (check al! that apply):

L. Encouraged : . . »___5, Usually suggested by adult }
2 Good idea, but not encouraged due to Iack 6. Closely supervised by adult
of tistie, equipment, chiidren not ready, etc. 7. Day care children often do it with your own
. 3. Children may do it without close supervision young children w i

4, Usually suggested or initiated by the children ___ 8. Often.shareu with and supervrsed by your
- ) older children !

o - _ 0.7 , N ,
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21. Making up stories to tell one another (check all that apply):

—— 1. Encouraged ' —_ 5. Usually suggested by adult

——2. Good idea, but not encouraged due to lack __ 6. Closely supervised by adult
i of time, equipiment, children not ready, etc. 7. Day care children often do it with your own
. -3 Chilaren‘may do it without close supervision young children
. »___4. Usually suggested orinitiated by the children ____ 8. Often shared with and supervised by your

older children

+

-
22. Playing outside (check all that®apply):
X " . €.
— 1. Encouraged ) 5.4Usually suggested by adult
2. Good idea, but not encouraged due to lack 6. Closely supervised by adnlt
of time, equipment, children not ready, ete.. - 7 Day care children often do it with your own
3 Children may do it wnthout cIose supervision young children
N 4. Usually suggested or initiated by the children 8. Often shared with and supervised by your
-~ ) " older children T
¥ K ' ' .
23. Riding bikes or trikes (check all that apply}: -~ . .
. ; -
1 Encouraged o . : ~__ 5. Usually suggested by adult A
2 Good idea, “but not encouraged due to 'ack 8. Closely supsrvised by adult -
of time, equ1pment children not ready, € 7. Day care chiidren often do it with your own
. 3. Children may do it wnthout close supervision young children -
4, Usually suggested or initiated by the children ___ 8. Often shared with and supervised by your

older children

24. Pulling wagons {check all that apply): .
___ 1. Encouraged »___ 5. Usually suggested by adult
____2. Good idea, but not encouraged due to lack . 6. Closely supervised by adult
°f, time, gquipment, children not ready, etc. —_ 7. Day care children often do it with your own
3. Children may do it without close supervision young children )
T 4, Usually suggested or initiated by the children 8. Often shared with and supervnsed by your

older children

-




. S
25. Active play like swinging, climbing, or running (check all that apply):
— 1. Encouraged = ._ 5. Usually suggested by aduit .
____2.Good idea, but not encouraged due to lack, 6. Closely supervised by adult .
of time, equipment, children not ready, etc. 7. Day care children often do it with your own

— 3. Children may do it without close supervision “young children

4. Usually suggested or initiated by the t:hildren ___ 3. 0Often shared with and supervrsed by your
) older children

. 2 ‘
26. Helping you water and take care of plants (check all that apply): . .
‘ .
1. Encouraged C . ____ 5. Usually suggested by adult
2. Good-idea, but not encouraged dueto lack ____ 6. Closely superwsed by adult -
. of time, equipment, children not ready,etc. 7, pay care children often do it with your own
3. Children, may do it without close supervision young children
___4 Usually‘ suggested or inifiated by the children ' 8.0Often shared with and supervxsed by your .~
’ , % older children @, N
. ° ‘ ) *
-
> . hd ] 1
27. Helping you feed the-pets (check all that apply): N .
1. Encouraged e, ____ 5. Usually suggested by adult
____2.Good idea, but not encouraged duetolack _____ 6.Closely supervised by adult
of t'".‘e equipment, children not ready, etc. 7. pay care children often do it W|th your own
3. Children may do it without close supervision - = young children )t
._ 4, Usually suggested or initiated by the children ____ 8. Often shared with and supervrsed by your °
. - older children - i ’ \
28. . Helping you when you arn cooking (check all that apply): '
1. Encouraged 5, Usually suggested by adult
2. Good idea, but not encouraged due to lack 6. Closely supervised by adult - K
of time, equipment, children not ready, etc. 7. Day care children often do it with your own
3.Children may do it without close supervision * young children
4, Usually suggested or initiated by the children ____ 8. Often shared with and superv ised by your
‘ . ¢ . . older children S
\ -
" 209 ’ . -
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L

~N
2 N

1. Encouraged .
! 2.Good idea, but not encouraged due to lack

of time, equipment, children not ready, etc.
____ 3. Children may do it without close supervision
4. Usually suggested or initiated by the children

- f
R
-
T . .
+ . ,

a0 . \

Y )
. . A ]
. , s .
o P A
. .

30. Going with you to pIaCEs in the neighborhood, like the:grocery store or Jaundromat (check all that a;;ply):

1. Encouraged

’2. Good idea, but not encouraged due to iack
of time, equipment, children not ready, etc.

3. Children may do it without close supervision
’ \

4. Usually suggested or initiated by the children

¢
L3 3

: X

31. Resting &r napping (check all that apply):

_ 1. Encouraged

. 2

2. Good idea, but not encouraged due to lack
of time, equipment children not ready, etc.

___ 3. Children may do it wnthouLclose superV|s|on
4 Usually suggested or |n|t|ated by the chlldren

\

-

) - Q [} e
32. Have a meal (check all that apply): .

»

»
~

—l Encouraged

L4

——.2'Good idea, but not. encouraged due to lack

of time, equlpment children not ready, etc, *
3. Children may do |t‘wath9ut ‘lose supervision -

4, Usually suggested or initiated by the children

L g .
»

5. Usually suggested by adu_lt

" & - ¢
’
wt
) . j
It

29. Helping with the cleaning up when activities are over {check all that apply):

-

— 6. Closely supervised by adult

——_1. Day care children ofter: do it with your own
young children e

8. Often shared with and supervised by your

older children -~ ,
. - -

) $

o . , A

»

5. Usually suggssted by adult .
____6. Closely superviyed by adult . ‘

? ,

7. Day care childrel often do it with your own

young children * = .

8. Often shared with and supervised by your

oldér children <

+ .. -~

Y.
f
n » v
R e * P
b

5 Usually® suggested by adult
6 Clasaly superwsed by adult

7 Day care children often db it thh your own
young cnlld:en . '

____ 8. Often shared with ghd superwsed by your
older children |, °

A . .
.
___ 5. Usually sugges'ted by adult
____6. Closely supervised by adult
7. Day care children often do it Wlth your own
young children .

__ 8. Often shared with and "upervused by your
older children




33. ’ Have a snack (check all that apply):

___1. Encouraged \ . , 5. Usually suggested by adult
. ___ 2. Good idea, but not encouraged due to lack 6. Closely supervised by adult .
of time, equipment, children not ready, etc. 7. Day care childrea often do it with your own
____3:Children may do it without close supervision young children '

" 4. Usually suggested or initiated by thé children ___ 8. Often shared with and supervised by your
. ‘ older children e

[ : .

. .
{ . R
o
.

+

o

« @

- - 20Mm
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FORM 21—Licensing Questionnaire - HOMES

Date | nterviewer’

- Day Care Mother's Name

DIRECT) ONS TO INTERVIEWER: The interview suestions asked of the day care mother are printed in
capital letters. All other remarks are only to aid you in probing for complete answers or t0 make the form
easier to administer. . ° .

1. FOR HOW MANY YEARS HAVE YOU HAD A LICENSE TO RUN A DAY CARE HOME?
Years.

2. FOR HOW MANY CHILDREN (NOT COUNTING YOUR OWN) ARE YOU LICENSED TO GIVE
DAY CARE?

3. WHO VISITED YOUR HOME SO YOU COULD GET YOUR LICENSE THE FIRST TIME? (Here we
want more than just someone’s name, Get the full, correct name of the city, state, or private agency
this person represents.)

4.  (If the answer ’to #1 was less than 2 years, skip to # 5). ABOUT HOW OFTEN DOES SOMEONE
COME TO RENEW YOUR LICENSE?

a)  ISIT USUALLY THE SAME PERSON WHO RENEWS YOUR LICENSE EACH TIME?
. OYes 0ONo O Don't kﬁo_w
b) Ifyes, ask: DO YOU KNOW THIS PERSON'S NAME?

. B BESIDES THE TIMES WHEN SOMEONE COMES TO RENEW YOUR LICENSE, DOES ANYONE
. *.VISIT OR CONTACT YOU IN ORDER TO SUPERVISE OR DISCUSS YOUR DAY CARE HOME
© WITH YOU? |

K OYes ONo . B
(If no, skip to #6) . " o

al  WHO IS THIS PERSON? (Get person s name and full correct name of agency he or she represents.
Can be more than one person )

\

-

b) WHEN THIS PERSON CONTACTS YOU IS IT: (check all that apply) h

O'BYPHONE ‘ : ' -
D EY A VISIT TO YOUR HOME ‘
O IN A-GROUE-MEETING WITH OTHER DAY CARE MOTHERS

¢ ABOUT HOW OFTEN DOES THIS PERSON CONTACT YOU?

Care Evaluation Manual

E MC ncil for Community Services in Metropolitan Chicago O 0 3 1 6
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d) IS THIS THE SAME PERSON WHO COMES TO RENEW YOUR LICEN'SE?
OVYes J No ~—

HAVE YOU EVER ASKED ANYONE FOR THEIR ADVICE OR HELP IN RUNNING YOUR DAY
CARE HOME? . T~ =

BYes  ONo |
(If no, skip to #7) :

a) WHOM DID YOU ASK? (Get name and agency)

b) . ABOUT V;}HAT PROBLEM DID YOU ;’-\SK FOR ADVICE OR HELP?

O Can't remember particular instance. >
c¢) HOWWASTHIS PROBLEMSOLVED?

A
O 1t wasn't solved O Don't know

d) DO YOU THINK THIS PERSON'S ADVICE WAS-HELPFUL?
DYes I No

HAVE YOU EVER READ ANY BOOKS, MAGAZINES, OR PAMPHLETS FOR SUGGESTIONS
ABOUT THINGS LIKE RUNNING A DAY CARE HOME, TAKING CARE OF YOUNG CHILDREN,
OR PLANNING THINGS FOR YOUNG CHILDREN TO DO? . )

O VYes 0 No

a) Ifyes, CAN YOU TELL ME ANY OF THEIR TITLES IF THEY WERE HELPFUL, AND IF YOU
HAVE THEM AT HOME RIGHT NOW?

o

£
s

' . Check if yes
Title : Helpful At home
(1) . 0. o
(2) . m} O
(3) _ g 0O

k]
N
&H o
[}
o
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. FORM 22—Administrative and Supporting - HOMES

Services: Information

Agency
Address

{Street) . < (City) (Zip Code)
Phone h Date __ -

~——

x Namne and title of person complieting this form
~—_

5

A. Supervision

" 1. How many day care homes are supervised by your agency?

2. For about how long has your agency been sinervising day care homes?

Years ] Months

3. How many staff members from your agency actually supervise, consult with, or license the homes?

12

4, Does the.same staff member from your agency usually supervise, consult with, or license a particular
home each time? ’

"~ OYes O No
5. About how often does an individual day care mother have some kind of contact with your agency?
v { ’

A

6. What are the main methods of contact between your agency and the day care mothers? (estimate
percentage) l
ne

% Phg
| . % Ag ’n\ staff visits home

% Dax caré mothers visit agency
% Grdbp meetings of day care mothers and agency staff
Total 100%

£

Day Care Evaluation Manuval | |
cOuncll for Communitv Services in Motropohtan Chicago
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B. Records: !

1. Indicate if any of the following records are kept by the individual day care mothers, by the agency,
or both. No notation will signify that records are not kept on that topic. If the agency keeps records
on a topic, give their specific location and the name of the person responsible for maintaining them.

Kept by
. ‘ Day Care
Mothers

Kept by
Agency

Location of Records in Agency

Custodian

. a) List of Supplies and

Equipment

b) Fee payment
determinations

c) Parent meetings

d) Day care mother

meeting;

e) Menus

LT o

f} Accident or unusual ’ .

incident reports

g) Insurance policies ‘

t

2. On the following chart indicate if your agency maintains these records: (1) if the records are filed
by individual or by topics; (2) the record’s specific location; and (3) the custodian or person
responsible for the record. Again, no notation will signify that the agency does not keep records on

a topic. Location of individual records need be given only once.

Filed by (use check)

N

Custodian

Indiv-
idual Topic iLocation of Records in Agency
S ‘ _—
a)>Child's Records .

Name, address, phone,

age, sex, date of
enroliment

Ethnicity or race

Family composition

Family income

£

Reason for child's
attendance

Hours of attendance

Special problems need-
ing accommodation (the
need for special diet

and medication, etc.)

Emergency plan for
child in case of illness

General health and
immunization records
and documentation

22-2
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Filed by {use check)

Indiv-
_idual

Topic . Location of Records in Agency -

Custodian

Conferences with
parent

Staff conferences about

individual children

Findings of nutrition, -~ -

medical screening

Findings of dental
screening

Findings of hearing ¥
screening ) -

Findings of learning

. disability screening

Resylts of any tests

administered H‘“child ‘ *
Referral a;d—-)ﬁ%w-up

for social services
for family

Social service provided
for family

sy
Referral and follow-up
for medical care

Referral and follow-up . !
for dental care

Referral and follow-up
for hearing problems

Referral and follow-up
for learning proolems

Referral and follow-up
for speech therapy or
treatment

Referral and follow-up
for counseling or
treatment

b) Day Care Mother
Records
Name, address, phone,
age, sex

Educational background

Ethnicity or race

Job history or
experience

Current health records

Date of employment




Filed by (use check)

¥
Indiy-
idual - Topic Location of Records in Agency Custodian

Salary andsalary changes

Working schedule =

Talents and interests.
potentially useful to
day care homes or

the agency -

Job evaluation

Attendance at staff
meetings

Courses or training
taken since employment

Counseling on career
development

Reports of incidents
pertaining to her

¢} Records on Volunteers
or Assistants to Day '
Care Mothers t )
Name, address, phone,
age, sex )

Educational background

i

Ethnicity or race

Job history or
experience

N Current health records
Date of employment ‘ .

Salary and salary
changes

Working schedule

Talents and interests
potentially useful to
day care homes or the
- agency ) o

Job evaluation

\‘Attendance at meetings

Courses or training taken
since employment

Counseling in terms of
career development

Reports of incidents
pertaining to her




d) Day Care Homes Activities Record ) _
- \ .
(1) Is there a plan for activities for the children in each day care home based on current group
R projects and orientation? ¢
O Yes
: \ (Located) . ‘ -
: . O No ~
o (2} Atesummaries of the day’sevents kept for the individual day care homes?
O VYes
(Located)
O No ’ )
t ) N
C. Guides ; : T

List the titles of any documents, guides, or pamphlets your agency has distributed in the last year to
parents (P) or caretakers (C). (Indicate by P or C after the title): -

K

D. Services B - ) .

Describe what role, if any, your agency plays in each area of operation listed on the following pagés.
Do so by indicating whether: ’

(1) Your.agency gives consultationand advice to the day care mothers so that they can perform the

service more effectively; (2) your agency actually provides the service; or (3) your agency arranges for

some outside source to provide the service. Where the third alternative is checked, please give the

name of the provider, state if you know the specific procedures followed, ahd if you monitar them.

You may check as many alternatives asare appropriate for each area. No notation will signify that s
your agency is not involved with that particular area of operation.

~
Vd
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-« Agency

Consults  Agency
Area of . or Provides
Operation Advises Service
1. Purchasing ’ '
techniques ) a O
2. Nuttition u| o
3. Child placement il
4, Activity planning (] O
- ' A\
5. Lending equipment
and-supplies O
6. Psychological ‘
screening a O
7. Psychological or |
counseling services O O

i\gency N
Arranges .
for ' S
_ Service (Name of Provider).
O
Know specific procedures °
OYes ONo
Monitor procedures
OYes. ONo
O
Know §peciffc‘procedu res
OYes ONo *
Monitor 6rocedures’
OYes ONo
\ D d
Know specific procedures
OYes ONo
Monitor procedures
OYes ONo
D &
Know specific procedures
OYes,/, ONo
Monitor, procedures
OYes: ONo -
O
Know specifié proced‘ures
OYes ONo
M&hnitor procedures
OYes ONo
o
Know spec.ific‘progédures s
OYes ONo —
Monitor procedures
OYes ONo
O
Know specific procedures
OYes ONo
" Monitor procedures
OYes ONo
22-6
o
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Agency , Agency
Consults  Agency Arranges
Area of or Provides for ‘
Operation - Advises Services Service (Name of Provider)
- 8. Hearing screening o . O 0
Know specific procedures *
5 OYes 0ONo
Mbnitor procedures:
OYes ONo
9. Inoculation - O O O

Know.specific procedures

, OYes ONo -
, g Mé6nitor procedures -

D\Yes O No

10. Health screening O 0 g

Know specific procedures

OYes ONo
Monitor procedures
) OYes [ONo
11. Emergency )
medical care o. - O O v
- E > Know specific procedures
! - \ . DOYes 0ONo
" Monitor procedures
] OYes -ONo
12. Comprehensive ’ ,
medical care 0 O ad
Know specific procedures
N OYes ONo
Monitor procedures
OYes DONo
13. Locating .
donated goods a ‘El O
. =
Know specific procedures .
‘ "DOYes ONo
i .
I\honitor procedures
OYes ONo
14. Coilecting client fees N
for day care service 0 [} | \ '
. N :
_ Know specific,procedures
ot OVYes - ONo\
AN
Monitor prqcedurés\
OYes ONo \

00320 ..\
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NOTE: If your agency pfovides a partiEJlar service in the areas of operation listed below, complete
-the special section referred to in parentheses after the box&s checked The spec|a| sections are found
- at the end of this questlon

-
[

. = "Agency : o “Agency ; . .
o o Consults  Agency Arranges
. Area of | - . or Provides for 2
“. - Operation Advises Service. ' Service (Name of Provnder) -
15. Child recruitment O O {Special O :
' - [ Section .
! ‘ =T Know specific procedures
o . ™ - . DOYes 0ONo o
P K ) Monitor procedures
, “ - - OYes ONo ot
-+ 16. Recruitment of o ' . N '
» day care ngot‘hers O O (Special O._
3 Section ‘ . ‘ . .
d 1y Know specific procedures ‘ R
' OYes 0ONo
Y - Monitor procedures \
: . : OYes ONo
17. Recruitment of ' - * -
volunteers or assistants <
to day care mothers 0O O (Special O _
' Section : *
' ~ 1) Rnow specific procedures
. OYes 0ONo . .
‘ . . Monitor procedures ,
: . OYes 0ONo - :
18. Training for :
day care mothers ] ‘0 (Special O
Section ’ X
v Iv) Know specific procedures ¢
\ OYes ONo ‘
’ . Monitor procedures B .
k ) OYes ONo . o
L 19: Training for :
. volunteers or assistants X ,
_ to day'care mothers O O (Special- O .
S . Section
| - V) Know specific procedures
¥ . OYes 0ONo ‘ T
. , Monitor procedures A =
' ' . _ OYes 0ONo- ;
20, Caretaker evaluations O O (Special O . )
v . Section ) - .
. Vi) Know specific procedures '
. COYes 0[ONo )
Yo ' Monitor procedures \
: OYes [ONo .
O - . . .
~ 228 -
ERIC . . 28
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Agency Agency T ) o
* - Consults  Agency Arranges )
Areaof . or Provides for
Operation Advises - Service Service { Name of Provider)
21, Licensing’ O . OlSpecial O - :
: . Section e -
‘ i) Know specific proceduyes .
/ ‘ L DYes ONo ' )
. Monitor procedures .
b : ~ DYes ONo. o
22. Determining client . o7 '
v - fees for day care . ' s
service o 0O (Special O _
¢Section .
vii))  Know specific procedures -
OYes [ONo -
A ~ Monitor proceduréds -
. ’ . DYes 'ONo —
23. Maintaining contact . T, .
with parents O ‘0 (Special O ) S
N Section * . ' . .
, 1X) Know specific procedures -~ -
y " 1 DYes 0ONo ” - ‘
o N ‘ . . ‘
Monitor procedures . ' ;
DYes ONo ) \
NOTE: If your agency does not provude any of the services in #15-23, STOP. You have completed .
the questlonnanre.
if your agency does provide any of the services in #15-23 above, complete thaspec:a! sectionsre-
> ferred to in parentheses after the boxes you checked. . A
* ;3
. o !

xJ




SPECIAL SECTION |
Child Recruitment
If you indicated in Section D that your agency provides this service, complete the following questions.
A. Areyour day care homes enrolled to'an extent satisfactory for efficient use of staff and space? \
X
: O Yes . D No

If you have used (dlrectly or indirectly) any of the chlld recruitment procedures listed below,
] specify for each procedure used: !

1

' 1. By cireling the approprlate number, rank how much the procedure has been used, where 1
.. " signifies most often used and 5 least often; ~ RN
2. Whether the procedure has been effective; and :
3."Whether this procedure is used-only under special conditions where more clients arg needed

or when the opportunity to use itis readlly available. . ..1" . N
. & ~ .
By circling'appropriate . * Used only for .
. number, rank from 1 to - Effective .» Special Conditions:
Recruitment Procedure " S5byamount used . {Check if yes) {Check if yes)

(a) Enéou\'aging referral by

é}ems or day care mothers 1
(b)  Bedgistration with an .

a%ency which refers:

b (Specify agency)

(Specify agency)

o (Specify agency)

' {c) Advertisement on local
bulletin- boards 1
{d) Neighborhood canvassing - 1
{e)  Flyers distributed in ’
- ’neighborhoo’d 1
{(f)  Notice tolocal groﬁps:
(1) School organizations 1
.. (2) Large local employers -1

(3) Civic groups (including
. LN
welfare rights, women'’s,

. groups) - 1
{(4) Church groups 1

~ (5) Welfare workers in the
) community . 1

- 3 {g) Advertiseméntin local*
) * Ppaper o . 1
. (h)  Advertisement in general -
. circulation newspaper or

‘ professionat journals . 1

{i) Telephonebook
{yeliow pages) ot 1




» ‘ . N » . _ /»-— . o - o

4 ~
L]

C.  1f you have problams in child recruitment, "do they seem due to: (Check all statements that
: apply) < |

0 Recruitment efforts not vigorous enough - ¢
-0 Not enough applicants in,general o :
O Too many children applying whd need specialized care o
O Fees seem too high to a large number of applicants
O Location of day care homes or_local public. transportation is inconvenient
G Hours of day care-home operation are not convenient to many applicants
O Outdoor space and equipment seem inadequate to some parents ¢
O Indoor space and equipment seem inadequate to some parents |
O Other (specify) : : S

*

-

Y

D. Persq;n(s) primarily responsiple for child recruitment and screening

-
3 -

{Name) -7 {Title)

(Name) . <(Title)

¢

0 -
. ' SPECIAL SECTION Ii
. Recruitment of Day Care Mothers = . ) . .
v \ - . )
if you indicated in Section D that your agency provides this servnce complete the following questnons Py

: A, ‘State tbe requirefments for this position, including age, “education, and other oxpehence.

ty e

(g

] N id

) - ) g ~ N '

. . . FE

B. For each day care mother recruitmént procedure that has ever been used {directly or indirectlyi
. . by your agency, specify below: !

%

1. By circling the's propnate number rank how much the procedure has been dsed where 1
- signifies most often used and 5 least often, !

2. Whether the procedure has been effective, and, ' - 4
3 Whether this procedure is used anly under special conditions when more day care mothers are
_ . needed or when the opportunity to use it is readily available. -
X . \ ¢
! o “ By circling appropriate Used only for
" riumber, rank from 1 to Effective | _Special Conditions
=  Recruitment Procedure 5 by amount used (Check if yesj (Check it yes)
{ A3 Y 0 <
- (a)  Encouraging referral by , ' . .
parentsor day care mother’ 1 2 3 4 5 . * .o
(b}  Registration with an agéncy “\ . ) )
.which refers: , ’ .o ' - .
. , 172 3 4 5 _° .
. {Specify sgency) » -'~'. .
Yl el o1 2 .3 4 6 _

 ISpecify sency) T : )




e

By circ|i(1g appropriate
number/ rank from 1to

Effective

Used only for
Special Conditions

Recruitmient Procedﬁ'ré 5 by amount used (Check if yes) (Check if yes)
T 7 .
1 3 4 5
1 (Specify agericy) .-
* |
Ae) Advertisemention local —- : .
_bulietin boards N 1 2 3 4, 5. o
N g e <
(d)  Neighborhood canvassing 1 2 3 4 5
(e}  Distribution of flyers in . )
neighborhood . 1., 2 3 4.5
{f)  Motice to local groups: L »
(1) School! organizations o1 2 3 4 b '5-'“\?
(2) Large local employers 1 2 3 4 5 .
(3) Civic groups {including - '
; -: welfare rights, women’s .
groups) . 1 2 3 4
(4) Church groups 1 2 3 4 5 ’
(5) Weltare workersinthe =~ o N
community , 1 2 3 ‘4 5 -
(g0  Advertisementin local paper 1 2 3 4 5
{(h) . Advertisement $ii general

circulation newspaper or

professional journals 1 '2» 3 4 5

statements thatapply) .

[0 Not enough 'épplicants in general”
0O Not enough qualified applicants

If your agency has prébiems in day care mother recruitment, do they seem due to: (Check all

~

a pr salaries. & .o |
0 Working hours / .
0O Other (Specify)

‘D. Person(s) primarily responsible for recruiting and screening day care mother applications
J ’ b \ A

=~ (Name) (Title) /
. ~ {Name) . (Title) / ,
L} //
'M !




SPECIAL SECTION Ill - L
Recruitment of Voluntears or Assistants to Day Care Mothers

Ifyou indicated in Section D that your agency provides this service, complete the followmg questlons.

A.

Do you have enough volunteers or assistants for the day care mothers who need them?
O Yes 0 No N
Do the volunteers or assistants work {check all that apply):

O Regularly scheduled hours O On-emergency basis

'Average number of hours worked by volunteers or assistants:

E

hours per-week

State the requirements for the position(s) including age, education, and other experience.

A

¢ 4 N - ) -

i
2

For each day care volunteer or assistant recruitment procedure that has ever been used (directly or
indirectly) by your agency, specify below: - . . '

1. By circling the appropriate number, rank how much the procedure i nas been used, where 1 sig-

- nifies most often used and 5 least often;

2. Whether the procedure has been effective; and,

3. Whether this procedure is used only under special conditions when more volunteers or assistants
are needed or when the opportunity to-use it is readlly available.

o By circling appropriate : Used only for
number, rank from 1 to Effective ) Special Conditions
Recruitment Procedure 5 by amount used (Check if yes) (Check if yes)

(a) Encouraging referral by ) ,
parents or caretakers 1 2 3 4 5 .

{b) Registration with an
agency which refers:

(Specify agancy)
. 1 2 3 4 5
({Specify agancy)
\
(¢) Advertisement on local ) : o
bullétin boards 1 2 3 4 5
(d) Neighborhood canvasging 1 2

(e) Distribution of flyers in )
\ neighborhood 1 2 3 4 5

N




By circling appropriate . Used only for
nuniber, rank from 1 to Effective Special Conditions -

»

Recruitment Procedure ' 5 by amount used (Check if yes) " {Check if yes)
{f) -Notice té local groups: .
(1) School organizations 1 3
{2) Large local employers 1 3
{3) Civic groups {including
welfare rights, women’s .
gyoups) 1.
{4) Church groups 1 2 3 4 5 . *
e ) {6) Welfare workers in
the community 1 2

{g) Advertisement in local paper 1

{h) Advertisement in general
circulation newspaper or
professional journals 1 2 3 4 5

G. If your agency has problems in recruiting day care volunteers or assistants, do they seem due to:
(Check all statements that apply) '

O Not enough applicants in general

O Not enough qualified applicants ‘

O Location of day care homes or inconvenience of public transportation -

O Applicants often not able to give as much time as desirable or often cannot serve on a regular
schedule * . <

O Low salaries - -

+ . .

H. Person(s) primarily responsible for recruiting and screening applications for volunteers or assistants:

a

{Name) . (Title)

{Name) . (Title)

I




! - | SPECIAL SECTION IV
. Training of Day Care Mothers

N .
If you indicated in Section D that your agency provides this service, complete the following questions.
A. What types of training does your agency provide for day care mothers:
O Preservice

Participétion optional .

[4Y

Participation required

O In-service (indicates periodic meetings of caretakers)
Participation-optional
Participation required

B. Indicate the app[oximate‘ dates of training sessions conducted by your agency in the last six months
\

and the approximate number in attendance:
N ' N
’ - Preservice In-Service

Date Mumber Date Number . \

C. Person(s) responsible for planning training sessions:

{Name) < {Titte)

{Name) & . (Title)

D. Are the following services provided for the participants who need them?.

Preservice . In-service
v (a) Transportation a O 0 a x
(b) Baby-sitting o O o o\ ,
\ \
) - \'\\
{
" 1
Q ’ 22-15
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E. Topics covered in the iast six months (estimate percentage):

Preservice In-Service
Training Training
(a) Child development ) % ( %
(b) Special event planning . % %
{c) Community resource usage - ‘ % %
(d) Family nutrition and health ‘ ‘ % %
(e) Outside training opportunities % R
(f) Individual problems in homes % % .
(g) Problems of parents ' % - %
(h) Career development . : . % %
(i) Program planning % %
(j) Beneficial uses of equipment and supplies % - %
(k) Other (specify):
’ : % %
' % %
% %
’ : . _ ‘ % . %
¢ - Total 100% Total 100 %

1. Circle any of the above topics that were particularly well received. ;

F. Techniques used in the last six months to involve participants (estimage percentage):

‘ ! Preservice In-Service
} Training Training
(a) Participant presentations % %
(e} Discussion group ‘ % %
(c) Examination or recommended feedback % % ., 7

Total 100%  Total 100%
1. Circle any of the above techniques that were partiéularly effective.

G. General presentation techniques used in last six months (estimate percentage):

L]

- Preservice In-Service
Training Training ™ v

(a) Films ‘ % %

(b) Lectures . . % %

{c) Printed materials . % %

_ (d) Role playing % %
A (e} Workshops and seminars ‘ ) % %
4 (f) Forum or discussion meetings % %

\ Total 100%  Total 100%
1. Circle any of the above techniques that were particularly effective.

Q ' ) 22-16 i
. 66333 .




SPECIAL SECTION V
Training of Volunteers or Assistants to Day Care Mothers

If you indicated in Section D that your agency provides this service, compiete the following questions._
A. What types of training does your ag'e;r!cy provide for volunteers or assistants to day carc; mothers:
. 03 Preservice
Participation optional /
Participation required
/ - O Inservice )

Participation optional

N

Participation required

NOTE: Ifiraining sessions conducted for volunteers or assistants are the same as those conducted for
day care mothers, do not complete the rest of this special section. Otherwise, complete the remaining
questions. .

*  B. Indicate the approxfmatem\vaining sessions conducted by your agency in the last six months
and the approximate number in attendance:

In-Service
Number

Preservice

Date Number ! . Date

- b

C. Person(s) respo‘nsible for planning training sessions:
Lo o

{Name)

(Title)

{Name)

D. Are fhe following services provided for the participants wh6 need them?

Preservice In-Service
" {a) " Transportation 0 0 m] o z
{b) Baby-sitting . a ] 0 0
¢
o o “ \ 2217 \

00384 . | v

(Title) '




E. Topics covered in the last six months (estimate percentage): N
- Preservice In-Service *
Training Training
“(a) Child development | % %
(b) Special event planning _ % % -
(c) Community resource usage . % _%
(d) Family nutrition and health % %
(e} Outside training opportunities“ % %

- (f) Irdividual problems in homes ' L % %
() Problems of parents % %
(h) Career development % __ %
(i) Program planning % % )
(i) Beneficial uses ¢.f aqulpment%‘nd supphes % %
(k) Other (specify): ,

) : % ___ %

% %

% %

% %

Total 100%  Total 100 %

1. Circle any of the above topics that were particularly well received. )
F. Techniques used in the last six months to involve participants (estimage percentage):
' . , Preservice - In-Service
‘ Training Training

(a) Participant presentations . % %

(b) Discussiongroup . 5 % %

(c) Examination c¢r recommended feedback % %

| ‘ . Total 100% ~ Total 100%
1. Circle any of the above techniques that were particul‘a’rly effective. :

G. General presentation techniques used in last six months.{estimate percentage):

Preservice In-Service ‘
Training Training
{(a) Films % %
‘(b) Lectures ' % %
{c) Printed materials % %
{d) Role playing % %
‘‘‘‘‘ _ (e} Workshops and seminars . % %
% %

(f) Forum or discussion meetings
' Total 100%  Total 100%

1. Circle any of the above techniques that were particularly effective. y .
O : 22418 : i ‘

663




SPECIAL SECTION VI .
-Caretaker Evalué'fion A ,

If you indicated in Section D that your agency provides this service, complete the following questions.

A.. Indicate which types of caretaker evaluations are conducted by your agency; and their frequency.
(NOTE; Formal means recorded in writing, and informal means without a record of the evaluation
having taken place.)

O Formal evaluations of day care mothers . -
Semiannually - - ’
Annually

Other (specify)

Izl

O Informal evaluations of day care mothers
~ Semiannually
Annually . ] ‘ .
Other (specify)

O Formal evalﬁations of volunteers or assistants
Semiannually
Annually
Other {specify)

O Informal evaluatlons of volunteers or assistants : s
Semlannually ot ‘.
Annually
Other (specify}

'

B. Indicate which types of job evaluations cover the followmg topics (check all that apply):

N

. Day Care Day Care Volunteers or * Volun‘ sers or
Mothess Mothers Assistants i Assistants
Formal Informal Formal Informal o

Evaluation Evaluation Evaluation Evaluation

{a) Understanding of child
development principles

“(b)  Ability to perform duties " i
of job ' /

{c)  Personal qualities and
attitude tow.rd job

' v (d) Ability to use resources

creatively  , .. . .
(e) , Recommendations for

improvemént . >
) Recommendations for .

naw responsibilitiesto be | . ’ . .
assumed and those to be ,
discontinued ' ) .

22-19
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¢ 3
. Day Care Day Care Volunteers or Volunteers or
Mothers Mothers . Assistants f\ssistants
Formal Informal Forvnal . informal
Evatuation Evaluation Evaluation Evaiuation
(9) Individual interests and : ) * T
talents that might apply to
A work in the day care home
(h)  Other (specify)
»
,}9

\

<

Does the formally evaluated iqdi\«idual si“‘gn the written evaluation to designate that he has examined it?

Day care mothers O Yes 0 No
Assistants or volunteers .0 Yes 0O No

. 1
-

Does the formally evaluated individual have an opportunity-fo answer a written evaluation in
writing and have his answer filed along with the evaluation itself?

Day care mothers - DOYes ONo ‘i 4
Assistants or volunteers O Yes ONo ) ‘ )

Who is responsikle for performing the evaluation
(a) Of day care mothers : -

N

(b) Of assistants or volunteers




SPECIAL SECTION Vi
Licensing ‘ b

g

|
If you indicated in Section D that ycur agency provides this service, answer the following questions.

A. How often are the day care homes visited for purposes of license renewal (as opposed to supervision)
by a representative of your agency? : .

A
T

”~

B. Does the same person usually visit each home for licensing renewal each time?
COYes  ONo ~

SPECIAL SECTION Vit
Determining Client Fees for Day Care Services ,

”

If you indicated in Section D that your agency provides this service, answer the following questions.

-

A. Do you have a sliding scale for fee assessment?
: O Yes ¢ ONo

B‘. If yes, is the balance of reduced fees subsidized by funds outside of fees paid to homes, or are they
absorbed by payments of nonreduced fees.

0O Reduced fees subsidized
00 Absorbed by payments of nonreduced fees

C. If you have a sliding scale for fee assessment,‘describe it, giving examples including income levels and
family siﬂze if such factors are pertinent to determination of fees for your homes:

A}

e

2221 - S
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SPECIAL SECTION 1X - - -

. Maintaining Contact with Parents - .
If you indicated in Section D that yogr agency provides this service, answer the following questions, - -
A. Are parent mestings held regularly? U
( — .. Yes 0 No < . ) o,
If no, skip to B Lo ) . -
» - 1If yes: - : ‘
1. List the approximate dates of meetings in the last six months and the approximate number in"
attendance at each meeting: . . —_
" Date  Number - : : ) ~ e
. v | >
2. Are the following services provided for the parents who need them? X o
i h Yes No : ’ :
) Transportation - O O ' " : C
A _ . Babysitting | o G : .
R 3. Person(s) responsible for plannifg meetings: " N
-\ . . . .
X \ (Name) — (Title)
T \ Narre) (Title)
P 4\{opics covered in the last six months {estimate:percentage):
’ (a % Child development : .
(b)_ % Agency policy regardmg day care servnces .
(c)__\__ % Special event planning R
(dL__\_% Consumerism ' K\
] * (e) __‘% Community resource usage J
) (f) % Bnqeflclal uses of equipment and supplles . R
(g) %P 2oblems of individual chlldren in day care homes . .

(th_____% Pro%\ms of parents
1

b (i) _ % Familynutrition and health
B ) % Other (sbe\cify) :
Total 130% . ‘\
Circle any of th; above topics listed in 4 above that were particularly well received,
\
\
\
| \‘ \ .
. \ i ’,

I \\?@233“9




- ~
*

-~ ~
. -

+ 6. Techniques used in the last six months to involve-participants (estimate percentage):

*l

(a)______% Participant presentation

(b) . % biscys;ion group.
(c) % Examipation ar recommendéd feedback
Total 100% - -

Circle any of the techniques listed in 5 above that weré particularly effactive,

.

6. General presentation techniques used in the last six months (estimate percentage):

(a) % Films s o “
(b), % Lectures ’ .

_ {e)______% Printed materials
(d___% Role playing,
(e)‘__%’Workshops and seminars ;
(f)____ % Forum or discussion meetings

Total 100%,. -

i ,
Circle any .of the tgchniques listed in 6 above that were particularly effective.

B. Specify other ways your agéncy maintains contacts with parents: ..

»

e i

-

“
t . '
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FORM 23—Staff ‘Questionnaire . 0 HOMES
v ) } K o 3 \ ) ,‘
. - C\ A
“Date Name _ - v
\ ‘Interviewer ‘

1. s your home supervised by.(check one):

0O State licensing officials
. O Child care placement agency ,

__DOWorkers from a day care system which also has.day care, youth, or community services
How long have you been supervised by the present supervising agency?

. . [
Years - Mon ths : . .

N

w

Have you.had the present {or just previous) supervusor or field worker long enough to feel you kriow
him or her?

0 Yes 0O No

Y
k4

4, Have you been encouraged to contai:;' this supervisor for advice or to report your impressions on any of *

the following:

<
<
v
2
o]

Any topic related to day care
Problems with children’s behavior
Problems in running your'home and caring for children
Physical health problems noticed in the chlldren (such as dental’ problems
- vision problems, speech.defects) . ,\ . )

Psychological problems or learning problems noticed in the children

. Complaints or suggestions about any part of the day care ‘service (such as N

“your job responsibilities, your relationship with parents, or waysin Whlch \

- your supervisor can help you) ~ O o- AN

5. Doyou know of.any children {or their families) for whom your supervisor or his agency
has helped to fmd services or treatment in any of the following areas?

)

OO 0Oooo

<
[4-]
w

1
\
_Physical health problems \

Psychologlcal or learning problems -
“Social services \

N - + . i
. . . . i
.\ z

|
R .

ooo |

"

.

Day Care Evaluation Manual ! : - - '
Council for Community Services in Metropclitan Chicago

IRC L 00841 .
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‘*,.
)

9.

"»6 l’

7.

8,

-

Have you- been asked by your supervnsor or his agency to partncnpate
in any of the followinyg fjtwmes and if S0, have you partuﬂlpated?

' Participation

Did « -

~ .o : . Asked Participate - |
\, ) ’ ! ‘ ‘ Yes No 'Yes No
) Meetlngs with your supervisor about’the children in your care [ 0 o g
+  ~Training to be a day care mother - o, 0O o 0O
Have the following services been offered to you by your supervisor or .
his agency, and.if so, have you made use B‘them? b ’ . ?
} ) ‘ \ ‘ ‘ Offered '  Used
1 - , -
- ” : . \ ’ . Yes No Yes No
Lending or providing ;3Iay equipment 0 O O 0O 2
Someone to take over caring for the chlidren incaseof X .
an emergency . 0 O 0O .0
Financial aid for providing day care (such as for food, napping
equipment, or play equipment) . o« O ~* 0 0O,
. . Adbvise, help, or pamphlets on pIanning nutritious meals ‘a o 0O 0O
\ -
Has your supervisor made a written evaluauOn of your work? .

ElNo -

O Yes Don't know

t

Has your supervisor spoken to you about other job obportunities that might b

. day care field, or about how you can q'u'éﬁfy for these jobs?

v

O Yes ~ ONo
. '
. ..
-~ F . ‘
| &
) . \ .
e
Bl
a0 A
‘\' .
! ’ \
, -9 1\
4 L)
,‘/' ' 1 '{
‘ 7 . o -

e‘%ailable to you in the




FORM 24—Physical Situations to be Observed HOMES

Home___ . Address __ \
Observer ) Daté \ ' -

Gi HECTIONS Ask the day care mother all questions marked with an Lsterlsk IR

1. The usual climatic conditions in the region where home is Iocatéd
0O Usually temperate, where many act’vntles take place out-of: doors for most of the year

0] Extreme changing seasons; with severe winters, where outdoor actlvmes are qunte Ilmlted for
. many months \ S
2. The weather on the day of evaluation is such that (check one): | \\
O It is'condugive to children playing outdoors |

N _ ’D It is not conducive to outdoor pIay

-~

*3. Do children play outdoorsjust abdut every day that the Wea-.her permlts?

OYes © ONo A . C , _
If no, when do children play outdoors? . . . L ’

«
- - - *

4. s there gross motor activity equipment indoors in the home for the children’s use? (for large-
« muscle activities such as climbing, swinging, running)
OYes . ONo v

*5. Indicate the places where children play outdoors. Considering the total time spend outdoors ina
week as 100 percent, estimate what percentage of outdoor play time is spent at each place. {Do
not count supervised walks If outdoor play time varies with the season, consuder the season when
children are.outdoors most often. ) -~

\

-

ﬁ Estimate percentage of out- .

o ’ door play time used in a week
O Yard on home's grounds _ %
O Neighboring yard % -
O Parking, lot, driveway or sidewalk on home's grounds, %
OParking lot or driveway of nearby building \\ % -
O Unimproved empty lot \ %
O Public playlot or playground (one that has standard playground -
equipment versus empty lot) N %
O Large open grassy area--large park orT field \\ %3,
N . \\\
Day Cre Evatuation Manus! g
CT""CH for Community Services in Matropolnan Chicago ' /




~

DIRECTIONS: Unless you are selectmg forms to completﬂ for specual purposes of your own, select the
- physical situations to be observed as follows:

.

These forms are to be completed at-all homes: ,

Form 25 — Use of Indoor Space

- Form 26 — Locale

Form 11 — Indoor Equipment, Suppliés and Activities Check L.ist

<To be completed only if the weather on, the day of evaluation is conducive to outdoor observation
~ and the children play outdoors: - -~

R Form .14 — Outdoor Equipment, Supplies, and Activities Check List

” -

Place a check before all forms listed above that you will complete for this home.

. 242
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’ FORM 25—-Use of Indoor Spacg P HOMES

_ Home Address
Observer ' Date 3
A
A. Indoor Facilities: ' - =
{

1. How many roﬁms are in theday care home? (Do not count bathrooms):
;

a) Are the day[care children allowed to use all of the rooms? 0 Yes ONo '

b) If no, how many réoms do they use?

2: Composition of floors used by children: ' - ]
Good Condition Bad Condition . N

\”Rough wood
Smooth wood
Tile
Linoleum

Concrete
Carpeting orlarge rugs

3. The decor of the rooms used by the day care children is (estimate percentage of rooms):

Bright, cheerful, attractive L. % k
Ordmary, not cutstandmg in any way | %
Dull and monotonouks y %

4. Are visible electrlcal outlets either protected or used with locked plugs? (1f furniture is blocking
| outlets, consider how easily it could be moved by the children. If you cannot find ariy outlets,
assume they are protected.) Estimate percentage of outlets protected. %

) \ 5, Kinds of built-in facilities in day care home (use one slasr\ (/) if present, and an (X) if present put
) access is cut off from children): o \

' : Stairway

Elevator N
Operating fireplaces

Day Care Evaluation. Yanuval \ |
Cnuncll for Community Services in Metropolitan Chicago |
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B. Optional Section

This section contains questions covered by lllinois state licensing procedures. It is optional and can
LT ~ be used in states where the licensing procedures do not consider these topics.

1. The rooms are ventilated by:

3 " O-Vents . L -
. : 0O Windows
. . Do they have screens: - OYes ONo
) Do they have window guards: O Yes 0O No
O Built-in unit ~

O Air cooling systen

O Window air conditioner .
O Window fan . -
O.Portable fan

2. The rooms are heated by: !

O Radiaters -
Are theycovered 0OYes [ONo
O Vents
-0 Space heaters
O Central heating system

3. The rooms tend to be:

O Hot and stuffy
. O Drafty
N - O Temperate ) ;
4, The rooms’ illumination is provided by (estirpate percentage): _ .
m Percent
Daylight’ % e o
Fluorescent %
. Incandescent % ‘
A
\ \ -
\
v |
i /
)9 252
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'FORM.26—Locale s ~_ HOMES

A

\ -

Home . ‘ Addeess

Observer - Date N

‘ \QIRECTIONS: This form should be complefed as you approach the home.
1. Where is the home located:
‘ O City 0O Suburb ya| Countrysiée

) 2. Composition of the population of the neigh‘borhood (estimate percentage): Only an estimate is
‘ < needed, more or less based on the people seen in the immediate neighborhood as the observer
approaches the facility) . B $
* O White % .
< 0O Black %
Other (specify)
0O % .
0O ) %

3. In what kind'of neighborhood is the day care home located?

OJ Residential, with predominantly single-family homes

O Residential, with predominantly apartment buildings

O Nonresidential, predominantly commercial or industrial .
- : a Nonreside‘ntial,bpredominantly institutional buildings

ORural ~ — o

4, Public transporta'tion (within two blocks'of vehicle lines and major¥transfer points).
—— O Good O Poor 0O Moderate O Nonexistent '
* 5. Amount of traffic cn streets bordering day care home:
O Major route O Moderate; city flow O Very little — side street
6. Day care home is in: " (Check all that apply) ‘
\ _ OSinglefamily house O Apartment building - :

O New high rise . O Public housing facility
! 7. Isthe neighborhood noise level quiet, with occésional car, children, and pet sounds?
Yes No
When observer isoutdoors O !
When observer is indoors a O

8. Does the building in general (particularly the outside) impress you as being reasonably well
maintained and attractive? , \ .

O Yes O No -

Dey Care Evaluntion Manual / ’
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FORM é7 —Observation

of Routine Activities

HOMES

Home

Date

Obseﬁer

. Time observation: Commences

Terminates

Times observers were not with children
. . C \

- " a
DIRECTIONS: ftems with an asterisk (*) are to be completed by inquiry of the day care mother.
j72 . - .

- -

1. Arrival Activities

a) Approxiinate time span over which most full-time children are arriving (for example 7:30-8:45 A.M.) /

- = ; g

*b) Inquire of the day care mofher so[r;etirﬁe during the day to complef‘e the following: /

Approximate number of children arriving: ' ‘ ‘ L
With parent or adult relative

With older sibling or neighbor.child ' » ]

Other (speeif_y) . /

c) Estimate the percentage of children who are greeted by name (or with evidence of specific acqualnt-
ance) by the day care mother, a family member, or helper with whom they have direct contact
on arrival: % . /

-
d) Estimate the percentage of instances in which substantial information (as opposed to greetings) is ,
exchanged between the day care mother, a family member, or helper and person accompanylng
child to the home: % <

< 2

2. How does the day care mother, family member, or helper handle it when a child does not want his
parent, older sibling, neighbor, etc. to leave?

(1) By observation:

(2) Number of observations:

R &)

By day care mother inquiry:

Day Care Evaluation Manual
Councll for Community Services in Metropolitan Chicago
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3. How does the day care mother, family member, or helper handle it when a parent, older sibling,
neighbor, etc. seems reluctant to leave the child?

{1}~ By observation:

2) Number of observations:

*(3) By day care mother inquiry:

M

4. Do the children go to the toillet (check all that apply): o

0O By themselves at will
O With day care mother, famlly member or helper at own request

a)  If they go by themselves, do they first inform the day care mother, family member, or helper of
their intent?

OYes ONo 0. Sometimes

(1) If yes or sometimes, how do they inform the day care mother, family member, or helper?

b) How are soiling and wetting accidents handled?

(1) By observation:

i

e

(2) Number of observations:

- *(3) By day care mother inquiry:

’

¢ Does the day care mother, family member or helper inquire of particular children if they need
to use the toilet from time to time?

O Yes 0O No

(1) “Number of observations:

L

*(2) By day care mother inquiry:

5. Food service o
a) Wﬁere is the food served?
Breakfast:

Lunch:

Snacks:

00549 ,
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b)

c) !

4

)

f)

g).“

h)

j)

Does the day care mother, family members, or
helper eat with children?

Do they eat the same food as the children

Are they present in room but not eating?

Do they sit at table with children?

Do the food portions seem suitable for the age of
the children?

Is food wasted or thrown away?
Is there enough for everyone?

Is the food served and arranged attractively?

Atmosphere at mealtimes and:snacks'

2’

”
\

(Check if yes)

-‘Snack

(1)
(2)
(3)

(4)

(5)

(6)

(7

«

(8)

Tense

Children rushed, not enough time to eat
Threats or punishment for children who
donoteat ~

Food (such as dessert) used as reward
Pleasant, relaxed, enjoyable conversation
among individual children and famlly

members or helper

Children encouraged, but not forced to

eat new foods

Are portions and seconds of everything offered
(as opposed to children having to ask)

Are family children apparently favored over day
care children in the serving of food?

(a) Quality

{b) Quantity )

{c) Encouragement to partake of food

Breakfast Lunch
O . O O
O -0 O
O .o ~ 0
O o O
o O O
O (] O
O a. O
O O O
O o O
0O 0. O

\

O [ O
O (. O
O

0 O
O
D O a
O O [
O O -0

Is there evidence that mealtimes are used to relate information about nutrition?

OYes ONo

1
1

Are mealtimes used as a learning experience about other cultures or related to anythlng the

children might have done in the day care home, at their own home, or on field ‘rlps?

Snack

- OYes 0ONo o
Do all children in the group have to eat at a épecified time?
Breakfast Lunch
OYes ONo- OYes ONo

Are children allowed to eat whenever they want?

Breakfast Lunch
OYes ONo OYes DONo '
" Do they wash hands before touching food? )
Breakfast "Lunch
OYes DONo  OYes ONo

OYes ONo

Snack
O Yes
OYes ONo

Do day care mother family members, and heiper? O Yes O No

27-3

00350

ONo




9}

]

m)

n~)

o)

‘How are eating problems handled? °
(1) By observation: ’

Ignored

Scolded .
Encduraged

Other'(write in comments)

3

*{2) By day care mother inquiry:
_Igno}éd
N Scolded
Encouraged

Other (write in comments)

~

Is food ever withield until preferred food is consumed (e.g. dessert after meat)?

(1) By observation:

(2) Number of observations:

i;(\3_7“ By day care mother inquiry:

Is food ever withheld for punishment or to induce other behavior (e.g., no food if they refuse
to wash hands)?

(1) By observation:

(2) Number of observations;

*(3) By day care mother inquiry:

Describe the specific food served:
. Breakfast:

Do children help in meal or snack preparation and clean up? {check if yes)
Cleaning vegetables '
Assisting in tasks such as mixing, beating, spreading

Counting napkins ‘

. Cleaning up
Other (specify)




y 1
p) Do children brush their teeth at the»day care home? \\\\ '
.OYes 0ONo
6. Nap Time. ~ % ;
a) ‘ Do all children lie down? OYes [ONo

b)' How are children handled who can't or won't fall asleep?

4

b (1) By o*bservation:

. {2) Number of observations: <

*(3) By day care mother inquiry:

i
!
i

PN

c) How long is nap *'me?

d) Do napping arrangements appear comfortable? Describe type of cot,'peymanence of its location,
nap time'sounds, and lighting.

7. lliness

*(a) Are children who appear to be ill allowed to stay in the day care home during the day?
OYes 0ONo B] Not observed

1

- *(b)" If yes, where do they stay?

I}

*(c) Does the day care mother attempt to contact parents or anyone else regarding the illness?
OYes 0ONo ‘

[

. A ¢
*d)  If a child says he doesn’t feel well, what does the day care mother, family member, or helper do?

1

L4




8. Departure activities . to -

13

N

a)  Approximate time'span over which most full-time children are departing: ' e

*(b) Inquire of the day care mother sometime during the day to complete the following:

Approximate number of children departing:
- With parent or adult relative =
With older sibling or neighbor-child
Other {specify) _

c) Estimate the percentagé of children who are bade farewell by name (or with evidence of personal
acquaintance) by the day care mother, family member, or helper: % o

d) Estimate the percentage of instances in which substantial information (versus goodbyes) is
exchanged between the day care mother, family member, or helper and person accompanymg
chlld frog»the home: %

\
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